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-PROJECT .ABS TRACT.-

A great deal of work has been done in recent years in the area of
career guidance, counseling, placement, and follow-up services for youth,
but very little has been done for adults. This project was developed
to improve,career guidance services for adults, particularly'ethnic
minorities and women.

The general objectives for the project were:

1. To identify through a nationwide search involving survey
research t ohniques, viable career guidance, counseling,
placement, and follow-up approaches which are being used with
adult populations.

2. To implement'and field test, usingevaluative,research
methpdology, two of these'approaches in an effort td identify'
transportable models and to design prototype materials based
on the identified models to meet the,fieeds Of ethnic minority
and women adults in the San Jose area.

-3. To.disseminate locally, statewide, and nationally a catalog of.
.
viable adult career guidance, counseling, placement nd follow-
up approaches plus a-manual which facilitates implementation
of approaches selectea from.the catalog.

The Meeropolitan Adult Education Program (MAEP) worked in Cooper-
ation with the American Institutes for Research (AIR) in meeting the'

objectives of the project. One of AIR's major tasks was to sbrvey
organizations across the nation to determine the,types4of career plannihg
and evelopment assistance which are being provided to adults. Infor-
mation from this,survey was used,to select two programs to he .implemented

in San Jose. In addition AIR prepared a catalog descipingthe,79 mo,st
promising and unique programs,which were identified iii-Ehe natiOnwider_
search. AIR also prepared a planning manual which accompanies phe
catalog of programs and outlines tasks for effective programjirnNlemen-
tation.

MAEP conddcte& two surveys-to assess the career development needs
kaf minority adults and women in the San Jose'area. The needs assessment

\, instruments and procedures represent significant project products. A

task force warformed,to assist'in planning Ihe needs assessments and
in selecting programs to implement based n the results of the assessments
and the information obtained by AIR on programs being used in other
parts of the country. The task force include& MAEP staff, representatives
of organizations in the community working with ethnic.minorities and
women in career development, and individuals representing minorities andc_,

women.

in a
on a

Two programs were
neighborhood with
program operating

*

selected for impl.ementation.. One was offered
a high ethnic minorlty population. It was based
in Huntsville, Alabama, and consisted of a --\<.

r
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five-week class on Career decision-making. The second program focused
'dn-therkpedial-concena'of'women-and was-based.on.a program developed--

at-the University of Kansas. It waa an eight-Week career exploration'

workshop.
i..

4

.
t

"MAEP implemented each of the programs and AIR evaluated,the
effectiveness of the implementation. A kit, containing materials used

_during the implementationas well as ;heeval.40.011 trls.tTfrolt.s, was
prepared for eacb,program. These kits aregco tained in the final report.

Evaluations of thetwo programs are also in the final report.. Evalndtion

data reVealed that the program designed for the ethniC minority popul-

ation was suddessful in helping those individuals who pkrticipated reach

the program objectives, but attracted very few indivduals. The present-

ationand formaf of the progra5must be revtsed before it is a.trans-
portable model. The evaluation of the Women's Program was exceptionaliy

positive and the program can be termed a viablp, transportable adult
career guidance program..

-4-
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NATIONWIDE SURVEY OF

ADULT CAREER PLANNING

AND DEVELOPMENT PROGRAMS
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THE NATIONWIDE SURVEY

Types of Programs SAveved

The Americap Institutes for Research accepted the task of .

-surveying the nation for adult career planning and development

programs.' For ,the pUrposes of the survey, an adult was defined
-

as any indtvidual over the age of eighteen. Career waa defined,

in the manner used by tbe Office of Education, as the totality of

4

conscious effort aimed at producing benefits for oneaelf and/or

others. In recent years many adults have been seeking to expand

their skills and knowledge. A large portion of these are preparing.,

to enter or reenter the job,marketf while others are anxious to

grow and develop in ways unrelated to specific vocations..

Accordance With the above definition of "career', all of these

adults:are engaging in career,develoiment.

.
The specific focus of the programs we were looking for in-.

cluded helping adults make mid-career changes, enter or reenter

the job market, enter jobs in nonsexually-stereotyped roles, examine

persdnal characteristics, obtain information on job tiossibillties,

acquire decision-making skills, set career goals, or any combination

or related variation of these. An additional set of search

criteria specified that the program had to have been g existence

,for a.year or more, bad to have some evidence to puppprt.its porth,

and could be used (Caith some modification) in another setting.

.Ftocedures

An effort was made to cast as broad a net as possible in

identifying programs, and many individuals and organizations who

might sponsor or be knowledgeable of such programs were contacted.

7
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Programs identified in earlier, similar-surveys were als

confacted to determine if they were atilt iu existenca and if soy

what changes had been made. A search of the Educational Resources

Information Center data base wastalso" made. 'Table 1 lists the

individuals, groups, and sources that weie surveyed in an.effort

to'locate programs. .In addition to identifying piograms through

the folloying soutces," there were a number of self-nominated

programs.

Table'l

Individuals, Groups, and Sources Surveyed

The following indivtduals and groups were.contacted and.asked to'

nominate programs:

Director, Division of Adult Education, Bureau of Adult and
Ocpuliational Education, U.S. Office of Education

Director, Mani3ower Research Program, U.S. 'Department of
Labor

Assistant.Secretary for Indian Affairs: Bureau of Indian
Affairs, U. S. Department a the.Interibr

_Director, Women's Bureau, U.S,...Department of Labor
Division Of Adult Education, National.Institute for Education
Director of Research, Office of Economic Opportunity
Director of Counseling and Training Programs, Department of

Defedse
Chief State School Officers
Superintendents ofvPublic Instruction for U.S. Cities over"- '

100,000 in population
Matipower Training Skills Centers and Area Manpower Institutions

for the Development of Staff
Regional Edueational Laboratories and Research and Develbpment

Centers
Presidents of National.and Regional \Education Associations
Members of the National University Extension AsSociation
Member Institutions of theAlsociation of University Evening

Colleges
California State College and University Deans of Continuing,

. Education -

Aieads of .Social Setvice Agencies !

State Directors Of Adult Education
State ..Junior College'Administrators
State Associates-of,the National Association for Public

Continuing Adult Education
Xdrectors of'State.Education Associations
State Vocational Research Coordinators

-8 -
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The following sources were also accessed in order to identify

programs:

Hoffman, F. E., Greenfield, P. O., Bliss, C. A., Colker, L. J.,

and Tucker, T. S. Explorations Part II: State Listing

of Adult Career Education Activities: Washington, D.C.:

B'nai B'rith Career and Counseling Services, 1974.
Women's Bureau, Continuing Education Programs and Services for

Women. Washington, D.C.: U.S. Department of Labor, 1971.

Educational DeveloRment Center, Report on Fifty Selected
Centers Offering Career Counseling Services for Women.

Providence, Rhode Island: Educational Development

Center, 1974.
Campbell, R. E., Walz, G. R., Miller, J. V., and Kriger, S. F.

A Handbook ut Methods. Columbus, Ohio: Charles E. Merrill

Publishing Company, 1973.
Catalyst,National Network of Local Resource Centers
A search of the ERIC data bank was made for adult counseling

programs

Thislithase of the search yielded'a total of 752 programs to

be contacied for more in-depth information. An information form and

.cover letter were mailed to each.of these programs. The form sought

-information on the purpose, target population, 'staffing, materials,

costs, evaluation, and major feapures of the program. Follow-up

letters were sent to all non-iespondents.

Of the 752.programs, 460 or 61% responded% Of the 46b,

93 felt that they did not qualifY for our search and declined to

but the questionnairelipis resglted in a total .or 367

pr9gramd which responded by completin4 the form, and most of these

also sent supplementary

General Characteristics

.The Sponsoring Agencies.

sponsorea by five types

descriptive materials.

of the Surveyed Programs

The identifiel9i6grams are.primarily

ot agencies or gvpups:CfThese five ara:

lo/'Four-year Colleges and universities; Community and'Junior Col e ges;
4,

1 0
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private_groups and agencies shch as 'the YMCA, YWCA, and B'nai B'rith

Career and-Counseling Service; government,.agencies and publid

adult schools which are usually an adjunct to a unified or high

school district. lbe percentage of programs sponsored by each of

these is presented in the following table:

Table 2.

Sponsorin4 Agencies

0.

Sponsor Percentage

Four year Colleges and 34%.
Universities

Community and Junior 20%
Colleges

Private Groups and 18%
Agencies

Government Agencies 16%

Adult Schoolslk 12%

100%

The survey revealed that in addition to providing career

.planning and development assistance to enrolled students, many

two-and four-year colleges and universities are exbanding their

services in order to reach adults who are not full-time, traditional

college-age students. There were several examPles of colleges

offering programs to adults who were merely contemplating.a return

to the academic environment. Some of these programs helped indi-

viduals consider the changeS in their lives which a return to school

would require', .0thers of.these aliOwed adults tc) take college

classes in a Supportive environment or offered a structure and

. 1 1
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schedule which was more flexible and ehus more suited to adult

needs. Several of the programs sponsored,by government agendies were"-

set in ptisons and many of the other programs used'aprison as one

of their sites. Nearly 5% of all the surveyed programs had a total

or partial inmate enrollment.

Program Structure: Staffing,I Costs, Planning,'and Evaluation.. While

staffing.varies greatly among the programs, the one clear trend is

that the paraprofessional plays a visible and vital role in the

majority of programs. Peer,counseling and atsistance from adults

who do not hold formal cquftseling degrees, but who have-backgrounds

eimilar to the clients' backgrounds, takes place in many programs.
. !

These paraprofessionals have lenerally received some training for

their roles. The skills most frequently mentioned as prerequisite
,

for all staff of-the surveyed programs were "empathy, understanding,

and an ability to relate to adults" and "knowledge of career develop-

-

ment."

The cost data which were received were very difficult to use

as a comparison across programs. Some programs included overhead,

antr'facility costi,, while others reported costs for materials and

'staff Only. Furthermove, since staff salaries Vary from urban to

rural settings and in various sections of the country, and since many

of ihe programs' paraprofessional staff members were also volunteers,

cost figures alone do not provide particularly valuable Wormation.

In order-to replicate'a program, consideration should-be given to

the facility or space requirements; the number, level, and gro-

portion of time of staff members invoped; and whether materials

must be gufchased or developed.

12
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The status of plajning and,evaluation effort's' in these pro-.

1

grams is weak% Only a small Tercentage df programs were keyed to

measurable clientobjictives, however mosi did.have fair/y'clearly

stated.goals, wtich are much broader than objeCtive14. Unfortunately,

.

if the objectives of a program are not clear stated; evaluation
4 .

Of that program is also more difficult. Twenty-bid percent .(2.2.)'qf the

3rograms did provide evaluation data related to specific dhanges in

program.participants lives as a result of the program,- or data

A
or- keyed to meagurable objectives. However, the most-prevalent form

of evaluation data provided was the anecdotal report.ot success or

participant reactions. Thirty-thFee'percent of the programs were

eValuated in this manner. An equal percentage (33%).hAd done no

evaluation whatsoever and an additional 12% providedguch sketchy -

evaluation data ("An evaluation wagdone and the results were

pvitive") tgat they are difficult to catetorize4 Two .percent Of

the programs.indicated that an evaluation was.in progress for the-

first time. The programs which were most likely to haVe condpcted

an evaluation keyed to measurable objectives were those redeiving

federal or state-funds where evaluation was probably a requirement

for the funding. Because of a lack in sophistication in the majority

of eialuations and the variability of the cost data which were

provided, it.unfortunately ig not possible to draw cost/benefit

conclusions for the surVeyed programs.

Major Methods and Strategies. The most common formatin wAch career

planning and development.assistance is provided,to adults is the

class--some classes are held in the evening, some during the dgy;

-a



theylast from four weeks to a fUll.year, but nonetheless they are

classes. The'second most popular format is the workshop, seminar,

or small grciup meeting: While these fotmats may seem fairly standded,

many programs are using workshops and classes in innovative ways. As

-a part of an.outreach funCtion of many programs, classes' in,career

f'.
planning and development are being offered in unique settings such

as prisons,liospitals, and local libraries. Several 'programs-

offer seminars at unique times to accamiodate *orking. adults. For

example,"Brown Baggeosessions have been held at lunch 'time. Other

programs have arranged..-for release time for workers in order to

conduet workshdps in business and industry'settings.
. .

A portion .of the programs are attempting to provide services.

and
40

information t

1

thaadults in their homes. Four methods for doing,:
.4,

L .,

this are the use.o telephones., mobile vans, cassette tapes, and

hamestudy "correspondence" courses. The advantages of telephone

counseling are-that it provides one-to-one interaction while elim-

inating the.necessity for the client to travel to the program. A

correspondence Course provides the same service without the personal

contact. Another approach which eliminatée the need for Aarticipants

to'travel to the program is to take the Orogram to them via mobile

vans. Mobile units are being'used by many programs in an effort to

reach homebound adults in their neighborhoods, or to_make information

more easily accessible by taking the van to suburban locations such

as.shopping centers.
A

An alternative to taking thelpgranr to the participant is to

,

take the participant to the program. Again, mobile vans are utilized



by sOme programs purely for trans rtation. However, thesurvey

uncovered one program which was actnally a residential progrqm

for the participants. Individuals selected for the Mountain Plans

Residential Career Education Program are relocate ; along with their

entire immediate family, to the Glasgow Montana r Force Base which

046now serves as-the site for the program. At t e center, skill

training as well as planning and developme

for the entire family.

Drop-in anW resource centers also Constitute

These usually do not have a specificAontext or set

but exist to deal with client probl4as-ad they arise. They usuall

assistance are prov

4 piograms.-

1

of objectiV

provide information and referral/iciOther agencies. However;

4esource an/drop-in centers 0i/ddrilts as a rule hid very little

data to support their worth n terms of the actual benefits pro-

vided to participants.
c,.

number of requests for

to the center, but+

from using the cent

Major Goals.

major goals.

In g

a cluster of/the

Persona

on'the pe

r.

se centers often kept figutes On the

nfotmation or the total,tnumber of +its made

data were provided on the results which accrue

neral; the dUrveyed programa addressed eight

1

programa did not address a single.goal, but.rather

These eight are:

jarticula

Particip

'a

'A

'consciousness raisin "). These programa ocus

onal characteristics of fe participants, most
ts

y theft strengths and values, and endeavor tO help

s reach their full potential.

1 5
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Entry or reentry into educational institutions. These programs

help individ4s to consider the adjustmenta in their lives

which,schooling might require. They frequently offer refresher

classes or teach classes in a supportive environmen so that.

participants' confidence will grow.,..

=Ehtry or reentry into the job. market. These programs help

P
individuaia consider the consequences,,of working and, provide'

much joh cluster and octupational information.
Alr

Job getting and job maintenance sWilislbe_focus Of-programs
"

with this goal is on resume wkiting,"completing applications,

'and practicing intervieWing techniguei:(i.44,"job getting")
1

and learning good-work habits and attitudes (i.ce,nob

paintenance").

Career decision making. Programs with this as a goal help

participants acquire actual decision making Skills.which

apPlY to all areas of life and particularly ational

choices.

Vocational skill training. These programsprovide aOtugl

training for various occup%tions. However, the survey

excluded programs which gave skill training only. In order

,

to be included a skill training program also must haVe had

a component which helped an individual select the most

suitable training area or Which helped her/him develop job

getting and maintenance skills.

16
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Survival skills. These,pfograms.teach money management and
At! IV

#
budgeting, income tax filing health care, nutrition legal

rights, use ;pf Community Agencies and resourcei) And other

similar skills Wich help an individual cope with or Survive

in society.'
- t

Nontraditional-careers and career patterns. These programs

work on overcoming sexual stereotypes in careers and also sedk
0

to mike'career Patterns more flexible by encouraging more pAre-
.

. .

time lobs and job sharidg.

go Target Populaefons Served. The particular focus of the survey was

to look at prograis designed for .143men and ethnic minoritiesi- Theie
s .

is obviously overlap in these ti4o categories, and within eaCh, there

are numerous subcategories, many of whiCh are also parallel. In

addition to programs-for women and ethnic minorities, there are

programs for disadvantaged and low-income individuals, prisoners,

veterans, retirees and the elderly, midcareer changers, handicapped

individuals, and people.in rural locations. 4

Thirty-two (32) percent of all the programs in the survey were

deáigned specifically.f women. Some f these programs allowed

f7

'.. .

Men to participate, but all dealt with,issues related to women.

There appeata to be no dearth of programs for women, although not'

all groups of women areassisted in equal proportion. There are many

more programs,for_middle-class, educated women who have never worked

or who have been out of the labor market for a considerable time,

. than there, are, for low-income *omen and female heads of households



.

,4

°

who are frequently working full-time but ln low level, dead-

tired jobs: Many programs designed for the former group are of adtp,
,

-consciousness raising" type consisting of workshops and seminars,
-

designed' to awaken women's full potential nnd serve as a forum for
7

distussing problems and concerns. These programs are usually
. 4 ' \ -

Offered.through'women's centers which .offer workshopn on many. topiCs .

as wei
. -

port services /for nkample,,Child care)', information
77 -

,

, y t. .

..) .

'sources, referral services and/or fob banks, etc. The specific
T

content or proCeaures.used in thel programs is ofien vague, ard
_ .

evaluation usually consists solely of participant Teachons to the.
.

I

programs. On the.other, hand, programs for loW income:women arq

most. 'apt to focun on coping or "survival" skills.
,

Sixteen (16) percent of the tOtal programs had-d'minOrity
. .

- .

enrollment. Of 30% or greater; Within this .grodp,°: the 'percen1 tages-.

,

Of programs,with-particular ethnic group.representatiOn.is as

follows:

.4..) t',

AMeO,CanjIldIA4_,_T;._

Eskimo, Aluet
I

A' ,

Mixed.(No one gr?up , 5%
greater than 30% but-
combined minority
-enrollment of 30% or more) - :, .180%

r .

Table 3-
'-

. .

Ethnic Minoritien Served

Ethnic Group

Black

Spanish7s0eaking

Both Black and
Spanish-speaking.
over 30%

Percentage

5.9%'

23%

3%

Asian

=17-



In addition to helping participants choose, obtain, and keep a job

4

_programs With heavy ethnic minority enrollments also focused on
.

teaching English or assisting participants to learn how to function
#

in or deal with society. A .few programs for ekhnic minorities

focused on providing leadership training.
1:+4

Products of the Survey

The purpose of the survey was tp identify up to 100 of the most

promisjgcns and to describe them in a catalog of_programs. This

catalog has been developed and is described in some detail in the

section on Prbject Products.. A planning manual has elso bea. developed

_to accompany the Tatalog and facilitate itsAise. This document is 'also

described in the Products sexpion..

-
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Selection of Tir t Area

,
The task force decided to direct one program to a'minority target

population. TheY o used tileir attentIon on a census tract.area

called Meadowfair hich s almoat 50% Spanishsurneme population

with a median omeof about.$10,000. A .community worker.Who was

NEEDS .ASSESSMENT

familiar wii the neighborhood and had researCh'expeiience conducted a
0

,

survey of th career civelopment needs,of people in Meadowfair. A

raldom sampl of 184 people-in the'neighborhood was inteviewed Ind

`this informa ion was used as the basis foi-selecting a prograM to-

be imprement in this area.

The Me owfai'r census tract area has a(population i4(..7,'356.

. i

It is clpo d primarily of owner Occupied single faMily hbmes

1\
1

. .8 4 .

luilt onto 1950. There are aldo'sections with ne Ond nilim&

,:.

and apartmclepa,which have a higher percentagrof single ndividuals. '

Following ie some demographic inf9rmatiog about the a

Ethni/Racial Comipit4oh'

Spanish surnamelllanguage
.

nOn'Spanish surnake

Black

Oriental

Other,

49.1%

38.2

7.5

2.7

2.5

Income.

Median household income = $9,689

Average household size = 4.97 .

Households below poverty level = 11.5%

2 1
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Employment

Unemployment rate for total population = 11.2%

Unemployment rate for woMen = 15.7%

Women em loyed = 30.4t- '

Family compo ition,

Housing units-haaded by womentsell%

Ths-Meadowfair area was selected,as'a tar0t site

a sessmerit beeause of thesa' charaetecistics:

0

3.

for the needs

-population size that can be adeqmately samPled in:the time
giVen for the survey

-hieh percentage raCial/ethnic "minority" population relative
to other census tracts in ganta Clark County

-high percentage unemployment relative to other tracts In
Santa.Clara County

.1.ack of local.tesources for career-guidance, counseling,
placement services

J ,
...migration of female headed householdi to'this area

-migration.of San Jose families to this area
-

....young population enlbring the labor mar
.-

-transferability. Meadowfai;-4Rpresen s the'suburban sprawl'
phenomenon that has becomea dominant attern of city
expansion, esie ially in California

2 2
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Procedure§ in Needs. Assessment

,A questionnaire was-deveioped wiih qnestions on personal

characteristics, Jamployment status, preferences in clasi format.,

and awarene§s of resources in the area. A,copy of the questionnaire

is included at theend of this chapter. To "identify needs a card sort
vs. *.

technique was us-ed.- in which respondents could select options in the

followidk areas:.

-things they would like to learn.'

.7things to'make their personal life better

- services other people could offer

- things that would help them find a.

Needs in these areas were printeeon cards and respondents

se

selected the cards with the needs of mostimportance to them. 'Re-

spondents coul/I also make open ended response's to these questions.

The que ionnaire was field tested on a sample of 24 respondents.

The field test provided information which was useful in refinfng the

questionnaire and.finalizing coding categories. :It also proVided

useful information on field operations for the survey. Interviewers

('\found that it was much ntore difficult to.get interviews during the day-
s

time, partly because people were not home. They also found that the

length of the int'erview was a half an hOur or less in six cases and

up to ad hour ink'fourteen eases.

. 9
The needs assessment survey was done on a doOr-to-door basis and ,

P

included a sample of 184 people Who were selected on a systematic basis.
-

the interviewers were bilingual in Spanish and were careful* chosen
,

4 - d
lor theix_ability to_relate_to thetresldents_ol_the comunity

, , .

-
the survey coordinator trained the interviewers and

2 3
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communicated with them frequently to assure that the survey

implemented a's planned:

Results of Needs Assessment

The survey provided a detalled.profile of the residents of

.

the community. 'The results from the card sortyere. the most, useful

. .,
. ,

in selecting.a prOgram. *).Foilowing is a list of the needs caras
ic

which were chosen firsi or second'priority or 'picked,within the
m

'
A

4rqup mor e' tiMes than.would have been posdible by chance.
4

1.4 Traininglor new,j0
A

2. Informaton regarding training programs

3. Improved inglish

4. Learn a skill or hobby (write-in)
\ .

5. Manage money better

6. Finish high school
"4

7. Make decisions\and solve problems better

8. Change jobs, plan new career

9. Legal help

10. Know where to look for work

11. Learn about self, intere&ts, and abilities

12. Child care

13. Ste problems with children

The following were not chosen often enough-for their scores,

to be statlstically significant.
, 1

14. .Information on government benefit& and aid

15. Solve family problems

-24- cb, ,



.

16. Do job applications and interviews

17. Transport4ation
.c.

18. Meet people, find friends

19. Medical help

20. Learn to'drive

21. Volunteer

22. .H with joh (write-in)

23% L Pe onal support (write-In)

2
24. Community or agency 'help (write-in)

Often the results of surveys are too general and vagUe to be

very uoeful in planning. But in this needs SssessMent the use Of

needs cards combined with write-in responses was an effective way

Of identifying a list of specific concerns which this target population

perceived as important to them., The needs assessment also provided a

resource of information on class preferences and kinds of triini-ng

desired.

Following is a copy Of the.introduCtion to ihe questionnaire,4the

content used for the card sort, and the questionnaire used in the survey.
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UPW C. BiLLINGU
WCUSt Superintendent

-

SAN JOSE UNIFIED SCHOOL DISTRICT
Wephone (408) 293-5303'

160$ PARK AVENtimi
SAN JOSE, CALIFORNMF95126

JanUary 16, 1975

CHARLIS S. KNIGHT
Superintendent of Schools

.Project Careers 4 a new program sponsored by the'federal government thf6ugh .

Metropolitan Adult EducatiOn in San Jose.i, During 1975 we wili'Start an erperimenterL
program-in this nelghborhood for adult's who want help with their cateers whethet
that .meens jobs,..or just,doing what you want With your life. ,

It is importanethat comthunity people-have_a say in deciding just whOWkind of.a
program coMe8 out Of project Careera.--lhat'ls why we have askedt6A461k

-MR,It
you

w ,
uld be A. help to the whole community if h.you could take time to tell us Wat -

,you want to happenOlere._

ss%

If you have any questions about Project Careers, call the Meadowfair Community Center
(274-4272,1Cing & EnescWiegdiask for Pia Moriarty. She is-coordinating these iAter-
views, and she would be giaT et explain things further.

Thank you for helping with this survey.
o

.
eff,

El Prograima de Carreras es un proyecto nuevupatrocinado por el Gobierno Federal
atrav6 del Programa,Metropolitano de la EducacidU de Adultos en San JOs.e. Durante.
el alio de 1975 vamos a'empezar un programa experimental en este barrio, para edultos
awe. desean eyuda con su carrera -- ya seapara.trabajar o hacer exectamente.lo

,

usted desee'con su vide.
.....

. . - .
Es th uy importante que la gente de este barrio participe en ladecision sobie la clase
de beneficio queresulte del Programa de 44rreras, 'Por es6 hemos solicited? hablar
eon usted. Sera de mucha ayuda para toda la comunidad stusted nos dedica dn,poco
de tiempo para decirnos lo que usted desea que Suceda en este barrio.

. . . . .

Si tiene uSted alguna pregunta relacionada con el Programa de Catreras, llame al. '.

Centro de la Communidad de MeaddWfair (274-4272, esquina de King, y 'Enesco) y pregunte
pc); Pia Moriarty, quien habla espatiol: 'La Senorita Moriarty es la coordinadora de
'eltas entrevistaF, ytendrita mucho gusto en hablar con usted y explicarie este
prOgrams mis detfilledamente.

Muchas grkias por su ayuda en este estudio.

iosep1 C.'Eel/iAger \,

.
. '..--.. .

.;Director, Project-Careers
!Director, Programe_de Carreras

. _..- :-.-......-

'

2 6
sys.
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Meadowfair CareerNeeds Assessment Survey -- Card Sort Content

Needs to "Learn Something"
--Get training ,to do a:new "job (Interviewer writ in the kind of training desired)

Tothar entrenamiento Para un trabajo nuevo
- Learn howa spgak,iread, and write English (better)

Aprender a hablar; leef, .5; escribir ingles (mejor)
- Finish high, schOol and get a diploma
Terminar mi Hgh school "y,recibir el diploma

- Learn hciw to drive
Aprender coma thanejar
Learn how to manage my ,money better
Economizar midinero,mejor

Personal Support Needs
-.Learn more about myself -- my interests and abilities

Conocerme mejor mis intereses y capacidades
- Make decisions andlsolve problems better or more easily
Tomar decisiones y resolver.problemas mejor o mgs facilmente

- Learn how to solve family problems (with my husband or wife, or with relatives)

.Saber como resolver problemas de familia (con mi esposo/a, o con parientes)

- Learn,how to meet new People and find friends here ,

Saber como conocer nuevos amigos aqui
Learn how to solve problems I have with my.children
Saber como resolver problemas que tengo eon mis hijos

Community Help Needs
- Find regular babysitting .1 can afford

Encontrar quien cuide mis nifios' a un precio que puedo pagar

- Gee regular transportation
Obtener transportacidn regular

- Get legal help or advice

Obtener ayuda o consejo
- Get medical help
Obtener ayuda medica

- 'Find out abouednemploythent benefits, food stamps,..or welfare

Saber acerca'de asistencia.priblica desempleo, estampillas de comida, 6 welfare.

Job-related Needs.
- Learn how to do job apprications arid interviews
Aprender a llenar solicitudes de trabajo y pasar la entrevista

- Get experience by volunteering at first
Obtener experiencia trabajando como voluntario al principio

- Find out where to look for work
Saber donde buscar trabajo

- Learn how to change jobs ortplan a new career
Aprender como cambiar de trabajo o a planear una carfera

- FindOut about _training programs and how,to get into them
Conocer prograthas de entrenamiento y.como entrar en ellos

2 7

-27-



INTERVIEW INSTRUMENT

:1),

Hous Number

Inte iewer

1., Hew long have fou liVed in this house?

;Desde ocudndo ha vivido ud. en esta casa?

-(Cirdle one) -1 --6 months or less (if the-per on-says-1972
2 - 6 months to 2 years writd-that dQn and cpme
3 - 2 .to 5 years back later to circle the
4 - 5 to 10 yeari correct number.):

-5 - 10 to
6 - 15 to 20 years
7 - over 20 years

2. How long have you lived in

'Desde tuando ha vivido ud

(Neighborhood - San Jose
and east

(Circle one) 1

2

3

.4
5

6

7

3. How many

this neighborhood?

en este barricf
vuth of Story Road,
of the Bayshore Freeway)

%

- 6 months or less
- 6 months to 2 years
- 2 to 5 years
- 5 to 10 years
- 10 to 15.years
- 15 to.20 years
- over 20,years

people live in this house?

iCuadtas personas

(Circle one)

4. Are Ihey:all

'Todas son de
< (F ly =

.(Circle one

viven en etta casa?

- one person
2 - 2 people
3 - 3 or 4 people
4 - 5 or '6 people
5 - 7 or 8 people
6 - 9 or 10' people
7 - over 10people

part of your family?

su familia?
grandparents, parents, brothers and sisters.,
spouse, your children)

1 - yes
2 -

(If the answei is no, then ask: (Write ifinumber)

5. How many are not part of your family?
iCudntas personas no son de su familia?

28
-28-4

2.

3.

4.
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family



6. Do you 'have any. ch

ATiene.nitioit que v

(Circle One)

;--
ldren Who live here wIth you?

en.aqurcou uch?

1 - yes
2 - no

the answer is yep, then aS4c: (Write in number)

7. How oid are they?
Ou4iedades tienen?

8. Do yOd have a telephone?

ZTiene telfonO?

(Circle one) 1 -.yes;
. 2 - no

1. .

9. po you have a Social Security Card?

iTiene Se& o Social?

(Circle one) 1 - yes
2 - no

10. DoYou halir a California Drivef's License?

Tine licencia de,aanejar de Cali.fornia?

NCr

(Circle one) 1 - yes,

2 -.no

11. 4hat does the

-iQu significa

(Try tó
circle
one;
otherwise
write in

'VERBATIM)

(if the
person gives
more than
one answer,
indicate
most im-
portant
aspect.
Ask if you
are not

, sure.)

word CAREER mean to you? (DO not readalternativeS)

la palabra CARRERA para ud.? ,

1 - just having a job, any job; working
2 - having a worthwhile job, a job you want oz: 'like
3 - having a steady, secure job, one you plan on

keeping A

4 iomething for which you need.a.good education
5 - having a job that pays good money
6 - having an occupation, a trade you.can'continue

to dain different places
7 - something professional (doctor, lawyer, etc.)
8 - samething constructive outside the home,

outside activities
-9 - don't know
0 - other

2 9

7

ft

6.

8.

10.

number of
children
under 2

,number of
children
2 5



No.L.

t'

Do you have a

iTiene ud. una

Page 3

career?

carrera?

,(Circle one) 1-2 - yes
- no

lls

(It the-answer is yes, then-ask)-(Wite -in VERBATIM)

13. What is it?'
I ZCudl es sn'carrera?
1 _

1

1

1

14. What would you need
, yout career? 't

m 4

(Que necesitara ud.
_

(Write in VERBATIM

12.

in brdsr to go further in 13.

para avanzar en au carrera?

or "don'i.know" or "nothing")

(If the answer is Ao, dien ask:)

15. Would you like to have a career?
iLe gnstara a ud. 'tener una carrera?

(Circle one) 1 - Yei
2 - no

-

1- -

(Iffanswer is no, go to
next page)

(If the answer is yes, then ask:)

16. What career would you like to have?
Aue carrera le gustaria tener?

1 (Write in VERBATIM)

1

17. What would you need in order to have
\\. ihat career?

Mud'necesitarfa ud, para,obtener
esa carrera?
(Write in VERBATIM 'or "don't know"
or "nothing")

30
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15.

16.

17,

18.

12.

career

need

need

need

need
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13.

14.

need

15.
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16.

need

17.

need



(Ask evetrybOdy)
d

If you wanted help With a caieer.- do yoUiknow of an agency where
you could find it?

'Si quisiera ayudacon su carketa, Babe de alguna agencia donde
, e

pueda encontrala?

(Circle one) 1 - yes
.2 - no-

J

.(If the anweiis yes, then ask:)
Wherel j .

(Donde?.
d

.

EDD, employment office
comMunity college

3 adOlt education
,

4 - tommunity center
5-OC ;.?

6 -.A0terans' adminisration (VA)
7 -'.i..4her (Write in-liERBATIM)

20. Have you ever tried that aiency?

;Ha ido alguna vez?

(Circle one', 1 - yes'

2 - no

-

19.

20.

21.

CARD SORT / (Get your cards out)

Maybe there are some things that can help you right now. A group
of people who ;lade this quesfionaire put together a list of some .

ideas,-and*I'd like to go through those with you. First I'll ask

for your ideas, and then we'll look at these cards. .

Tal vez hay algunas cosas que pueden ayudarle ahorita. Algunas

personas que hicieron este cuestionario escribieron una lista de

ideas, y quiero repasarlas con ud. Primero voy a escribir sus
ideas, y despues vamos a leer las tarjetas que tengo aquf.

....... ...... .

(FIRST GROUP - Cards in the 100's)

The first group is about things you might like to learn. Is there
anything'that you would like to learn to help Make your.life more

'satisfying?

'El primer grupo es acerca de cosas que re gustar(a aprender.

May algo que le gustarfa aprender para vivir unA vida mejor?

(Write each reaponse on a blank.card.and give each

a number 1060 107, etc. Set these aside untiy
the final question of the card sort, # 29 )

1
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Page 5

, (After writing on!.the-blank cards; present the typed ones. )
Here'are fivt possibilities that.our group thought of:

Aquf estan cinco posibilidades'qUe puso nuestro grupo:

(Read through'ihe cards in tht 100'S and place them
in front of the person. Then ask:)

\\
Would anrof these things'help you rig t now?
;Alguna de estas le pueda ayudar en su ida ahora?

(If4.the person sayS no, fill in XXX and go On to the'
next. group. Iethe person says yes, then ask:)

E Please pick one or twb that would be the most important for you.
.Favor de escojer el unO o,dos de los m6's importantes p4ra ud.
(** 101 is chosen,.spetlfy the kind of trainin3:

).

(Write the numbers of those cardst 21. 22.
- here:)

-t

_.. 22. 23.

(SECOND,GROUP - Cards in the 200'i)

A Thesedond group is about things to make your personal life better.

I

El segundo grUpo es acerca de cosas para mejorar.su vida personal.
1

,B Is there anythiOg that would help you with your personal life?
i.Hay algo que le ayUdarfS con su vida personal ahora?
0 (Write on the blank cards and follow the same procedure #,

as above.).
(Write in numbers) 23. 24.

24. 925:

(THIAD GROUP - Cards in the 300's)

The third gcOup is about services that other people could offer.
El tercer grupo eg.acerca de servicios que otras personas
,puedan ofrecer. .

.

Is there anything that other people or community agencies could
help you with? -

iHay algo en que le puedan ayudar otras perscias o agencias de
Ia comunidad?

(Write on the blank cards and follo he'same procedure

25.
as above.)

(Write in numbers)

26.

(FOURTH GROUP - Cards in the 400's)

The fourth group-is about things that would help you find a job.
El cuarto grupo es acerca, de cosas que le ayudarfa encontrar trabajo.'

Is there anything that would help you find a job?
algo que le ayudarfa encontrar trabajo?
(Write on the blank cards and follow the same procedure
as above.)

(Write in numbers) 27.

3 2
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Ckfter,you have finished all four ecoups:

Read through 41( the handwritten cards and place them in front of'

the'peibon. Read.through all.the chosen typeecards and place them

with the other cards in front of the person. Then ask:)

Of all the cards you have picked, which two are the most important .

or necessary for you right now? Which one is your first choice?

Dditodas las tarjetas que ha escojido, 'Icugles dos son los mas
importantes o necesarias en-este momento?

iCual es lo ms importante?

(Write only two) 29. first choice/4

30. second chotce'

(Save all the handwritten cards and wiite down their numbers and

what they.say after the interNAew is finished.)

Card.Number What it says

30.'

31.

11. What would be the best way for you to get this'helP? (Read the alternatives)

iCuS1 es el mejor modo de conseguir esta ayuda,para ud.?

(Circle'one) 1 - individually/individualmente
2 - small group/en un grupo pequeflo
3 - class situation/en una clase
4 - radio
5 - TV
6 - onAhe job/trabajando
7. - other/otro
(8 - no prefereqce)
(9 - no answer)

3 3
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32. In what place?

iEn quglugar?

33.

*

(Read alternative)-

'..:11age 7

,

N . 1

.

:XCircle One). 1 - in: *.home/en mi calm ', 4 ,,,

2 - im,a neighborhood hiiMe-/J4A la casa de unvecino .

,

3 - itCa community center/en un centro tle la coMunidaa.
.

. 4 - ii62 school/en una escuela'is4.

A
5 - inOusiness ot tndustrial facility/

enAudOdificio industrialo de negocios ,

' 6- --otherlotro

When?

'.ipusindo?

(7 - no preference)

10 .7. no. ah$40_,

On weekends or durinithe week?

Fines de sethanas o dOrante la semana?

- (Circle one)

34. At what time?

iA sine horas?

-(Circle one)

.1 - weekends
2 - weekdays '7

(3 - no preference)
(4 - no answer) 4

During the morning, afternoon

Durante 1a manana, la tarde, o la noche?

or evening?

1 - mornings
2 - afternoons
3-- evenings
(4 - no preference)
(5 - no answer)

35. At what times of the year? In the autumn, winter, spring or summer?

(En que temporadas del ago? En el otono, el invierno, la primavera,
o el verano?

(Circle One) 1 - autumn + winter
.2 - winter + spring
3 - spring + summer
4 - summer + autumn I
5 - other
(6 --no preference)
(7 - no answer)

3 4

-34-

p.



.1

S.

. .

416.°.D0 you, have a job right now?
ZES4 trabajando ud. ahorita?

(COcle one) 1 - yes
no

(Writi in
VERBATIM)

PSge 8

(If the answer is yes, then ask:

37. What kind of work do you do?
iEn qu irabaja ud.? 4

(this means skills, like carpentry,,:typing,.etc.)

)

38. Have !you ever had a job?
;Ha tenido ud. trabajo alguna vez?

(laircle one) 1 - yes 37.

2 - no

(Circle one)

' (If the answer is yes, then ask:)
39. When was the lasx'time ybu had.a job?

Cugildo fue la Ultima vez que tuvo trabajo?

(1 - currently employed)
2 - less than six months ago__
3 - six months to a year ago
-4 - one to three years ai.p
5 - three to five years alp
6 - five to ten years ago
7 - more than ten years ago

38.

40. What kind of work did,you do? a 39.

Q En qu'e trabajaba ud.?

(Write in*.? (this means skills, like'carpentry, typing, etc.)

VEkBATIM)
!

CM' "6.W ddy Iduf tra.s. 'worked- befere-). ----- -

41. Of all ttie kinds of work you've done, which two did you like the most?

De todos los trabajos que ha tenido, cugles dos son los que_le gustaron

(this-incitiaes current jobs) 'n16?

(Write in
, VERBATIM)

1 -

2 -

40.

(kik everyone) ,

)42. If you could have any, job you wanted, which would you choose to do now?

Si ud. liudiera tener cdalquier trabajo, cugl escojeriS ahora?

(this includes present, past or desired jobs)

1 - none---I don't want a job now

2 - (Write in VERATIM)

-35-
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Page- 9

4.3 . Cp414 you tell me where your family's total incote for'this last
December falls on this list?
Me puede decir donde entra la cantidad de los ingresos de su familia
durante deciembre? .

(this includes income before taxes and any public hasistance)

(Circle one) 1 - less than $120
-(Annual income)
under ugoo

2 - $120 '-.$250 $1000 - $3000
3 - $250--.$500 $3000 - $6000..
4 - $500 -.$750 $6000 - $9000
5 - $750 - woo $9000 - $12,000
6 - $1000 - $1250 $12,000 - $15,000
7 - Ilver $1250 over $15,000
8 -'don't know
9 - no answer, 43.

44. Was this amount the same for every month last year? (1974)
eRecibiS la misma cantided cada mres durante 1974?

(Circle one) 1 - yes
2 - no

(lf the answer is no, ask ior enough explanation
to be able taestimate total annual incoirle)

.45. 'What is your family situation right now? Are you: (Read alternatives).
iCuS1 es su esehdo civil ahorita? Es ud.:

(Circle one) :1 - sin4 never married/ soltero, nunca casado 44.
2 - married/casado'--
3 - separated or divorced/separado o divorciado
4 - widowed/viudo
(5 - no answer)

o

46. How far did you goein school?
illasta qu6'grado llego en sus estudias? 45.

(Circle last grade comPleted:)

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16

(Circle one) Last greded completed was 1 - in the United States 46.
)2 - in Meicico
3 - other

47. Do you have any diplomas or certificates of completion?
'Tiene ud. algunos diplomas o certificados? (Write in VERBATIM)

36
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49.
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, 48. flow old Are you?
Xudiltos agbs tiene ud.?

(Cirtle'dne) 1 - 18 -'25
2 -.2g - 30
3 7 31. - 35
4 T 36 . 40
3 7 41 - 45
.6, - 46 - 50

- 55
8 7 56 - 60
9.- 61 - 65
0 - Over 65

-

49: Do yoU consider yourself part of a.minotity:group?

'Se considera ud. miembro de una mitorfa?

(Circle one) 1 yes
2 - hb

(If the answer is yes, then Ask:).

50. Which one? (Write in VERBATIM)

iCugl es?

We are going to be talking with about 200 people here in this ''!+

neighborhood, asking them the same questions I have just asked You.

When we are finished, we wili take all the addresses off the interview

papers, so no one will know what one person or another said. Then we

want to have a meeting with the whole,community to put together all the

ideas that people like you have shared with usl We want to let you

know What we have heard and see if we have listened well enough.

Would you like to.receive a notice about when and whefe this meeting

will be held?

51. (Circle ne) 1 - yes
2 7 no

50.

51.

52.

53.

Vamos a hablar con migs o menos 200 personas aquf'en este barrio,

preguntandoles las mismas preguntas que le puse ahora. Cuando termthemos,

vamos a guitar todai las direccibnes "de los -papefes de la entrevista:- .-

Nadie va a poder distinguir lo que dijo un individu o otro. Entonces

vamos a reunir un,metin con toda.la comunidad, para resumir las ideas

que nos han dado gente como ud. Queremos decirles.todo que ustedes nos han

dicho y que nosotros hemos entendido.

Auisiera ud. recibir una not(cia de cuando y donde vamos a tener

este metin?

37
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. Meadow. Fair Needs Assessment Survey
Identification Sheet

0

House number:

: Address:

, Geographic Area:

Date of Interview:

Time of interview:

1 - weekday
2 - weekend

Interviewer:

Page 11

1 2 3 4

54.
geog..

55.

56.

. 57.

or evening

1 7 Erendira
2 - Lorraine
3 - Roberto
4 - Sandra
5 - other

'Language of" interview:

Length of interview:

p.m.

1 - gpanish
2 - mixed Spanisj and English
3 English
4 - other

1 - lesr than half an hour
2 - half an hour to an hour
3 - more than an hour

Sex of respondent: 1 -

Racial/ethnic ID
of respondent:

Female
2 - Male

1 - Latin
2 - Black
3 - Anglo
4 - Asian American
5 - Native American -.
6 - other minority,

Interviewer Comments:

58.

60.

62.

63.

time

interviewe.

'language



SELECTION OF PROGRAM MODEL #1
141)

THe needs assessment in,the Ntadowfair area produced a ranking

of respondents' needs. The project task force and staff decided to

focus on the top eight of thope needs listed in the preceeding

section. The next stepwas.to identify programs from Whe search

which were being included in the catalog of prqmising programs and

also addressed needs simil'ar to those priorities. It was hoped that

a prograM could be found which was being succeisfully implemented

elsewhere and which, with some modifications, could be used to

meet needs in the Meadowfair area. The fdllowing steps were taken*

in the selection of the first program model:

There were forty-one (41) programs which met the catalog

ciperia and addressed one or more of the top eight needs of the

Meadowfair area. The titles and locations of these programs are:

1. Duluth Skill Center
Duluth, Minnesota

2. Muskegon Skill Center
Muskegon, Michigan

3. Career Development Curriculum

Alderson, West Virginia

4. Oklahoma City,Skills Center
Oklahoma City, Oklahoma

5. La Puente Valley Adult School.
Industry,'California

6. English on Wheels
Salinas, California

A Career Decision Making Model Utilizing Adult
Basic Education and Career Counseling for,the
Underemployed and Unemployed #dult
Huntsville, Alabama

8. Program ECHO: Education Through Consumer Homemaking

Opportunities
Hempstead, New York

9. Women's Reentry Program
Cupertino, California

3 9



10. Women Returning to Work
Hackensack, New Jersey

11. Consumer Education/Family Life Program
Paterson New Jersey

12. Home and Family Life Program
-Dallas, Texas-

13. Pre-Vocational Training Program
Chicago, Illinois.

14. Career Education for Adults
AuburnAlatama

.15. Project "APPLE CORit(Adult Presdriptive Program
for levels of Employment-Career Oriented Education)
Lafayette, Louisiana

16. Human Resources Development Program
Kinston, North Cardlina

C A
17. Career Decision Makidi

Butler, Pennsylvania

18. -Career Education for Persons in Rural Areas
Wausau, Wisconsin

19.. Modular Life Planning/Career DevelopMent
Amherst, Massachusetts

20. Career Education_for Mature Wamen
Edwardaville, Illinois

21. Human Resources Development Program
Dallas, North Carolina

22. Woman's Workshop in Self-Discovery
Baltimore, Maryland ,

,

-23.. Guided Inquiry GrouP'Career:Caunseling
Urbana, Illinois

24. Discovery Program for Women
St. Louis, Missouri

25. Deciding Program of the Women's Ins
Paramus, New Jersey

26. Career Counseling Program for Adults
Newtown, PennsylvSnia

27. Career, Exploration for WoMen
Lawrence, Kansas

.

28. An-Approach to Bringing Occupational Information to
the Underemployed and Unemployed
Media, Pennsylvania 40

-40-
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29. Life Skills - Coping Skills
Hartford,. Connecticut

30. Office of Continuing Education Services
Madison, Wisconsin

a

31. HRD Career CoUnseling Program
.Park Forest, Illinois

32. Women's Programs'in Continuing Education
Seattle, Washington

'M. Educational and Career Planning
MaFietta, Georgia

34. Curricular Career Information Service
Tallahassee, Florida

35. Adult Career Resource Center
Palos Hills, Illinois

36. Home-Community Based Career EduCation Model III

Providence, Rhode Island

37. Educational Information Resource Guide'for Adults

Madison, Wisconsin

38. Confidence Clinic and Pre-Employment Center
Rbseburg, Oregon

39. Career Exploration Development Facility
Riverton, Wyoming

40. Jackson Community College Prison Program
Jackson, MichigAn

41. Career Planning Center
Santa Ana, California

A short summary of each of these programs was prepared. The

summary included a description,of the "format" of the program, i.e.,

where the program is held, for how long, number of staff involved,

whether it is a class, workshop, etc. A description of the program

"substance" including content, goals, and objectives was also

given. These 41 summaries were presented by AIR to the San Jose

4 1
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project stiff and members of the task force. These individuals

reviewed the summaries and then voted for the programs which they

felt best addressed the needs of the Meadowfair area, and thus

warranted a more in-depth review.

Of the forty-one programs, seventeen were selected fOr in-

depth review. A program overview was prepared for each of these

17 programs. The information presented on the overview included

the title, location, needs addressed, program size and target

population, year started, staff, major features, facilities, equip-

ment and materials, cost, and evaluation data.

Reported-cost figures were not a major consideration in

'screening programs since it wis difficult to compare cost figures.

It was understood that the scope of any program selected for

implementation would be limited by financial constraints of the

project.

A day-long working meeting was,held where .the members of the

task force and the project staff read through the program over-

views and all other materials which had been received on the pro-
.

grams. Each participant at the working meeting completed a reaction

.form for each of the 17 programs, rating the appropriatenestatfor

Meadowfair adults of each program's purpose, activities and

materials. At the conclusion of this meeting, the members of the

task force and project staff voted to reduce the 17 programs to. 3.

The 3 which were chosen had received the greatest number of positive

votes.

4 2
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These were:

1, A Career Decision'Making Medel.Utilizing Adult
Basic Education awl Career Counseling for the
Underemployed and Unemployed Adult
Huntsville, Alabama

2. Project "APPLE CORE".
Lafayette, Louisiana

3. -Careet Planning Center
Santa Ana,,California

.

The program overviews for these three.programs are presented

on the .following pages.

4 3
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PROGRAM OVERVIEW

Title A Career Decision-Making Model Utilizing AdUli Basic
Education-and career Counseling for the Under/Unemployed
Adult .

Location Huntsville, Alabama

Needs Addressed Improved Engliah; mSnage money better; finish high
school; make decisions and solve problems better;
change jobs and plan new career

Program Size and- This program serves 500 people yearly, 607 of whom are
Target Popnlation women and 447 of whom are black. They live in 'a small

city.

Year Started 1973

Staff The staff consists of a project director, a .coordinator/
Counselor, three counselors, a counselor/teacher, six
paraprofessionals, a secretary, two consultants, and

.

two outside evaluatora.

Major Features This program aims tp train and place disadVantaked
people, primarily blacks. The prograM's main.focus is
on adult basic education, particulaly helping the
studenti get a high school equivalency certfficate.
A'"Career Decision Making Model"' (see-materials) is used
to help the students make career decisions and plans.
English as a Second Language is also taught, and all
instruction is individualized. The lirogram uses a
mobile van tdi reach the meg in their neighborhoods,.
-and-also-conducts-classes-at a-jail.. --The-counselors-
tried to involve the student's family in the gfforts,
giving family counseling (budgeting, income tax filing,
personal aid) and encouraging the students to build'.
civic concern by reading newspapers and joining
organizations. The program developed ties with local
agencies And businesses and helped the students find

°jobs after, training.

Facilities, The project uses a-large variety ol materials idch
Materials, . films, filmstrips, information on local jobs, records,
Equipment manuals, "The Career Decision Making Model," readers,

0

etc. The project maintains both an adult resource
_center and a mobil,/van.

Cost The cost of this program is $196 per student.

Evaluation Data The project was successful in getting 42 out of 193
learbers to pass the GED. There was an average advance
of two complete grade levels for the entire group. Of
the people Who wanted to find jobs, 62.57 were-employed.

41



Title

Location

Needs Ahdressed,,

Program Size and
Target Population

Year Started

Staff

Major Features ,

Facilities,
Materials,
Equipment

Cost

Evaluation Data

r

OP

PROGRAM OVERVIEW

Project "Apple Core" - Adult Prescriptive Program for
Levels of Employment--Career.ORiented Education

Lafayette, Louisiana

Manage money better; change jobs, plan ainaw career.

This program seryes approximately 150 lOw-indkine adults
each yeqt, 807. of whom are Black.

1974

NO,specifid information.

This\programiconsists of 31. units published in a
curriculum guide. It is aimed at helping teachers,
counselors, and administrators of Adult Education plan
and implement crealfte, innovative activities in the
field of career awareness and exploration,- It contains
recommended\ideas, activities, and procedures. The

nnits,focus On 1) Finding work: how one goes about it,
what to expept; 2) Keeping a job: attitudes, people,
work; 3) Helping one's self: planning, sch601, human
relationships; and 4) Handling finances: budgeting,

;

buying. Almost all units suggesf bringing in a resource
person to talk to the participants or taking them on a 9

.relevant field trip; Teachers can select one or all of
the 31 units and they can be(used in a variety of ways,1

. .

The program in Lafyette Operates in local business
facilities where release time for workers is arranged
(1 hour release time for each hour of their.own time):
Many different commercial materials are recomiliended,
including the Stech-Vanghn series. We do not have all
the materials on hand. If this program is chosen, the.
units we want to work on should be selected and the
appropriatt materials ordered.

Staff estimate that their total program costs $700 per
client. Prices for the recommended commerical materials
could be determined. Stech-Vanghn materials cost,$18.59
for one complet set.

The program has been evaluated and the data is being sent
sent to AIR.

4 5
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PROGRAV OVERVIEW '

Title Career Planning Center

12s4112a Santa Ana, California
-e.

Needs Addressed qhange jobs, plan a new career (informati ntraining
ograms, improved English, manage money bettei, finish

h gh-school).

Program Size and The Career Planning Center serves 500-600 adults eacil
Target Population year. Many of these are Spanish-speaking and almost all

come from low-income levels.

Year Started 1974

Staff

Major Features

Six counselors are employed at.the center. Two of the
counselors are responsible for,the Career Planning
and Orientation class.

The Career Planning Center serves the Continuing
Education program of the Rancho Santiago Community
College District. The purposes of the program are:
(1) to develop student awareness concerning polidies,
procedures, services, and programs of continuing
education and (2) to aid students in career exploration
and planning. They have produced a student handbook
to achieve the, first purpose'of the program and they
have:developed a 4-session, 6-hour course to meet the
sdcond.purpose. The four courdiksessions focus on:
(1) Coptknuing Education - What it is; (2) Continuing
Education - What it offers you; (3) Career.Exploration
and Awareness; and (4) Continuing Education - Where
to go from here. Personal counseling is also provided
as needed.

Facilities, A hat1book describing the Career Education Center has
Materials, been developed. There is an English as well as a
Equipment Spanish version. The course outline for the.4 sessions

is fairly complete in that the information to be
provided is delineated, but specific activities are
left to the decision of the counselors.

'

. Cost The staff estimates that-the'prOiram costs $30 per
client.

Evaluation Data Students evaluate the program through a final
questionnaire. Follow-up letters are also 'sent to
all program dropouts. The results of these efforts
have not yet been tabulated.

4 6
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These three programs were then thoroughly reviewed by the

4 ,

project staff. After tWis.review, staff recommended that the

Huntsville, Alabama program be adapted into a five week class to

meet. the needs o aaults in the Meadowfair area. The rationale for

recdmmending the'HuntsVille program rather than the Santa Ana program

was that,the scopeof the Santa Ana program-was too broad. Rather .

than offer the many services which Santa Ana does, project staff

preferred to refer participants to existing services as is done in

the Huntsville model.:, In addition, it was felt that the Santa Ana

program was geared too specifically to a junior college.clientele.

The staff recommendation was to adapt, as appropriate, material

,from the Santa Ana course session on Career Exploration and Awareness

into the Huntsville model.

The essence, of the Lafayette, Louisiana program was felt by

4
the-project staff.to be the curriculum units which could be used in

othet than a. workArelease program. The recommendation of the staff

vtas to incorporate,'if apPropriate, one or two of the Lafayette

, 4 .

cutritulum unita into the adaptation of the HUntsville program. The

9

recommendatiOnd of the Project staff Were accepted by the project

task force. ^'

4 7
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IMPLEMENTATION OF PROGRAM MODEL #1

The task force selected the program being used at the Adult

(Learning Center in Huntsville, A1aba-ma as the baiia for si.class

to be offered in Meadowfair. The purpose of the class was to.

assist people in their career detision making over a five week

period and then to refer them to other vocational, educational, or

social services in the area. A coordinator was responsible for

arranging for a place to hold the class, recruiting instructors)

.and obtaining materials for the program. The instructors recruited

participants by visiting the people who were interviewed in the

survey and by distributing announcements in the community: One class

was given in August and a second class was:given in September.

-Class Location

One of the first tasks was to arrange for the location of the

class. There were several considerations in selecting the location.

it_should_be_centrally_lotatea_in_the community_so people did not

have far to go and it should be a comfortable place to coMe to.

Also it needed a. large space where group classes could be held and

also a small room where the teacher/counselor could meet individually

with participants. Access to a telephone was also important so the,

counselors could telephone participants. Thus Ole main criteria fdt

selecting a location were.availability, cenbcal location, appro-

priateness of space, cost, and visibility to the.community.

.Several locations were.considered, including two elethentary

schools, the local community center, office space, local churches, a

house, and a combination of facilities. An elementary school was

C81
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selected for the program. A/classroam could be used for'the

-3 /
classes and a small room which the school counselor used was also'.
available. The counselor'S office did not have a telephone and

the project contributed half of the cost of installing-a-telephone.

The elementary school waS an excellent site because it is centrally

located in the communitY and is a comfortable place for people to

come. Also tie school/did not charge for the space. However, the
rA

school was only available until late August, so the local community
/.

. -
center and a private/home was used to conduct the classes for group two.

Selection of tff

Another or task was recruiting the instructors to teach

the class. The task force decided that two instructors should im-

plement the program and that between them they should have the

eipirtise required. The following criteria were established for

the counselors:

. At least one will be proficient in Spanish.
' f

2. Atleast one will have experience in woxking with
Me#ican Americans.

I
3. At_least one will have professional education in

6areer counseling and can administer and
.inteipret interest tests. ,

4. At least one-will be familiar with vocational, educational
and-Social resourOes in San Josef*

5. Experience in working with adults is preferred.

6. WillingnewIto work together as. a team with another
counselor.is important.

4 9
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The job description shown belOw was disttibuted to

local university placement offices, two junior college counseling

departments, to MAEP coUnselors, the State Employment Department,

and members of the task force. There were twenty-three applicants
b

for the position. The coordinator had initial screening interviews

with these:applicants and arranged follow-up interviews for four

applicants with the task force members who were familiar with the

community.

JOB DESCRIPTION

Job Title: Career Consultant

Nature of Position: Part:-time, temporary, day/evening; a total
of approximately four weeks spread over a
two and a half month period

Probable Dates: 4une

ApplicatiOn Closing D

Salary: $10 per hour

Dutiesi---------------

23 to September 5

ate: June 18, 1975

Responsible for conducting a career development class sponsored
by Metropolitan Adult Education Program. The class is for Adults in'
a neighborhood in East San Jose which has 507 S2anish surname. Duties
will include:

1. Contacting people in the neighborhood about the program
2. Conducting initial interviews
3. Teaching group sessioris on career planning
4. Administering and interpreting interest tests
5. Individual career counseling ,

6. Making referrals to other agencies
7. -Maintaining records of activities

Recommended.Qualifications:
1. Bilingual in Spanish
2. Education and/or experience in career Counseling
3. Being familiar with resources in San Jose .

4. Willingness to implement the program as planned

5 0
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There was general agreement among ehe.tesk force members

ancl project staff on whom to select. One was a man of Mexican

American background who spoke Spanish fluently. He had an M.A. in

Education and taught high school social studies. He alao had ex-

perience counseling young adults in several settings and was familiar

1

with local resources. The 6 er teacher'had an M.A. in counseling

and had been teaching career planning classes for adults during the

previous year: She did not speak Spanish, although she had ex-

perience dealing with people of diverse cultural backgrounds.

Program Planning

The coordinator met with the couriselor/instructors to explain

topics such as the**iOgepftt*.project, the shrvey results, the

Huntsville prograrecruitint:Participants, and aiea resources.
: .

Meetings were held at'least every two weekh during the program to

discuss progress, problems and plans.

1

The counselors planned the class by coMbining elements-Of the

--three-prcgrams-selected-by-the-taskrIbree-WIth-their

and experience. The class used in conjunction with the adult

:eAucation program at Huntsville, Alabama was used as.the basis of

the content for the Meadowfair class. The Huntsville program focused

on career decision making and included exploring intereets, learning

about Career options', making decisions, and implementing plans.. There

was not a detailed description of the Huntsville curriculum arid it

was flexible and varied in ength and activities depending upon the

group. The counselors also reviewed the materials used by the

career education center of the Rancho Santiago Community College

51
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District in Santa Ana, California. This program gives cOnsideration

7 1

fo the special.concerns of Mexican' Americans and the materials-are

avails.' in.SOgnish: ,.Aethirdzsource the counselors
y J

iol ; ' r, --

64 u d a t ip n career-cu*riculum guide developed in
/

,
,,

-1Onisiana. This gul/ge contained 31 detailed learn
14

.,
' ' -- e'

-

formance objectives, activities, teacher pre

drew on was an

Lafayette,

4.1

ts with

vocabUlary,

materials, reioUrces,and evaluation; Thus the counselors took the

basic contentof the Huntsville program,-adapted it in view of the

needs of fhe people living in the Meadowfair area, and outlined class

N

objeciives and activities based on the format of the Lafayette
. _

curriculum guide.

A major purpose of the class was to provide participants with

information-on vocational, educational, and social resources in

the. area. The Director of Jab Development and Placement lor MAEP

briefed the .counselors on local resources and provide&them with a

notebook of local resources. The notebook contained one page de-

scriptions of almost 100 agencies using the format in the sample

shown on the following,page. The descriptions were;divided into

these categories:

Alcohol
Drug
Education
Mental Health

. Hehabilitation
fmervice

Vocational and Employment
4Miscellaneous
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TYPE OF ORGANIZATION VOCATIONAL '

Name Dept. of Rehabilitation

Address 935 Ruff Dr., San Jose, Calif.

Telephone No . 277-1366 Hours 8 a.m. - 4:30 p.m.

REQUIREMENTS: Serves Santa Clara County.

PURPOSE: Provide vocational services to eligible disabled persons.

FUNDING: Federal/State grant-in-aid.

COST TO CLIENT: UsuallY free.

CONDITIONS: No intake in jail.

PROCEDURE: Refer to State Dept. of Rehabilitation

0

WAIT: Generally from 2-6 months.

STAFF: 7.superyisory and administrative personnel;
34 caseorkers, vocational psychOlogists, and consultants.
Counselors have Master's degree irrvocational rehab.
or related behavioral sciente. Some speak Spanish.

General Desciiption: Employment counseling, job training, and placement.

Treatment Procedures: 1) Intake evaluation; 2) Review'results of medical
-and psYchological exams and other documents; 3) Vocational planning;
4) Training, treatment, physical restoration, etc.; 5) PlaceMentassistame,
placemeli follow-up and case closure. %

AdditionaLCommentsfr: Legal requirements Must be met for eligibility.
Transportation abailable.

5 3
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The counselors updated and expanded'certain sections, particu-

larly "Education" and "Vocational and Employment". They also/gathered

other resources such as local college catalogs and a directory
e'

of social serviCes,so they would be 'equipped to make referrals for

class members.

The counseiors also considered some Of the barriers to
1

.'attending a class such as,child care and transportation. They

'deci4edto reimburse participants for tile 40E4 of a ba*sitter

during the class if this is a problem. .Having Ole clads at a local

elementary school minimized transportation problems so no assistance

was offered in this area. They also decided to provide coffee and

cookies to help create a camfortable,informal atmosphere in the class.

The 'Class itself was offered at no charge.

Recruitment of Participants

The instructors recruited participants for the-class. The

plan was to have two classes with about 20 people in each class.

(t.

First- -one-class --would -run- for f ive-weekse_ while--the -secotui-,;group_ _
have no class and serve as a control. After the completion of the

first group the second group would take the class. The needs

assessment had shown that most of the people interviewed had some

career related needs and the task force recommended that these people

be contacted and told about the class. They anticipated that out of

the sample of 184 enough might be interested to fill both classes.

If not, the class wduld be opened to other members of the community.

A contact was made with all the people interviewed in the

needs assessment. First they sent a one page letter briefly de-
.

scribing the class along with a one page summa .f the needs

5 4
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assessment,results. These were sent in both Spanish and English.
.,

Then the counselors visited ch person in the s' to explain
..

- the class individually and to discuss how the class uld benefit.

- ,them. .If the person wasn't home they left a letter with a telephone

number wtere they could-be reached and made two return visits it

different times of the day in an attempt to talk to the people.

AlOWing is the outcome'of-the door-to-door contact:

28 Interested in the class

32.Not Interested in the claSw
19 Going to school and/or working
18 No reason given
5 Not enough time
3 Inconvenient time
2 About to retire
2 Sick or pregnant
1 Child care a problem

26:Moved or in the process of moving

65 Not home (some on vacation)

15 CouldiUOt locate address or person in the survey
V'

The counselsrthen opened up the class to other residents of

the community. They distributdd 300 copies of a class announcement.

About 200 were sent home with,students in summer school. Other copies

were posted at the community center-and left.at nine local businesses:.

There was no response to this publicity.

Although enrollment was low, project staff-and the counselors'.,

decided to offer the classes and have about 14 in each group. 43ist

- .the dropout rate was higher thae anticipated. Despite Teminders from

the counselors only fiv6 people participated in the Iftst_group.and

only three-of them completed the entire class. Four participated in

the second class.
S. 55



Class Activities

The class focused on identifying interests and skills, gathering'

.information on career alternatives, and developing decision making and

goal setting abilities. The objectives for the class and a description

of the class aCtivities are included in Section III, Chapter 5, the

Materials Kit. The first class ,involved an individual interviews five

evening classes, andour optional classes for more in-depth work on

selected topics. The second class alsb involved an indiyjshial interview,
sir

but due to the small size of the group only four evening classes were

offered. With the small class size each participant receiyed

individualized attention from.the instructors.

,Estimate of Staff Time

Below are estimates of the staff time and other expenses of

implementing the ethnic model. .4ince this was a research project, the

staff was involved in some research related activities which makes the

time. spent higher than would be generall required for wrmal and on-
.i

0

going operations.

Staff Person
Alz

Coordinator

Time Spent

20 hours
60 I-lours

140 hours
40.hOurs
40 hours

Duties

Planning,
Advertise for
and interview staff
Arrange location
Obtain materials
Train counselors

(Total of 200 hours, or five weeks over a three month period.)

Counselors (Two) 40.hours @
170 hours @
0 hours @
35 hours @

-;57-

Planning
Door-to-door recruiting
Group 1
Group 2



(Total. of 290 hours each over.a four, month period; Worked full
tiMe during door-to-door recuritment and quarter time during

-1other three months.)

A total.of between $500 and $700 should be allocated.for two cliiises

_for-supplies, child care,- transportation, materials, facilities, and-

equipment.



EVALUATION OF PROGRAM MODEL #1

Introduction o

,
The purpose of evaluation for this Project was to provide timely-informa-

, t- .

tion ao that decision makers could make critical decisions regarding the impact
--

of the intervention program which was field tested-through the Metropolitan

Adult Education Program. The individUals who will make decisions based on the

evaluation information are the project dixector and staff assisted by the task

force, and the USOE project monitor. According to the proposal,,the6following

questions are to be answered:

1. Is significant growth experienced by those persons who receive the

intervention program?
r-

2. Is that amount of growth significantly greater than that made over the

,

same time period by a similar group of persons who do not receive the

program?

3. Is the program implemented as intended?

4. How do partticipants react to (feel about) the...program?

In order to provide answers for each of the above questions, the American

Institutes for Research which was responsible for conducting the evaluation of

the program did the follbwing:

o Administered pre-program and post-prograth measures to all.persons volunteering

41t' for and participating in the program. Instruments and evaluation procedures

assessed knowledge, attitudes, skills, plans, etc. that are specified

in the behavioral objectiltes on which the program was designed.

*Employed a quasi-eXperimental design using one experimental and one control

group. Instruments and procedures used to collect information to answer

question #1 were administered to both groups.

5 8
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11Using,a predetermined checklist summarizing all the steps and milestones

by which each program would be tmplemented, monitored tke activities of 'the

project staff who implemented the program.

Administered reaction surveys to collect participant opinions and

attitudes after each program was implemented. Informasion requested included

evidence of unexpected, or side, effects of each program.

Objectives, InstEupents, and Evaluation Design

The major goals and objectives for the Huntsville; Alabama, program as

modified and implepented in San Jose, are presented below.

"Major Goals

1. To learn techniques for finding out about one's interests, aptitudes,
and values.

2. To develop skills in g4.thering;information on career alternatives.

3. To develop skills in making career decisions and to formulatend
implement their plans.

4. To develop more positive attitudes toward career planning, work and,
career future as presented and discussed in the program.

Objectives for Participants

For each of the above goals, each participant-was expected to be able to:

GOAL

1 1. List three methods s/he can use to identify personal interests,
aptitudes, aid desired characteristics of a job.

r

2. Given a question relating to careers, s/he will sfate a source pf-.
information for answering the question, including who, what allia/or
where.

3. Identify non-sexually or -ethnically stereotyped jobs for him/
herself and/or others.

3 4. Name three jobs s/he would like to do that match her/his interest
and abilities. Participant should be able to state her/his rafionale.

3 ' 5. Develop a plan to gather information on a specific job. The plan
will include three or more sources and will indlude who, what; and/or
where for each source.

-60-

5 9



3 6. List and explain personal supports and barriers for pursuing a
selected career goal (which may include health, financial, or
other problems).

3 7.' Carry out thActions for one alternative or be able to return to
an earlier stage of the career decision-making process. Document
or describe the action s/he took.

Although no specific objectives.were developed for goal #4, data were collected

on change's in the participadts'attitudes toward career planning and their career

iuture as '§tipulated in goal #4.

In order to answer question #1 for program model #1, AIR developed an

initial and final queptionnaire which was administered on a pre-post basis to

program participants (Samples of all the evaluation instruments are contained

n the materials kits for the program Modelspresented inSettion III,:Chapter 5".
'

and Section IV, Chapter 5 in this final repOri): The itemazin,these'questionnaireso' '...'..were designed to.tap,the specific program objectives.
.-, ..

,,0 ...- 1, 4k.: 1 .* lo
,..

The initial and final q4e.stiOnnaires'wereadMinisteredandiVidUally. ..The
_ - ,.. ,

, .,:.. s,... g 1 !,
.

connelor/instruCtOr,read -the '40Stions while the partiCIpant followed in hetys:
.

.
-04,k :, . ..

.6 .17. .

own copy.'',;Participants either,.
k
ote.their Angwersbo,r, verbalized them tothe

.

,

. .
, . .

:
.i

. .,.- '44A
.

. \ 4 .

..

couneeloilinstractor
.

.i.,

.,

,
, . , .,.. , ',

c
, , . , ..,

In order bd tovide4thilar information r tedlig queStiort42,-i&was
;I

. .

i,si`' . , 4. , - ,, . -, -. ,

neoes ary.toi.have.,.....a coartblgroup: HoweuerAlfor Alrecimmimity, rvide.program such.

..;. r, ,,,, ..k.
:, , -

ae.this,,Atis *iy difficuil to re use sèrl ce to a. 1r lling group and,askEthem
.,

..; ,,, .7* \, -, ''.i . ; 17. , IA 0

. A ;,-4,, - '', : . !
;to take. Ipre andlgRerme S...only der todid dvttlis,_

. ...

deCidedtUt.;two sessionsdVtJle clasisho ld-be offere 0, On a randomrbasia.,:.
e. klIv;s1

:.,,-,k-P.I
'.6 I., . ,k,..,.

'.."

.13 rticipa r.Telre..aseigned to.eik)er:thefir i hih bptesson wceg
.

iMMidiatelyr
:7:, .4

k
.

. ../ # ( . . ; A . - . 't-

. . e ' ;.: - . .' '.i. . - '1.4
4, 4 ,

'edr the4sec odjsession which-begaa in approximately siweeks.. Indlviduals issigned ,

- '.4.the seOnd.kesslon wereaFked tO'take t e prej'and post"estflmeasures along.T.0.0,Y.
. ..

.ik .. i , ..

?. .

",,
,0 . - lc , .

0.participants in theAfiigl. session.- The 2cperimental detigt can be AONvted as
. .:i,

err%
i

-4.,

.

.,

sr"."

-;pls: ,

. A60



.
Table A: Evaluation Design

.

Group I

Late
July

4,
Early

August
Early

September
Mid

September
Late

September
Late

October

Pretest Session 1 Posttest I Followup

yr

Group II Pretest Posttest I Session 2 Posttest
II

1

Followup

..

Group II participants,served as a control for Group I participants by taking the,

pretest and posttest I.

Question #3 was answered by using a Process Evaluation Checklist. The

t listed all the steps necessary to carry out the implementation of the

program. As each step was completed, the class leaders marked it off and offered

camments if any special circumstances occurred. Question #4 was answered by

administering a reaction form to participants following their participation in

. the program.

Two additional strategies were planned for the evaluation of the program.

The first was a follow-up of participants one month after their completion of

the program. This provided informatio on whether participants were able to

carry through on the plans and skills etrey made and acquired during the session.

Secondly, short knowledge-tests which measured what participants learned in each

P
of the class sessions were developed. This information was designed to be

useful in analyzing differences in the changes made by program participants.

A Problem

A serious problem which affected the evaluation plan and data developed

ing the implementation of the program model. There fsTas 4 very low participant

response to the program Not only were the counselor/instructors unable to-

recruit a large number of individuals, but many of those recruited failed to

participate in the class. Ali individuals who indicated they would participate

in the class received a reminder-phone call on the day of the first class, hut
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many still hid not appear. Because of this situation, part of this evaluation

report will be,tyoted to.an analysis of thereasons for attrition. Those

individuals who originally indicated a willingness to participate but who failed

to do so were contacted-in order to-determine their xeasons for not taking-the

class. Only three individuals attended session 1 and four attended session 2.

An analysis of information froin the community needs assessment revealed

that.théTersons who participated in the sessions shared characteristics

consistent Oith the aVerage of all the individuals snrveyed. That is, they had

resided in the neighborhood from two to five yeats; were married with families;

had a $500 to $1000 monthly income; had a similar education; had worked'

before; and were 20-30 years old. The top priority needs of the program parti-

cipants paralleled the top priority needs for, all respondents. Therefore it

seems that the individuals who did participate were representative of the randomly

chosen sample of neighilbrhood people whose needs were assessed. A pdssible

explanation for thellow participant reponse, based on an analysis of the data

obtained in the follow-up of non-participants, will be presented in the following

section on Results.

0

The results will be presented in four sections: (1) Data-on the implementation

of the two sessions which relate to the'previously stated question #3; (2) Date

related to the program objectives, growth experienced by program participants, I

and experimental-control comparisons which relate to questions #1 and #2; (3)

Data on the participants' reactions to the program which relate to question #4;

and (4) Data from the now-participants.

Implementation Data

The primary method used to monitor the implementation of the program was

6 2
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the Process Eiraluation Checklist. This checklist contained the major tasks

which shouldAlave:been completed during eath of the two sessions'of'the program.

By checking them bff as they occurred in each session, implementation

of the two-sessions could be compared.-

pne significant difference occurred in the implementation of_ the two sessions.

Session II web to have been conducted in September 1, 8, 15, 22, and 29. However,

September k Was1Labor Day and because f.rother time commitments on the part o the:0.

't
_

'program staff made substituting dates impossible, session II was shortened to

4 sessions. During the first session implementation, meeting 3 was judged to,be

the weakest in keeping the participants' attention. Thus, for session II, infor-

mation previously covered in meeting 3 was combined with meeting 4 so that the

same material would be covered in both session I and

, One of the items listed for each weekly meeting on the Process Evaluation

g
Checklist was -Content treated as planned." To monitor this, short, simple

knowledge tests were developed which were administered to participants at the

conclusion of eacthAweekly meeting. These tests asked participants to respond to

questions on the plLned content of each weekly meeting. Session II participants'

knowledge scores were slightly lower than seSsion I participants', but the

difference was not signficint: The range'of scores for session II was 67% to

100% correct, while for session I the range was from 83% to 100% correct. On the

basis of these data it might be predicted that the growth in knowledge experienced

by session II participants would be slightly less than the growth experienced by

sessionI participants.

Data Related to Program Objectives, Growth Experienced by Participants, and

Experimental-Control Comparisons

Because the number of program participants was so small (session I = 3;

session II.= 4; with pre-post control data in only tWo individuals), sophisti-

cated data analysis was not possible. Only simple observations of trends in
4

the data can be reported7. Therefdre, this section will not be as detailed as. -

-64--
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had originally been planned.

Objective #1: The participant will be able to list three methods s/he can use
to identify personal interests, aptitudes, and desired character-
istics of a job.

Session I participants were able to,meet the objective on the pretest and

maintained their performance on posttest I. Content analysis'of their responses

indicated that their responses became more specifi0C For example, on the pretest

one parti:Ipant said, "I could read books on jobs." On the posttest the response

was, "I could read the occupational outlook handbook." Sitilarly, a different

partitipant' said on the pretest she could "get schooling" while on the posttest

she said she .Would "Call up the local college." The session II participants who

served as controls for session I also met the minimal requirements of the objective

'on the pretest, but did not displiay the.pretest-posttest shift toward specificity,

on-posttest I. Afte they participated in the,second session, all participants

were able to, meet the bjective on posttest II.

In summary, Objective #1 was met by all program participants and there is
^

evidence to suggest that-participants moved toward more specificity in contrast

to the participant's who first served as controls.

Objective #2:' Given a question relating to careers, the participant will be able
to state a source of information for answering the question,
including who, what, and/or where.

On the pretest, the three participants in session I were able to name a

source, its general location, a person to talk to, and a question to ask. These

three participants also met the objective after completing the session, but again

their responses were more specific:. they gave the name of a person to talk to,

and asked questions about specif4c jobs rather than asking if there are any jobs.
0

The two individuals for whom control data are available were not able to meet

the objective on either-the pretest or Posttest I; however, after participating

in the program they were both abls to meet the objective. Therefore, objective 1/2
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was met by all program partitipantS, and it appears that the growth eAperienced

by program participants was greater than that experienced by session II parti-
,

cipants when they first served as controls.

Objective #3: The participant will be able to identify non- ally or .-ethnically.

stereotyped jobs for her/himself and/or otherir

Oneohundred percent of the items wete answered correctly on. the pretest,

posttest I, and posttest II. Therefore, this objective was met, but does not

indicate that any growth occurred in program partidipants.

Objettive #4: The participant will be able to name three jobs s/he would like
to do that match her/his-interest and abilities. The participant
should be'able to state her/his rationale.

Group I. participants met the objective on both the pretest and posttest I.

HOwever, once again their answers became more specific on the posttest I. For

example, one participant changed from saying she wanted to work "In medicine"

because,"I would like helping people," to "Office work" because "I have had

training in it and like phone wqrk." The data from the two individuals who

served as Controls for Group I participants showed one individual recording

exactly the same responses for two jobs in the pretest a'nd posttest I, and the

second individual naming three potential occupations on the pretest and only two

on posttest I. .0n posttest II one individual still identified onlY two jobs,

but her rationale became slightly, more complete. She changed from saying she

- A
wanted to be a bookkeeper because she liked "working with numbers" to she liked

"working alone and with nutbers." The second individual incfeased her score

by naming threejob possibilities on posttesLoII. Data are available for only

one other individual in Group II who took posttests I and II. This individual

met the objective both times, but after the class could giye better rationales .

for her selections. For example, from saying "Computer programming because

of interesting projects" she changed to saying "Computer programming

because I'm good at working with data And machines." Similarly, she changed

from stating "School assistant because I enjoy workingliath young people,"

-66%,
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to stating "Nursery school teacher because I'm patient and very interested in

children."

Thus, it appears that the growth which occurs as a result Of the program is

subtle but in the desired direction and that Objective #4 was met.

Objecttve #5: The participant will be able to develpp a plan to gather information
on a specific job. The plan will include three or more sources
and will include who, what, and/or where for each source.

On the pretest, two of the three individuals in Group I were able to select

a specific job and name three sourcesithey would go to for more information. Ths

third person in Group I could not name any sources of information on the pretest:

r

The two Controls could Alsokname no sources .of information. Ofi posttest I the

to ConTrols still could name no sources of information, while tOo of the Group I

participants met the objective and could name three sources, and the third parti-
.

cipant increased from naming zero to two sources. Again, for those participants

who met the objective on the pretest, their posttest I responses were more specific.

Diffetnces between posttest I and posttest II scores for Group II parti=

cipants were mixed. Data are available on three individuals. None was able to

meet the objective.. While one individual moved from naming no sout on posttest I

to two on posttest II, another named no sources either time, and the third

drbpped to one source from three.

This objective was met by two of the three' Group I participants, and the

third participant showed much growth (from zero to twp sources). Their scores

'were markedly better than the participants who first served as controls. These

individuals could name no sources of information on either test. However, for

Session II, The objective was not met.

Objective #6: The participant will be able to list and explain personal supports
and barriers for pursuing a selected career, goal (which mayginclude
health, financial, or other problems).

.

The item which tapped this objective asked participants to list and explain

two possible supports and two barriers. On the Pretest two of the Group I
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participants could name two of each; one could rigkonly one barrier. On

posttest I all Group I participants -could list two sUpports and two barriers..

The answers were very much the same on the pretest and posttest I.

Of the two-individuals in Group II who served as controls for Group I

:

participants, one's score increased from the pretest to posttest,I,,, the other's-

decreased. Akt(r the program, both were able-to meet the objective. For the
-

other. two.members of Group II, neither was able to meet the objective, but the

.one for whom posttest I and II data'are available showed a great increase.
4

....

This objective wts achieved in Session I, but had mixed results in Session II.

Objective 117: The participant will be able,to carry out the actions for one
alternative or be able'to return to an earlier ,stage of the
career decision=making process, and. document or describe the

action s/he took.

The objective was measured by asking the individuals on the posttest what

plans they intended to carry out to get them closer to their career goals and

thenfoilowing them up one month after the completion of the class to see if

they were able to carry through with their plans, at least to that point in time.

All three of the Group I participants were able to carry through on their plans:

two of them made arrangements to take the GEO test one of whom'enrolled in class

to prepare for.the GED as well as making'several job applications in her field.

The third individual enrolled in a class at the local community.college and

found,out about child care available through the college.

Two of the four Group II participants were able to'folloid through with

;

their plans. These two individuals were both taking night classes related to

their career goals. Of the-two who did not follow through, one said, "I-think

I'm okay for.now" and the other, "My.plans are to'go back to school but my son

't old enough ye,. I plan to check out the schools in the area and I'll go

ack someday."

2
In summary, five of the seven participants were able to jileet the objective.
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They ,began moving in Positive directions and the class seems to have been

instrumental in this process.

At the concl ion of the class, participants were also asked to list

the specific skills and information they acquired during the class. Six of the

seven participants responded to the item. Eadh listed at least two skills or

types of information. They listed the following:

How to find information about jobs (5 people)

.Decision-making (goal-setting) skills (4 people)

Infoemation on personal interests and abilities (4 people)

Job hunting and finding techniques (2 peciPle)

,Resume writing (I person)

Date on the Participants' Reactions to the Program'

The data presented here relate to program goal #4 which was: "to develOp

tore positive attitudes toward career planning,,work, and their career future as

(,1 -
presented and discussed,in the program." DuangAhe community needs assessment,

individUals were asked what the word career meant to them. This question was

repeated at.the end.of the class.. Five of the seven participants had been surveyed

in the community needs assessment, and their answers before and after the class

can.be compared. One of these five individuals was unable io provide a definition

during the needs assessment and therefore a comparision is not possible. The

changes in the other four participants' definitions of career are quite Subtle

and difficult to analyze. However, three of the four individuals changed from

using the pronoun "you" in the first definition to using the pronoun "I" after

the class. The specific definitions of these three individuals are listed. below:

'Before the Class '

"What yOu, like to do for -a-living."

6 8

After the Class

"Something I'd do to earn money for
a living and enjoy doing it for a

long time."

rt
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Before the Class After the Class

"Raving an occupation or trade yqu 0"It Means having a job I can depend
can continue.to do in different on in case of emergency and to do
places."

\
something I'd always want to do besides
being a wife and mOther."

"Something you, enjoy and .make a "Doing something iiithe line of .a.,
riving at:" vocation which I enjoy and make good

, money doing it. .'

It seems that the class involved the participants personally with the concept of

dreer, and that it thus became:Yd.more meaningful term for them. Another'óbser-

vation which can be made abouethe definitions given after the glass is that'every
,

definition incorporated the idea that a career was satisfying, enjoyable, or of

personal interest. Two of.the earlier definitions incorporateil this idea but it

is clear that the concept of career which was presented in the workshop was very

positive, and that.tticipants completed the class with this positive image.
1.

All seven Of the participants indicated that after- takingrtile ciass they were

,.more confident of theire'abilities to get.information about jobs and ol their ability

to make decisions about their careers.

Participants fel\the most enjoyable parts of the class were the open discud-
,

sions (5 people), learning decision-making skills (1 person), and the "fantasy"'

exercise (1 person). The most helpfdl parts of the class were listed as: . "AsIcing

questiont and getting them answered," "The part on decision making," "Deciding on

what I wanted to do and what I do' best," "Discussing ideas," "Information sheets,"

and "job hins." rson did,not list any helpful aspects.

The least enjloyable parts:of the class were "test taking" (2'people), and

"not enough job seeking strategies" (1 person). One individual said the leadt

-enjoyable part of the cliss was that it wasn't long enough, "Doing the fantasy

exercise"(1 person) was the only least helpful part of the class listed,. In

terms of what could have been improved about the class, three people said it

needed to be longer. Two people felt there should have been more specific infor-

mation about how and whefe ta look for a job.

6 9
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All of the participants said they would recommend the dais to their friends

'who were interested in career Information.. While participants did provide some

suggestions for ways to modify and, improve the program,°their overall reactions

to it were very.positive.

Data from the Non-Participants

The data which were presented in the preceding sections reveal that for

those individuals who participated, the program was effective in helping them

reach the program's objectives and grow in positive ways. However,-because so

few community residents took part in it, it is difficult to call the program a

success. Since the program was based on a comprehensive community needs assess-

ment, it does not 'aeem that the progr,i was of no interest to the community. an.
o ,

fact, nearly 40',individuals signed up to take the clase. It seems, that something

in the presentation or structure of the program prevented more indiaduals from

attending. In order to determine what some of these inhibitors might be, a follow-

up phone survey was conducted of all individuals who originally signed up for the

class but who failed to attend.

A copy of the survey form which was used is presented as Table B on the

following pages. The form sought information on the potential barriers and on

possible incentives which might have increased attendance. Additionally, data

were obtained on the extent to which the non-participants had ever participated

in community activities., 4

Data from only 20 non-participants could be obtained, although repeated

attempts were made to contact all of them. Many of the non-participants who

could not be contacted had moved. .Mobility in the neighborhood.in general was

very high and this o ly contributed to the low response rate. Not ail Of

the 20 indivituals, om data ate available, responded to every questiOn.

Data on.the factors,which miiht have contributed to an individual decieion not

to attend are as folic:A:7s: 70
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Table B: Survey of Non-Participants

Meadowfair Resident's Name: L

Phoner's Nate:

Date(s) of Call(s):

1. 'Introduce yourself to-the i'esident.

2. Say: "This past summer you indicated an interest in taking a Career Planning
course although you eventually decided not to take it. We're trying to improveour methods so that we can be more effective in.offering similar classes tothe one that was offered in Meadowfair. Could you please help us by telling
us why you decided not to take the class?"

Record response:

3. Did any df the following contribute to your decision not to attend:

a. The time of year during whicti the class wa4 offered, yes no

b. The time of day the class was held. yes no

c. The class was too short.
yes no

d. The class was too.long.
yes no

e. Transportation was a problem.
yes no

f. Child care was a problem.

g. You were concerned about your ability to speak English. yes no

yes no

h. Did it conflict with your.work schedule? yes no'

i. The subject of the class was not something you needed right then, yes., no

4_ Is fhere something we could have Offera that would have made you decide totake the class?

Record response:

7 1'
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5. As an adult, have you ever attended an evening or daytime class or workshop?

If yes:

a. What kind of class/workshop was it (what was it about )?

b. When was it (time of year, time of day)?

.

c. How often did it meet'and for how long each tiMe?

0. How long was the ,total class/workshop?

e. Where did it meet (how far away from your home)?

f. How did you get there?

What was it about that class that made you decide to take it?

Have you ever been a member of a communiby group? yes no'

If yes:

a. .What kind'of g.roup was it?.

b.. When did it meet (time of year, time of day)?

c. How.often did it meet and for how long each time?
42:

d. How long were you a member?

e. Where.did it meet (how far away from your home)?

f: HOw did you gei there?.

g. What was,it about this group that made you decide to join it?

,y6s

110.

7: Ask the person if there are any other comments s/he would lIke to give you.
(Record them on the back of this page,) Then, end.the interview by thuking
the person very much.

I

7 2
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Table C

4
Responses

The time of year during which the
offered.

of Non-Participants

YES
class was . 10

The time of day the class was held,

The class was too Short.

O The class was.too long.

Transportation was a problem.

Child care#as a problem.

Concern over ability to speak English.

Conflict with work schedule.

Subject of the class was inappropriate. 5 12

The three highest scoring factors were thse tlme of day the class was

offered, the time of year it was ofAred, and child care. In Antroducing

the class, potential participants were told that child care and transport-

ir 8

0 12

2 12

6' 13

9 11

3 16

6. 13.

ation would be provided and this should not have 6en

factor. The needs assessment data indicated that the

time of theTar for three-fourths of the respondents

preferable time for meeting would be the evening; thereforelkit.is

an,influencing

summer was a god('

and that the most

difficult to understand why-these ranked so high as a contributing factor.

The.length of the class and,concern over'ability to speak Englis*ere the

. least important factors.

In'terms of incentives which could have been offered, 12 people

they would have come if the program could have guaranteed them a job

said

at

the conclusion of the program.- This is out of the control of most Career

Guidance programs but something which individuals working in the field

of career-guidance must consider. If individuals are helped to make

career decisions and eStablish career goals and are then confronted with

7 3
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Summary

40 The program as implemented by the Mettopolitan Adult EdUciltion-Program

of San Jose, California, was quite successful for those individuals who

participated. However, an overriding consideration is that so few people

did participate in the program. While thel-e seems to be vane in the .

-program content, future applications of this approach must consider changft

. the format or presentation in order to meet the needs of a community such

as Meadawfair. The subject of the course was important to tkm as

ascertained in the needs assessment, but something prevented them from

participating. This program model emanated from Huntsville, Alabama, where

it was offered through an adult education program. People enrolled in the

program were also enrolled in adult education classes. Thus the Huntsville

participants had already taken the step of participating in some type of

instructional activity. This was not the case in the San Jose community

and perhaps explains the low participation. It seems that the success of

the program really hinges on its 'ability to motivate attendance. Therefore

the manner of .approaching the participants in a community where participation

7 4
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in activities outside the home is low and the conditioni under which

the program is offered must receive Very careful attention by program

planners.

a

7 5
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MATERIALS KIT

Ethnic"-Model: Career Exploration Class

The Career Exploration Class focuses on how experiences and'interests

can contribute to a realistic career goal. It develops skills in using

resources, goal setting, and decision making. Activities from various

sources have been brought together and adapted to form this career

exploration unit. Exercises are emphasized which involve the participants

and enable them to consider different aspects of themselves, such as

fantasy and value clarification. Included are:

-The goals and objectives of theclass;

-An outline of five class sessions and four supplementary
sessions;

-The'ev.p.luation instrnments used as pre-and post-tests for
the class;

-Questionnaires administered at the end of each class
session.

7 6



Goal 1.

Obj.

tr f

ogram Goals'and Objectives

To learn techniqu s for finding out about one's interests,
aptitudes, and val es.

The partici ant will be able to list three methods s/he
can use to ientify personal interests, aptitudes, and
desired chara ristics,of a job.

Goal 2. To develop skills in gathering-information on career
alternatives.

Obj.

Obj. 2b.

Given question relating to careers, s/he will state a
source of information for answering the question,
including who, what, and/or where.

The partioipant will be able to identify non-sexually
or -ethnically stereotyped jobs for m/herself and/or
others.

Goal 3. To develop skills in making career decisions and tO formulate
and impleMent their plans.

The participant will be able to:
Obj. 3a. Name three jobs s/he would like to do that match

her/his interest and abilities. Participant should
be able to state her/his rationale.

Obj. 3b.

Obj. 3c.

f-

Develop a plan to gather information on a specific
job. The plan will include three or more sources
and will include who, what, and/or where for each
source.

List and explain personal supports and barriers for
pursuing a te. career :- ph may include
health; .1., , r problems ). ---)*

3d. Carry Otat the actio
to return to an earli
making process. Docum
took.

4

one alternative erbe able
stage of the career decision

or describe the action s/she

4. To develop more'positive attitudes toward career planning,
work, and'their career future as presented and discussed in
the program.

-78-
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Required:

Recommended:

Materials

Occupational Outlook Handbook ,

Superintendnet of Documents
U.S. Govetnnent Printing Office
Washington, D.C. 20402

Hollan's Self Directed Search
Consulting Psychologists Press'
577 College Avenue
Palo Alto, California 94306

Kuder General Interest Survey
Stience Research Associates, Inc.
7200,South Leamington
Chicago, Illinios 60638

Information on local educational,
vocational, and social resources

Other resources information on various
occupations

Initial Interview

e,

The counselors/instructors meet individually with participants for
appoximately one hour before the first class session. The counselors

talk with the participants about,their career interests and experiences.
They also explain what the class will include and administer the pretest.
These interviews enable the counselors to learnuabout the background,
expectations, and needs of each individual. The interviews also
facilitate establishing a supportive relationship between counselor
and participant.

. 7 8
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Class Session I

The first class introduces several key concepts which-are expanded on
in later classes. Participants learn about goal setting and set a specific
goalJor themselves to accomplish in the next week. Two exercises are done
to help tiled identify aspects of work that they like and do not like. Also
introduced are some basic career information resources,, including the
Occupational Outlook Handbook.

Time Estimate Activity

5 min. 1. Class Overview
The instructor gives a brief overview of the
class and what will be included.

15 min. 2. Get Acquainted Mixer
Each person is given a 3x5 inch card and is
asked to write their name on the card and one
sentence on what they want to get out of,
the course. The members of the crass then
pin the cards on and stand up and walk around
and read what the others have written.

3b 20 min. 3. Goal Setting

Instructor discusses the process of goal
setting and gives examples of goals which
meet the following criteria:

a. Achievabledn the time period
b. Believable
c. Specific enough to be measurable
d. Something you want to do
e. Presented without an alternative
f. Non-injurious to you and others

Explains that participants will set goals for
themselves each week.

la

la

3a

30 min. A. Examining Present or Last
Participant's list their cuIrrent or previous
job and write down the fiAt eight words
they think of that represent what that job
was to them. After completing the list, they
.2ut a positive sign (+) or negative sign
(-) next to each word to indicate whether
that was an aspect of the job they liked or
did not like. Individuals in the group then
share whae responses they made and how it
might relate to a future job.

1 hr.

O.

5. Value Clarification of Past Exeriences
Participants list accomplishments they
had in grade school, high school, since high
school, and during the past week. They list
activities and experiences they consider to

-80-
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2a 20 min.

be accomplishments. Then they consider what"
they did, why the9 did it, under what /
conditions they did it, and how this relates

to a future job choice.

6. Introduce Resources
The instructor shows the class a copy of the
Occupational Outlook Handbook, explains the
organization and the kind of informatir it
contains, and passes the book around for the
participants to look at. Other resources of
occupational information may be introduced at
this time. -Participants who are ready to
learn about specific occupations can then be
familiar with a sdurce of information.

3b 10 min. .7. Set Goals
3d Each participant sets a goal for themselves

to complete by the next class sessidk. The

goal must be specific, something they want to
do, and meet the other criteria for a goal.
This exercise is to help participants set
realistic goals for themselves,that they can
be successful in achieving.

la
3a

s?

5 min. 89 Assign Homework
For homework participants should list the
following:

a. Parts of jobs I liked
b. Hobbies and interests

As an optional assignment they may list:
a. Fantasies of jobs while grawing up
b. Fantasies about what I'd like to be

Jobs of people.you admire

5 min. 9. Aanounce Optional'Workshop

10 min. 10. Post SessioOest

Optional Workshop I

. XE.tira

la 3 h . Schedule a time when class members can take a

3a standardized interest'test,such as the Kuder
General Interest Survey or the Holland Self
Directed Search. Participants may also want
to arrange to take the GATB through the state
employment service. 4, self-scoring test is
preferred so class members can take the test,
score ft, and discuss the results with the
counselor.

8 0
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Class Session II

3/

The second class reinforces the concept of goal setting and
introduces the topic of decision making. A fantasy exercise is included
to assist participants learn more about what they want in a job. In
addition there is a sex role stereotype activity so the claSs members
become more aware of how sex influences our choices.

at. Time Estimate Activity

la 30 min. Report on Goals and Homework
3a 0 Class members report on the outcame of the
3b goal they set for themselves for the week.
3d Time is allowed_to discuss the lists which

were assigned for homework and to relate
the responses to spedific occupations.

e

3b ._ 1 hr.. 2. Decision Making
3d ' These four steps in decision making are.,

outlined:
4 a. Dilemma - cleur.statement of problem

h. Action,- behavior'in response to the
problem

c. Feedbadk - response to action
d. Generaliiation - statement of what

happened
The instructor then discusses.common ways
of getting.stuck in a decision and ways to be
successful.

la 30 min. 3. Perfect Daydream0Ob
3a The instructor has class menbers shut their
3d eyes and relax and imagine.ä perfect work day.*

The instructor slowly leads the group
through the day - waking up In the morning
and going through the activities of the day.

After the excercies class members have
an opportunity to-share their experiences.

2b 30 min. 4. Sex Role Stereotype Exercise
3c This excercise makes participants more aware

of how sex influences'behavior. Participants
list five responses to these questions:

a. Because I am a (own sex: male or
female), I must .

b. If I were a (opposite sex), I could . . .

Participants share and discuss their responses.
The, instructor then has the class members
check the items on their list which,are due
to any physical difference dependent on sex:

3b

3dN,
10 min. 5. Set Goals

Each class member sets a personal goti fOk-
the next week.

-.82-



.;

Obi.

9b
3c

4

Time Estimate Activity

10 min. 6. Assign Homework
For homework participants list non-
traditional jobs for men and women that they
hear about. .

5 min. 7. Announce Optional Workshop

10 min. 8. Post Session Test

4
Optional Workshop II
Community Resources

A
Obi. Time Estimate Activity

2a 2-hr. This session is devoted to a discussion of
resources availqble in the community,
including Ale following:

1. Vocational counseling
2. Vocational information
3. Job listings
4. Educational programs

a Adult education
b. Junior college
c., Job ,training programS-
d. Four year'colleges

.5. Personal eounseling
6: Ot17.er resources which may be of

interest to the class

8 2
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Class Sassión III

,-

, The third class session includes two exercises to'assist_psrticipants
in clarifing theirprwn refergncesand skills. In addition there is time
yithin the class session'to Took up information. in career refFence
'materials. Class members,again report-on their goals and seta goal for:
the next week. ;

..,

'obi. , Tithe Estitate ActiVitv

21 iix .40'min. . Report-on GOals-and-Homework f/-
3c .Class members repo"rt.on the6Outcome of the
3d,--- goals. they set tor.themmelves. They also

discusSlipon4traditional jobs-for men and
,-- .

. women they heard about during the week.

2. IdentifVing Personal Supports;and.Bartiers
Each person is given. 10 blank slips of paper
and is instructed to put down a different
response on ahch piece of_paper to. the
question "Whp am Il" .AiterliSting'10
'reaponses,, class m,rmbers are askedto-thir;:r

30 thin.:
'3c

-4

la.

3a

3c
A

3b'
3d

20 min.

10 min,

N.. about eadi and consider what they_fike ab
each., Then participants rank their rpOnses
-in order-qf priority. They share their tOb--,z,
most impOrtant ones to thet withthe group arid
.diScuss. how,- they relate to a job ihey select. ,

Using Reference Materials
Participants are given about an.hour to
look up information on specific occupationst,,
Copies of the Occupational Outlbok Handbobk
and other-available occupationaLreference
materials should be used.

. Skill Identification in Past Experience?
Participants list ten ar)tisfying activities
or experiences. Then for each activity they
list the skills associated with it. ,After-
wards they relate these skills to the jobs,
they are 'considering.

Se% Goals .

Each,class member sets a personal goal for
the next week.

:la 5 min. Q. Assign Homework-A
.

-.3a Participants raie_asked to extendtheir list
3c' '4)1'satisfying experiences'and accomplishments.

,

-

.....'../.:
..

. , . R,

5 min.
. .

7. 'AnnoUnce OptiOnal Workshop
.

.,



-., TiMe istimate Activity

3d

ost Session Test

.A.:Applic ons an Resvmes.

" W5,4b
'

..,:litthis session parikcipa4t
,,..--

iven samples
:0- applications and the in -- dr discusses*t-r -

"kW to fill them out. The' instructor may assist

,Adividuals in completing an 44plication form
aifEl comment on the completed 'applicatio .

'Aimples of'resumes are 'also avP' anaAlf
Opropriate class members are prepaie

Veheir own resumes4, The use o ction4 -.,
-.resume litting skills is stres
: .

%*.

8 4
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Class Session IV

4- ' . . ,) r ,,i

'The.fourth class stssion includes three ercisestrassist people
. .,..

in being more awarabf what.things they would.like tor de.in their 1,4fe.
., There is andther fantasy dffrthe pprfect job, an exercise in which-People

list things they wantlto accomplish in their life, and;akactivity in which
they wkite their obituary._ Class members then_identite-ive,-possible
careers for themselves ant look up information ot ther4A.the career
reference materials. The imework assignment is to interview Someone
working in an ocCupation they are interested in. Thus-they are asktd ta
be specific in seleCting occupations they are interested in and to narf%
their focus.

Time Estimate Activity ,.
la, 30 min. ,l. Report on Goals and HoMework

.

3 I Class nembers repori on their goals for the
3; previous week and comment on the accomplish-.
3d ,f ments they 11:stpd for homework.

* "
frt

la 3061n.
3a
3c

la 40 m n..
,3a ,

3:

. Perfect Daydream Job
.The class repeits thefantasy exercise:done
in the second.class.inwhich thWimagine
bat a lierfett day owthe job. Mould be like
fot them.

3. Desired Accom&Shmente V
.

Each person receives:tWo-sh
eets of paper.

On one sheet they list ten'thOgs they would
like to accOMPlish during theilqgst of their
life 'When theY are finished tiliey;liSt'them_
in order,of prisriq on.the setond page.
Thgn the instruEtor asks the class members
to'look at their list of priorities and
imagine they aLe 97 years old and looking
back ovtk theiFlife and the taks:- -"how
49..you'ftel about having'ac. lished the

,things:on the list?" (pause) "Now fo away

do you fe m-.4low

the bot eCompliiNent on trliat. Now

The instructor has the class members cont ue
to'fold away-their accomplishments until th
are all folded away and then has them open
up the entire list and look at it again,

la 20 mile..

3a
Obituary

Class members write tdliobituary they would 4
like to have:, This exercise helps people
to identify what it is in life they would
like to accomplish. 410

/ 8 5
-.43.61
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2a 20 min. 5. Using Reference Materials

3b Participants are asked to list five possible

3d occupations and then use the reference

.materials to learn more about these

Occupations:\

3d 10 min. ileSet Goals - '

Class members a goal for themselves to

achieve during the-next-week.

2a
3b

3b

7. Assign Homework
Students are giveno,he assignment of
interviewing a person actually woritini

in a .job they are i teregted in; Techniques

for doIngfield stu i1\-..es'and contacting

peoplejlre explained..
,

5 min. 8. Announce OptionAorkshop

10 min.

A

9. Post Session Test

Optional Workshop IV ,
Interviewing TeChniques

Techniques of effective interviewing are discussed,-

such as preparing,for an interview, dealing with

nervousness, presenting oneself, and responding tdirir

questions. Class members have an opportunity:to ,
role play job interviews and to get feedback. -'

-i7-
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Class Sessiot V,-
.

.

The last class focuses on decision
decisions they have made in the past and

-

,in making decision. The class also does
day. The "class endsjp.th a ,review of'th
and time for final.010PticiPs

ik

Time Esti : ,

tete.ti

Oaking! Participants review -.

become aware'of their awn patfer-s H

e steps-to take it finding a -joh,_

-

of a perfeCt

/

2a* 30 min.
3b
3d

*

3c 1 hr.

1. _Report on Goats and Homework
OaasmeMbers report on phiW*Eits 4* e
week''end -on their honiewok assignmer,z

..,-interview someone in a_job they are .

interested in, -4402

2, Decisions You Haire Made

Participants are asked to think over their
life and list 10 decisions they made which
made a difference in their life. The
decisions may have been ones that were,mad
for them or not 'what other people would
see as decisions. ii
For each decision partijkants indicate,
whether it was:

Done alone or in a group
Made after doing research-
Made after getting opinions
Analytically

Intuitively
Made precisely or allowed to make
itself
Make over a long or short\periqd of
time

3 Perfect Daydret Jobe

The class doesa,fa final:daydream ex4.
on the perfect job.

,!

4, Steps in Finding A Jbb
-

Instructor-leads a discussion in developing
a list of steps to take in finding a rob.

..The list includes steps such as:
a. Decide.what kind of job you want
b. Get training if needed /L
C.

c-;. d.

e.
.(/-

;

20 min,

Prepare resume
Sharpen intervie4ki11s,
Investifate job opportaities

A

tructor;:Suminailzes class and a
!kfdr question's,
da

.Post Test

ce. -88-
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Following,are the inktruments used to evalnate the, ethnic mod4W.,

<'°-';;

Procn.ss Evaluation of Model #1

Initldl Questionnaire
Filikl'Questionnaire
Weekly Testlit

Phone:Follow up
'

y 4:

:t

to.

117

14414m

$

4 4.
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#1/414ti):
SS EVALUATION OF MODEL #1

tplementation:::
, Session #1 andrSession #2 °

N

1. Establ h program goals and objectives.

2. _Make initial plans for_prsp,am content.
to meet objectiVes,jiii4edon_Huntsvi1le
material. '

3. Adapt program content to.meet needs in
San Jose

-14, Finalize program content.

1 S.

5/ Discuss and confirm above with total proje.ct.,,b
'staff:

t. e arrangements for outside workshops:

a. order tests

b. .plan tests work6op

c. become familiar with community
resources

d. plan resdnies workshop

pl:an intervieWing-ikills 'workshop t
W.,,plan resume-writing, application

form workshop

9

- -Mail eXplandtory letter tali.1:potential
1 i...s.

ariicipants from needs' sseetilient. - .

'0 , . ,

...7, -
. ,0b0014n.relevant needs assessment inf.447.-

.0

i- .05 -1-4.1.0nin patential participant's. .

;-' :. 0

,!'Establisli Fersonal contact4rocedures .

12. Contact potential participantb, randomly
,

ass1gn to sessions, and make-appointments
for pretests.

PilliRecruit additional participants if necesgary.
I

'1 . DiscUsg an

1111'

Administer-

-confirm aboverig-tcatal.staff.

et .

#1,

40

-90-

. 119

1

; .

a:



t.444.

Sessioh #1 SeSsion #2

16. Conduct intaq interviews re-Contact
by phone before each 4nterview)..

17. Arrange for babysitting during classes.

18 . Arrange for refreshments at clagses..

19. Get reference materials from libraries.

_

. Discuss and confirm above with total staff.
, .

21. Pho4particlpants on 'day of first c+ass
to.remind them when class' will start,

22. CiObs #1 held: 4 p-
a. handouts printed

b. content treated as planned

post questions.administered

2,. TesAk workshop-held.

2.47 Class. 2 held:
a. handouts priekted

t.

b. content treated as plannecl
,4-

11.

c. post questions administfea*"'

25. Resourses workshop held.

26. , 4

4

b.content treate&ti.s planned

c. post, uesti,ons administered

In-4(Oryl, ing.skilli"workshop held.

a.. handoutsPrinted

b grigaAlt treated as planned

c. pC1;,ve4ions administered

29. Resume-an Tfp4.catiOii*.vorksh4Viieldt:
t.

3. Class #5
Applandouts print4d,;;

b. 'OOVitei t. treated'as pd.anned



Session #1 Session #2

31. Administer posttest.

32. Discuss ahove with total project staff.
pribi : cittge Sass ; DA lk Z.

._33.. Plan.anyo.needed revisions for Session

34. Recontac Session #2 particlpants and

)1
.confirm ass times.

35. Consider additional recruitment, pretest

Reittc6 'kG . PO roe St*stem .AL 2_

r
,

L .

*

Li

7-7

I

P.

`

4*.4,0t
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Name:

American Institutes for Research
Metropolitan Adult Education Program
San Jose, California

PROJECT CAREERS

INITIALAUESTIONNAIRE

Address:

Phone:

'In'

st

o

.

Date:

it-

,rt.

00,

Interviewer:

9'2



1. What are three ways you could learn more about your job and career interests
and abilities?

1.

2.

eIMENI

2. If you wanted to find out nire about job openings in the tan Jose area:

source would you go to?

2. Where is this source located?

*3.
Whom would you talk to?

4. What question or q *ions would you aski

A.",,..

7

,V;v.

v.

IL
9 3

#-94-
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3. In the.bext three questions, I will give you a description of a person.
Following the description are four occupational titles. You are to
select the best one for that person. In other words, which one of the
Occupationsayou thinkple person would be happiest and most successful,in?

Mary and her family built a home last summer. She also has a woodshop
where she builds bookcases, desks,and even furniturefor.the house.
She won a prize in school for a cabinet'she built in her shop class.
She hopes to find a job wpere she can do things like these,

Which of the followirOccupations would be the best for her?

4. bookkeeper
B ,carpenter
C. ., engraver, .

D...;interlgr decor
: .

Sam likes rkwith1iis hands. He makes bracelets and other jewelry,

and he makes pottery quite well. He has worked in a parks crafts program,
as Well as working as a clerk in ajewelry stOre. He wit not very
interestedAn school but is willing toe training for a job.

Which one of the following occupations would be the best for him?

A: dental hygenist
B. florist
C. instrument assembler
D. telephone operator
E. don't know

Miguel stands out as a good dresser. He seems to make a good impression

on others and is welt liked. He can talk easily and well and has made a
lot of money selling pagaziaes, Christmas cards, and benefit tickets. He

had top grades in s6bool and has been accepted for college. .He is a new

member of the Jaycees.

Which one of the following occupations would be the best for him2

.

s

A. architect A

B. bank teller
C. insurance salesperson

6: school janitor
E. don't know

4 4.07 .% 0.

, 9 4 ,
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=ties

4. Can you name three jobs you thintyou have an interest in or an ability
to do?

2.

Why?

.Why?

Why?

Now pick one of these jobs as your first choice. Which one would you
like to pick?

IP

What place or person woAd you go to for.more

410

ASK ONLY'IF NAMED PLAC PERSON:

ra. Where\ is this source located?

.4'4Ac

r-

information a t this job?

, .

b. (ASK ONLY IF NAMED *PLACE) Witom would y talk to?
. , ,

c. What question or questions would you ask?

4,

.

d. Can you naMeinother:placeoeperson,you woUld go,to for more
information on that5amre'job?

trr
ASK ONLY IF ANSWERED d. ABOVE:

.e.- Were is this source located?

f. (ASICIONLY IF NAMED A PLAU) Whom would you talk to?

:4;

s-

sir

..
What question or queitions would you ask?

,

Can you name anuthpr place or person you would go to for core
information ,on...that sane job?

ASK ONLY IF ANSWERED h:-ABOVE:
A

1. ,Where is thfs source located?

(ASK ONLY IF.'NAMED A PLACE) Whom w uTd You.talk to?

. What question or quegtions would yow,ask?



c?.

5. Can you,name two things which might keep yob from getting a job?

a.

Why would' this stop you?

Why would this stop you?

Can yç.0 name tmo

a.

b..

4

.1

ngs_Johich might he1046:u.in getting a job?

,

. Why would,tbis help you?

.

40

61



Name:

American Institutes for Research -

Metropolitan Adult Education Program
San JoSe, California

PROJECT CAREERS

FINAL QUESTIONNAIRE

Address:

Phone:

Date:

9 7
Interviewer:

-98-



What are/three ways you could learn more about your job and cifeer

-intertsfsand-abilittes?-

.
If you wanted to find out more about job'-openingg- :in the .San Jose area:

I. What source would you go, to?

2. Where is this source loCated?

3. Whom would you talkoto?

4. What question or questions
1would you ask?;-

4

V.

r



3. In the next three questions, I will give you a description of a person.
Following the description are four occupational titles. You areto
select the best one for that person. In.other words, which oneof the
occupations do you think the person would be happiest and most successful in?

,

Mary and her family built a home last summer She also has a woodShop
where she builds bookcases, desks,and eVen furniture for the house,
She won a prize in school for a cabinet she built in her shop class.
She hopes to find a job where she can do things like these.-

Which of the following occupations would be the best for her? :

A. bookkeeper
B. carpenter
C. engraver

.D. inqrior decorator
E. doel know

lb\
Sam likes to'work with his hands. ,He makes bracelets and other jewelry,
and he makes pottery quite well. He has worked in a parks crafts prdgi,am,
as well as working as a clerk in a jewelry store. He was not very
interested in school but is willing to get training for a job.

Which tof the fo ow g occupations would be the best for him?

dent l hygeni
Torst

rument assembler
phone operator
t knowE

tel

'don

,Miguel standsi1 as a goodAresser. He seems to make a good impression
on others and is wqll liked.- He can talk easily and well and fias made a
lot of money selling magazines, Christmas cards, and benefit tickets. He

had top grades in School and has been accepted,for college. He is a new,

member Itf the Jaycees..

Which one of the following occupations would be the best forlAmr

A. architect
B. bank teller
C. insurance salesperson
D. school janitor
E. don't know .

9 9 *
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c

4. Can you name three jobs you think you have an interest in or an ability'
to do? .

1.

2.

3.

Why?.

Why?.

Why?).

Now pick one of these jobs as your first-chotoe. Which one would yoU'
like to pick?

\

What place or, person would you.go to for mbre iriformation about th'is job?

-4SK ONLY IF\NAMED PLACE OR RERSON;

a. Where is this source\cated?'

'

b. (ASK ONLY IF NAMED A.PLACE) Whom would you:talk tb?

c. What question or questions would you ask?

id. Can yolk) name another place or person you would go to for more
information on that same. job?

-ASK ON-L'Y IF ANSWERED cf.

e. Where is this source located?

f. (ASK ONLY IF,NAMED A PLACE) Whom would you tail( to?

1.

g. What question or questions would you ask?

h. Can You naMe anotheD place or person you.would go to for more
information on that-same job?

o

ASK:ONLY IF ANSWER6D h. ABOVE:

i. Where 'is this source located?

j. (ASK ONLY IF NAMED.A PLACE) Whom would you talk ta?

k. What question or questions tould yolk) ask?
gm,
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5. Cap you name'two things which might keep you from getting a job?

a.

b.

Why would this stop you?

Why,would this stop you?

Of

Can you. name twO things which mighi help you in getting.a job?

a..

b.

4

why would this help you?

'Why would this help you?

101
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6. What are your career goals now?

4

t

7. What actions, to4rard yourf\career goals
next fourflweeks?

; 1

you plan :,io:take in the

8. ,Are there other actions you plano)eke after the next four weeks!

yes no

If yes, what are they?'

9. If these actions are not sucCessful, what will your next 'wive be?
(Remember the career decision making process discussed'in the classes.)

\
. (10. pat sloes the word CAREER mean to you?

102
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11 Now.that you have completed the classes, list the specific skills
ind infoemation that you have that you didn't hav.e before.

1,

3.

12. After taking these classes, are you more' confident of your ability

to get information about jobs?
yes no

13. After taking these classes, are you more confiderit of your ability

to Oake decisions about your career? yes no ,

s.

14.: What was the most enjoyable part of the classes?

15. What was the least enjoyable part of the classes?

\16. What was the most helpful part of ihe classes?

17. Wh4t was the least helpful part of.the classes?.



18. Did you attend the axtra workshops qn

a. testing? _yes no

b. (resources? yes no

c. interviewing skills? yes a no

d.. resume writing and completing
application forms? ' 'yes no

S.

19. If you attended any of these extra Workshops, check one of the following:
6

They were more valuable than the regular classes.

They were as valuable as the regular classes.

They were less valuable than the regular classes.

20,. List below any ways you think the classes could have been improved.

1. .

2.

3.

.21. Did,you experience any unexpected reactions (good or bad) to these

classes and the activities? yes no

If so, what were they?

"

22. Would,you recommend these classes to your" friends who are interested

in 'career information? yes no

104
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1. What are three characteristics of a workable goal?
1

2.. Why should)we set one goal at.a ti'me?

Name three things you did not like about your last work experience and.
you would not.want in your career.

4

I

4.' Name three thing you did liki about your last work experience and you
would want in your career?

5. When you .look at yoUr past successes, what characteristic.or characteristics
stand .out the most?

6. What is the Occtional OtitlOok Handbook (00H)?

105
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Class #2

1. After-.doing your hoMework, what-characteristic or.characteristics stan&

but among your interests?

. After doing your homework, what chai,e.cteristic or cbaracteristics-stand

out among the parts of jobs you've liked?

3. List the 4 steps to making a decision.

What'are 2 ways you get stuck iemaking a decision?

5. Wby are certain Jobs thought of as "mens" work and others as "womens" work?

6. What would you have to do to become what ypu. were in your "Perfect Daydream Job7"_

,,

106
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Class #3

1. List 3 non-traditional jobsL for women.

2. List 3 non-traditional jobs for mep.

3. List 3 things that get in your way in making,a career de'cision.

4. List 3 things thdt help you in making a career decision.

5: What did you learn about your possible career or careers in the
reference material tonight?

6. List 3 skills that would help you get a job that you had not thought
of before tonight.

1 .
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Class #4

1. List 3 of your experiences or accomplishments.an employ r might
be interested in..

2. List the three most important things you want to accomplish in the
rest of your life.

3. List 3 of the possible careers you looked up in the reference
materials tonight.

Pick one of the career's yOu.listed in #3 afld liSt the 2 most important
things you learned about it.

Describe your favoriie daydream job.

108
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ipant's Name

Foll

.

PHONE 'FOLL014 UP FOR PROGRAM MODEL it, 1

.made by

Data,from thefollow up will be compared with participant res"pahses to.
Air

items 6 - 9 on the final questionnaire. dOpies of the particlpants.' responses

i,
.4.A.

. .

- to thege itens are attached.

:difthe phone. Then, ask: :

ot

Summarize each participants' responses.to her/him

.,;

1. Did you carry:out the actions toward your career goal which you planned to take?

YES No

YES:

IF NO:

a. 'illhat specifically did ydu do?

10.

b. Did you AdiciiOngs to rea.Ch your goal other than what you planned to dol

c. What will your next step be?

a. What difficulties did you have in carrying but your -R1pns?

b. Do you still expect to carry out your prans?

109
c. What will your next step be?
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SECTION IV

PROG DEL #2

THE WOMEN'S MODEL
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J1EEDS AS'sESSMENT

The task force.decided to direct the second program tgwards the
P

needs of women. /Cather than focus

survey was conducted on thekcareer development needs/of w 'men

on a specificAeogrimic area,

Out tHe area served by the Metropolitan Adult E

This covers a largeltographic area wit a vari of types of

neighborhoods and a population of oVet 700,000: The survey was

contracted to Economic and Social Opportunities, Inc., (F!3O) the

non-profit pOVerty agency for Santa Clara/County, as. ESO.has had

i/-
surveys. /A combination of door-to-door

to interviewa sample of 361 women.
4 G

questions about theler training and eMployment

. ,

typeof classeC they-would like to take.

through-

ion Program.

eXperience/Conducting similar

and telephone survey was ubed
. . ,

'They were asked

and about, the

assessment
* /

obtained vnluable ipf9rmation on women

background, needs,.and interists- and provided the

a program aimed attlie needs of these,womeh.

The area of the survey included five.high school districts and
4

status

This!needs

in terms of

basis for

their

selecting

/esults Were reported-hoth in terms of the total saule and each :

\ .

high school district to reflect'locslwariations inzesponses,t'All
.

. . .
:. .

. -
five,high school districts have similar siafistical dimensions'. Some

suffimary statistics for the entire survy area are as follows:.

qf the women over 16-are emplOYed

-.18% of the households are headed by women,

11%.of the population are widowed, divorced, or separated

23%-of-the-populntibn has a' Spanish surname-Spanish,
language heritage



3% are Black

8% Of the households have less than poverty guideline
incomes a ording to 1970 U. S. Bureau-of Censugi
EigureS

Content-of Questionnaire

The RriMary'focUs of the survey,wasigh.At afe.the career develop-
.

ment rieeds of women and what can an educational institution do to
a

assist .women in meeting these needs.

The questions prepared for the survey aimed at eliciA6g the

following information:

- V "P.\
I. What arethe personal characteristics'Of the women to"be

served?
1

2. What care-er roles do woMen chooseicn defining. thaselves?

3. Are women interested in working outside the home?

'4. Are women interested in undertaking additional learning
related to careers?

5. What experience have Women had withcontinu 4ucation?
Skill development?

6. Do women know what educational.opportunities are available
to them?

7. Mbat specific types of inf_smation/substantive leerning do
'women choose when they cilgsidêr continuing education? ,

8. What educational format would attract wOmen back into a ,

.formal learning sequence?

9. What kind of help would women ne-ed to continue ttigir education?

r ,

The questionnaire used in the surveY included quetitions about a

, N

variety. of subject matter and educational gervices. A question on

receiving.MAEP Schedule of Classes was included as an indicator of

knowledge aboUt local adult education opportunities. If a woman indi-

cated she had not,received or,did-not remember.receiving the MAUI,

'- Schedule, it was to be assumed that such informatiaK was not included

112
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- in her personal Tlanning." "To know" s a first requisite in decision

makin LikeWise, a question on attendance at any MAEP sc4duleck
0

class wap used as.an indicator of whetl#er women who have info ation. "

tend to act on that information.
4 :

about past skill training age subsequent lite of that
.4 .

.skill training were asked to assess the level:of training of the

sat6ple population and the level of follow-through by the interviewee

after engaging in training. Have women' found specific,skillotraining

uiefull 4hat was thg' tual extent of upe of specifid training?

The interviewee wag- also.) asked whether she would like to con- -
.

tinue education Those whb responded positively were then asked
1,-

tO ctoose their pgmary area of interept from these-four areap4 '

.

-academic, self-improvement, career information, and skill training.

Within each area of interest, they were aPkecr to'be more specific

'by choosing from a list of subj'ect axeas, which kind of learning

would be of primary interest. This process was repeated for second,

third, and fourth choice, Adth the option of not making any more choices

at any time. The result was a self-ranking of interest by each respondent..

-
In tabulati#g responses, the class ranked #1 in the first choice

program area was assigned a eight of "9". The class ranked #2 in

' the first program choice was 'assigned 'a Weight of "4", and this pro-

cedure was followed in ranking every class including the' class ranked

#3 in the third program choite.which was assigned a "1". This

weighting system result's in a score which reflects both the relative

popularity of each class and the frequency with which it was mentioned.

113
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,Questions on,educational format preference were included with

the assumpt?On that persons can describe thb.,educational setting. and'

methods which will attract them. .Each person who hgd indicated aja

Interest incontinued learning was asked to describe the !ft:trait. '

0 r .1"

(place, time, group setting, etc.) whichyould be most acceptabloe'
1

and comfortable'for:them. Tke'question On supPort needs was iiibluded,;
,\

i

to identiy1ybarriers to continued education. This 4UestiOn(Was

_ " -. .-: 4'i: .''.
/

also only ask * f those wOmen w o,had responded positively to --
,

4,-

coneinUe learning., 4)

qgtple Selection

3

There were two samples of women. SurveY I included 320 ran-
.

domly,selected women who were interviewed in their homes,. Survey;II

was composed of, a sample of 41 women selected from. Women'Who had

called Project Careers in response to an advertisement.
.

Survey II

.women were interliewed by telephone.

Survey'I consisted of 320 households, or,..157. of the 214,726

,

households in the MAEP area. In order to select the sample, demo7

. .

.graphIc data was first-obtained for every census tract located within

the five school districts which comprise the surVey.; In.those
.

tially in one ofinstances whdre a census tract was located. on
,

the five cooperating sChool districts, ie was inc d as part of

the demographic data for only.bne school distrIct:-Next, demographic

daea obtained for each census tract VAS tabulated -"to obgin the

"demographic-profile"Ifor eabh school district. Categoiles used to-

ify four or.five census tracts within eaCh schOol district, which

ossi closely corresponded to the districedemographic profile were:-'

114
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J

total population aged 18-44 Years; tbtal
populx

ation Spanish sp eking;

total population wldowed, divorced, separated; total households.with female

head; total population of employed females; thld total households

below poverty. The four or five census tracts p each school dis rict

whictftrostclosely correSponded with the "district demographic profile"

were used as sample areas., .

Women to be interviewed withj..n each'census'iract were selected

by means of the random walk method. Surveyors.were instructed to

inte e woman, 18 years or older, at every tenth house and to

make one calisback if there Was no occupant response. In addition,

interviewers were assigned to visit the same census tract.at

'different times of the day (morning, aft,ernoon and evening) and,

on weekends as well as weekdays.

In Survey II an additional group of women were interviewed by
.1

telephone. This group of 41 women were selected from 174 responses

to d notice in the 'MAEP class schedule. Thege Women were chosen by
,

selecting every fourth' name and this group was supplemented by later

selection to maintain a 25% sample of telephone'respondents. Since
N

the telephone sample could not easily be categorized by geograpOic

yxea,,as well as other differences, these 41 interviews are reported

separately.

Six surveyors were used for both surveys. They received
e pt

-t

approximately six hours of Vailling in interviewing techniques. In

administering the questionnaire, the surveyors were instructed to

record the response of the person 'being interviewed and not to make

a personal judgment on any question.

115
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Nee4i Assessment Results

Following are the result's oVurvey I. The results were also,

reported far each of the five school districts.

\

Personal Characteristics

Ttble Asa ° .

18.\25 26-35 36-45 6-='60 Decline to
,Years Years Years ears 60+ Answer

16% 36%

,EdUcation

21% 't 19% 2%

Grade 4 . High
Sehool _. / 9712 . School 13=16,

$ .:4,: Yeas4 -i. or leas ''leara- *Grad

, 5% 16% 30% 33%
4. -

.

d

+Table 3: Ethnic/Racial Background

Mexican AMerican Asian
American Black Indian Anglo t P American Other

Table 4: Income

0-$6,000

13%

70% 4%. 7%

15,000 . $15,000+ Decline to Answer

. 41% 357,6 1.12%

4

-.Table 5: Marital Status

:Single Married Separated, Widowed. Decline to
Divorced Answer

92 74% .9%1 5%

, 116
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Table : Head of Household

Female No-Female

Had - Head

17%' 78%

Table 7: Children Li ing At HoMe

DeclJne to -I

Answer.

5%

With Without Decline to

'Children Children Answer

it 70% 28% 2%

Table 8: Childr n By Age

-2 -5 6-12. , 13415 16-18

Year's Y rs Years Years Years

31% 0%

s

-529. :28%

e

c ,
lpeak

Lani6ge

1.

Table, 9: Knowl dge of Foreign Language

Read Wrte.
Language Langua

20%. 026ir

.Table 10: Status

Home- 1 .

Cleri- Opera- Laborer Decline ,

Maker Student Prof. Manager ,'Salest cal tion + Crffsm. to answer

637 \ 37 147 37 27 77 . 37 2% 1%

r

Table 11 Employment Status

Employed Employed Not Employed, Not Employed,

Full Part Not Seeking Seeking
Work Work

Other

Decline
to Answer

27% 10% 44%, 12% 5% 2%

117,
-119-'



3

Table 12: Prior Experience with Skill Training

Completed Training No Training

27%

--Table 13: Used Skill Training

.73%

Total # Who
ComPleted Training

"
86

Have
Used

Have Not
Used

NJ'

74% ." . 23t

Other

3:1

Table 141 Knowledge of Existing Adult Education Oppprtunities

Received Schedule Completed Classes

73%

Preferences

Table 15: Employment Preference

32%

All women surveyed were asked: If you had a choice, how much time
per week woild you like to work?

-0- .

Hours
1-10 11-4W

Hours.- Hourg
21-39 40 40+ Decline to
Hours JTirs Hours Answer

15% 12% 26 18%

Table 16:

All women
education

22% 3%

Desire for Further Education or Train ng

surveyed were askid: "Would you like to continue your
or take special training?"

Yr
77% -v.-

Table-1T: Program Preference

No Dor0i Know

18% 6%

2

.3%

All wmen surveyed, who indicated "yes" or "sion't know" in Table 16
were asked to indicate their first, second, and dkird choice of program

-120-
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area.. Each woman4ad a copy of the survey in front of her and

could see. ehe types of classes which might be available in each

.program.

Following are the four__types of claSses and a few egathples

of

Self-Improvement
'Homema'ang skills
Crafts, hobbies
Cultural (art, music, literature)

itademiO
°Mattlematics
English
BusinesS

Career Information
Personal counseling
*Vocational or aptitude testing
Information about career opportunitles

Career Skill Training
Clerical
Medical/dental
Business machines

Percent based on number of Women selecting eacih program as a first

choice.

N-265

Sample

Self Career Skill Career

Improvement Training Information Academic

57% 23% 7% 12%

All women who selected at least one program were asked re following

prefetice questions:

Table 18: Time of Day reference

(

Morning Afternoon . Evening ;Weekend

38% '14% 43% 5%

Table 19: Time in Class Preference

1-2 hrs./wk. 3-4 ,hrs./wk. 5-8 hrs./wk. -.8+ hrs../wk.
0-

55% .13% 4%
;..._ .

_
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Table 20:. Method_of instruction Preference
2

TraditiOnal
Classroom Small Group TV Short Workshops

23% 55% 2% 18%

, .

4.

Table 21: Location Preference ((.

Training
4. l'

Elementary High .Neighborhood College School
ipom School \ Sthool .Communitx Ctr. . '' Business

4 I

wr .

V

6% 26% 41%
.,k

12% 10%
..

4%

Table 22: Support Needs\

Because women were 'allowed to indicate more than one need, Peintaget
wirl not equal 100%.

No Child
Need Care Transportation

45% 60% ,18%

Financial
Assistance

32%

Table. 23: Citizenship Class Preference (N=320)

Percent Who Desire
Citizenship Classes

3%

Counseling

31%

. .

The conclusions from this data which seemed most useful in planning ard
1

as follows:

1. 21% of all women within the MAEP area have not completed high school.

2. Approximately three out of every four women have not taken'or have

.not completed skill training which could lead to employment.

65% of-all-women-wi-thin the-Project-Careers-area-identifYt

primary occupation as homemaker.

120
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4.' -.44% of all women withinle MAEP area are 'not employed,'not
i%

11,

eeking work." 1'7% are employed-fUil or part-time.. 12% are

-0
..not emploxed, but are "actively-seeking wory."

A

5. Oiven a preference, only 27%.0f women have-little or' no desire

to work. The majority of women would piefer to work part-time. .

6. 17% of all women within the Project Careers Area wigh ro.00ntinue

,

their ed1Qatidn, or take spectal.training.

7. Slightly b4er half of he women wishing to take.classes *ould

choose%gELF-IMPROVEMENT"CLASSES. Approximately,'one fOurth Of

/ 4
the women would choose CAREER SKILL TRAINING. Fewet women wbuld

chooA' ACADEMIC or WEER INFORMATION programb'.

8. 55% of the women wishing to take classes could spend 3-.4 hours .

per week, but 26% could spend only 1-2 hours, per week in class..
,

9. Most women would prefer tO learn in.a small group.

10. .A significant majority of women wish to take classes aethe local

elementary In high school.

,11. Supportive services, such jas child-ca.rktransportation financial

assietance.and counseling, are needed.by one oUt of ever5T two

women who wish to take classes, 60% of tfle women interviewed

indicated need for child care if they were to undertake continued

educaelon. 32% would need financial assistance. 30% desired

.counseling. 18% indicated transportationleeds.

12. 26% of.a11 woten within the Survey Sample speak a second language:

15% of these vomen apeak Spanish.

13. 3% of all women surveyed desire training for citizenship.

avai1ah1eLadult_education opportunitie-s_variesiv

khool district within the Xtley area. Where knowledge of MAEP is

.4A:\

high, a greater percentage of women take classes.
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Following are the general conclusions from Survey II which

we's composed of women who,had contacted MAEP for career assistance

in response to.a notice in the class schedule. Because they took .

4 . 0
the iniative in contaCting MAgP they are occasionally 'referred to

,. ?,.._

as "career-motivated" ih the follOwihg results. The findingsof

the tWo-satiples are compareL

1.

* -

Women Who-Contacted PROJECf CAREERS by phone are generally

older than Survey I women'.

2. 22% of the Survey II women have not completed high school as

compared.to.2* of the Survey I woMen. 'However, 20% of Survey II

women had completed college, while only 6% of the Survey I:Women

had college degrees;

3. While 17% of the Survey I women identify themselves as the

head of hOusehold," 29% of the "career.motiVated" Sample II

women identify as such.

4. 78% of the Sample II pmen _have children, but the children tend
10tc;-=4

to be older. (This fact is slipported by the .low frequency request

for child care.)

5. Approximately one out of every two women who contacted PROJECT

CAREERS by phone Considers her prlmary occupation to be "home-

maker," Approximately two out of every three Survey I women

'lot;

identify.as such.

6. 34% of the,"career motivated" women are employed full time.

27% of the Survey I women Je employed full time.

. I
4

. 17% of the Survey II womeuar.e."unemployed but Actival seeking

--work.P -1-2%-of-the-Sui7ey

-124-
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8. 93% of:the "Career motivated" women wish to.continue.their

educatlicr lake special training, whil 73j of the Survey I

women iah,to'do so:-'

9.. 83% of t Sample ItWomen have no skill training. The figure

is 73%.:in

10. There aresignificAnt differences in the programs which Survey.II

women and Survey I women wish to take. In order of stated

frequency by Survey II women, the programs are:

Survey II Response Survey I Response. ^

37% Career Informat4on

Career Skill Training 23%

.16% Self-Improvement 57% ,t.4

13% ' Academic 12%-

11. Survey II women prefer the local high school as a location for

classes, as do Survey I women. Unlike Survey I women, the second

most frequently mentioned response by Survey II women is the

"college campus."

12. Survey II'women prefer evening or day classes in almost equal

numbers. Approximately one out of every five women would prefer

weekeed classes.

. The majority of Survey II women could spend 3-4 hours per week

in class, but 18% could spend.5-8 hours per week in class.

14. Half of the Survey'II wtmen prefer "small groups with individualized

attention" to'the traditional classrbom situation, or short

workshops/seminars.,
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15. 84% of the "career motivat

. / .
/

/'
.

,.

women have needs related to furthat
..

education or training. ord/er of frequency of resp4Are those

women, who identified neds, wanted: 1) unseling; '2) finan ial

assistance; 3) child- are; 4) transportation. Over half of

these women desired coiiseling services.

16. The most frequently spoken second language is Spanish.

A major conclusion of this study was that women need to become
4 g

realistic. Many women.jeported no skill training (73% in Survey I)

and most work or indicated they would consider working (83% in

Survey I)0 However, the majority preferred self-improvement classes,

such as crafts and homemaking skills, as opposed to career skill

training, academic classes, and career information. This suggests

that these women need more information and assistance in, making

career ankeducational plans, so that their short-run decisions show

a greater rela4onahip to their long range goals.

Included in the following pages.of this chapter are 1.--the

instrument used for the needs,assessment, and 2.--the random walk

procedures employed.
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Jammu C. Bauman
Assatent SupAmmulent

SAN JOSE UNIFIED SCHOOL DISTRICT
1Ndephone (408) 293.5303

1805 PARK AVENUE
SAN JOSE, CALIFORNIA 95126-

,

March 21, 1975

CHAIM S. KNIGHT
Supnintendent of Schools

This letter is-a-note of.introduction for an- interviewet from.
Project Careers. Project Careers is a research program0054oXed
by the federal government through the Metropolitan Aduli Educitiont"
Program.

During 1915 we will design and run an.experimental project for
women who want heip with their careers - whether that means jobs
or the fulfillment of a non-paying career.

The program that will be offered must meet the needs of.women Xs
determined by this survey..= You have been selected as one Of the
300 women to respond to our needs assessment questionnaire. -Yogi f

he/p in stating the career needs of women will be most appreciated.

If you.have any Auestions aboui thiPproject,'Call Lynn McCord at
998-3020. She is coordinating these interviews and would be glad
to explain things further.

Thank you for helping with this survey.

JCB/pag,

,-

k"
seph C. Ballenger

Director, Project Careers

f

Interviewen
Date

.1

'Timm of Interview
....Language of Interview

'chool District
, Census

1. ( ) 1. HaveYou recred a schedule'of classes from
Metropotitan Adult Education?

a. yes
,b.

2. ( ) 2. Have you completed any classei ai MitrOpolitan
Adult EducationT

c

a. yes
b. no

INSTRUCTION. IF ANSWER.TO #2 IS "NO" Please write N A nd ski

a

3. ( ) 3 What was the last couese which you
completed at Metropolitan Adult'E cation?

\. .

(If nOt'applicab1e, pleas.1 indicate.) .'

. N

-
,.

. ( ) 4 When did you comple e'the course?

o a. -Nth .
.

. b. pflor to'1970
'c. 1970 - 71 1 t.5

d. 1972 -. 73
e. 1973*- 74 ,

f. 105 -117-
r - ,



5. (

2

5. Have yowe'ver completed a trainidg oreducational
program that led to a certificate?' (For exampla, a union_card,_
secretariat-schoo4-social-work-certrffcate, et.

a. yes
b. no

4

f
1N0 $TRUCTION: IF ANSWER TO # 5 /S m NO "..Please wrtte N/A and skip io it it.

6. ( ) J5. What type of certificate did you receive?

Have you ever used your certificate or
training in a job?

a. N/A
b. yes 4F

. no

INSTLLCTIU: If answer to # 7 i% "NOu.'Please write N/A and skip to.# JO,4.71
If you are now employed, was the certificate
Or training required for your present job'?

a. N/A
b. yes
c. no
d.P-decline to answer

1! you have used your certificate or training
in the past, but are not,using it now, which
answer best describes your reason?

a. N/A
b. family
.c. jobs were not available An my field of training
d. jobs in my field of -trai-nAng Aid-not-pay-enough
e. jnbs in my field of traihing did not interest me
f. other

4

.41

I.

410. ( ) 10. If you have nelue4sed your certificate or training,
. whieh answer best describes your reason?. (Please choose one)

a. N/A 0b. family r;

c. jobs were not available in my field of training
d. jobs in my field of training did not pay enough
e. jobs .in my field of training did not interest me
f. other

11. ( ) 11. Would you like to continue your education or
take special training? '

a. yes

b. no

c. don't know
INSTRUCTION: If answer to #11 is "NO", write y/A , and turn,to page.1.1"1'

-1 2
1 9. fi



12.

12 a.

Choice (

-
t

.

On this page and the followin9.0age, we pave listed some general program
areas and scme classes whiciOnigpt be available in each program.

'

Please look at all program'areayand tO1 me which.p graM( program
titles are written in Capital letters 1 you would cho e first (1st),
second (2nd), and third (3rd):,,If you' would like a pr gramwhich is
.not listed, please tell,me..,We will write the Specific. prograg area

in the-GTHER,section. U

After you tell me which:programs yq0 would thooSe please tell me what
are your first (1st), Second4(2ndUrand?third (3rd) chtice of!classes
in each program. If you wOuld like.a class which is not 1.ktid, please
tell me. 14e will write theOpecific class/classei in the OTHER section.

1 ,

#
,

tELF IMPR6EMENT
,

. : :4 '

-
.

.

.
...i?.. .

,

, Please indicate 1st choice, 2n&choice, 3rd. .

1

., .W.
1. hoMemaking skjlls.
2. coniumer education
3. money management
4, personal family

information .

,5, crafts:hobbies

other (cont.)

12 b.

4 Choice

..

)

'

choice of-classes

6, :cultural (art, music
. literature)

<7, 11.

12.

13.

14.

15.

7.. driver training
8. community information
9. 4 physical fitness
10. women's studies

second language
religious studies
current everlts_
rap sessions:---

discussion groups
other

o

ACADEMIC

Please indicate 1st choice, 2nd choice, 3rd choice of classes

1. GED or high school 6. Business

equivalent 7. Law

2. English 8.. History

3. Mathematics 9. Political

Sdiehte--
''

5. Social Sciences
I

other-(cOnt.)

11,

12.

13.

Science 14.

11.

Language
HOme-Econcmics
Art
P.E.

.other,

1 2
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12 c. . CAREER INFORMATION

Choice ( )

r.

Choice

Please nindicatelst choice, choice- -3rd choice-of classes

1. Information about carrer
opportunities, reguirementi

. Vocation or.aptitudelesting
-

3. Personal counsell.ing

4. How to set career goals

5. infonnationebout bi-lingual
biCultural training programs

other (cont.)

-6. How to achieve career goals

7. How to get a job

8. How to enter traditional male
jobs

9. How to re-enter the job
market

10. Other

CAREER SKILL TRAINING

Please indicate 1st choice, 2nd choice, 3rd choice of classes

1. clerical 6. _management training 11.
2. business machines 7. commercial art 12.
3, electronic assembly 8. medical, dental 13.
4. grocery clerk 9. computer processor 14.
5. carpentry 10. drafting 15,

12e.

Choice ( )

2.

3.

OTHER.

real iestate

landicaping
day care
0411 business
other

Please iniiicate 1st choice, 2nd choice, 3rd choice of classes

128

-130-



k3,

13.' ( ) 13. If you could take the program of your
choice, what time would you choose?.

a. meeKday,morning,
b. weekday afternoon
c. weekday evening
d. weekend morning
e. weekend afternoon

14. ( ) 14. If you could, take the program'of your
..choice, how much'time per week could
you spend in the actual program?

a. None,

b. 1 - 2 hrs.

c.. 3 - 4 hrs.
d. 5 - 8 hrs.

e. more than 8 hrs.

15. ( ) 15 If you could take the program of your
choice, what method of instruction
would you choose?

1,4

a. traditional classroom
b. small group/individualized instruction
c. TV classes °

d. radio classes
e. short workshops/seminars
f. other

16. ( ) 16. ,If you could take the program of your
choice, what location would you choose?

a. in my home
b. local elementary school
c. local high school

d. local a:immunity neighborhood center

e. college/university campus

f. special training school
g. business or industrial facility
h. other

) 17. If you could take the program of your
choice, in what length of time would you

5-xhoose to complete instruction? .

a. less than 3 months
b. 3 months
c. 4 - 6 months
d. 7-months - 1 year

e. 1 year or more

18. ( 1 18. If you could take the'program of your
choice, would you need: (choose 1 ort, more)

a. child care
b. transportation
c. financial aid (money for tuition, books,

child-care, etc.)
.d. counseling services

e. no need
-f. other
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In. order for your inforMation to be helpful, we would.like to, ask some 4u0st1ons.about you:
. ,

19. ( ) 19. What is your age?

a. 18 - 25
b. 26:- 35
c. 36 - 45
d. 46 - 60
e. over 60
f. decline to answer

20. ( ) 20. Wh tylour situatfon,

21. ( ) 21.

22. ( ) 22.

23. ( ) 123.

24. ( ) 24.

a. single-, never married
b. married
c. divorced, separated
d. widowed
e. other
f. decline to answer

Are you the.'$ead Of this household?

al yes
b. no
c. decline to answer

How many people live in this household?

a. 1 person
b. 2 people
c. 3-4 people
d. 5-6 people
e. 7-8 people
f. 9-10 people
g. more than 10 people
h. decline to answer

Are'they all part of your.famiqy?

a. Sies

b. no
c. decline to answer

Do you have any children who live
here with you?

a'. yes
b. no

c. decline to answer

,ENSTRUCTION: 'IF ANSWER TO #24 IS NO, Write N/A and skip tp #/g'

25. (

)

25. If you, haven children living here ,-hor;

old are they?.

Interviewer: Please write age of each child.

-
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2 EA
, ) . . How much education have you had?

a. less than grade school graduation
b. grade school graduation
c. less than high school graduation
d. high scbool-graduation
e., some college '

f. college graduation .

g. higher college degree
h. 'decline to answer

27. ( ) 27. What is your primary occupation
(Please indicate 1.)

a. homemaker
b. student
c. professional, technical
d. manager, administration
e. 'sales worker
f. clerical
g. craftsman, foreman
h. eguipmen,t operator
i. transportation operator
j. labore
k. farm
1. service worker
m. volunteer
n. decline to 'answer

28. ( ) 28 . For 'W.bom are. you working?

a. private industry/agency

b. government
c. self-employed
d. unpaid family worker
e. other
f, decline to answer

29. ( ) 29. What is your employment situation
right now?

-g

aY employed, full time
6. employed, part time

not employed, not seeking work .

d. .not employed, actively seeking work
.other

fY, 'dcclthe to

30. ( ) 30. Is your employmptseasonal3

a. yes
b. no
c. decline to answer

4

INSTRUCTION: If antwer to # 29 is "EMPLOYED". write N/A in)the next quetion, and skip to #32.
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31. ( )' 31.. If you are not employed, when were you
N.,_ last employed?

411.

a. never
b. less than 6 months ago
c. 7-12 months ago
d. .13 months or more
e. other

32. If yOu had a chOte, how much time
per Neek Would you like to work?

I

a. none
b. 1-10 hrs.
c. 11-20 hrs.
d. 21-39 hrs.
e, 40 hrs.

f. more than 40 hrs.
g. decline to answer

INSTRUCTION: IF ANSWER TO #32 is NONE lease write N/A and skip b3-434,1

33. ( ) 33. If you had a choice, where would
you like to'work?

a. N/A
b.

c. ui"gthe home
d. io preference

34. ( ) 34. Do you speak another language
besides English at home?

language
a. yes -

b. no

c. decline to answer

35.. ( ) 35. Do you read another language
besides English?

language
a. yes
b. no

c. decliu to ariswer

36. ( ) 36. Do you write another language belides

English?

37. ( ) 37.

a. yes
b. no

c. decline to answer

Would you like to take citizenship
classes?

a. yes
b. no

C. deciiwe iv anwvr

132
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38. ( 348.

39. C ) 39.

40.. ( 40.

41. ( ) 41.

What is your ethnic or racial
background?

a.. Mexican-American or Chicana
b. Black
c. American Indian ,

d. fimglo (non-minority)
°e. Asian American
f. other
g. decline to answer

Which letter (a,b,c,d,) best ,

describes your family's total
income for last year?

-

a. under $6,000
b. $6,000 - $15,000
c. above $15,000
d., decline to answer

Which letter or letters (6,b,c, etc.4
best describes the source of your
family income for last year?,
(Choose 1 or more.)

a. earnings
b. Mimony
C. public assistance
d. other ( Soc. SeCurity,
e. decline to answer

pen'sions, annuities, unemployment, etc.)

After we have tabulated the questionnaires
in our survey, we will write a short report.
Would you like to receive a copy of the
report?

a.- yes
b." no

Address

City Zip Code

Thank you very much for your time and assistance in helping the .

Project Careers Survey of the Metropolitan Adult Education Program.
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-CENSUS TRACT 5000

STEP

1 PREPARATION

PROJECT CAREERS 4RVEY:
March 24, 1975,

RANDOM WALK IATRUCTIONS

. w

7.8

1.2

S.
5.6

,COMPASS

3.4

1:Locate your census tract on the map. in pencil, lightly number .

each block in the Upper right hand corner.

RULE: ALWAYS START AT SW CORNER OF THCBLOCK

4 HOW TO GENERATE A BLOCK

1. Select a number from the random tale,. ex. 2. 1181
Using.the last:two numbers, 1oCate the-block tdenpfleation
number which you numbered on.th,0 map.

2. Go to SW corner.

3. HOW TO GENERATE A' DIRECTION

is

s

Once you have chosen a block and are'at the 5466rner, you wfl
need to know what direction to go in.'

. -

1. Select a number'from the ranciom tab1e,_ex. 11 CE
Using the last number only, refer tn the compass. 4. indicates east,

16

7
2. As you are going east, interview every 10tA' dwelling unit until

you come to an intersection.

IMPORTANT: WHEN YOU COME.TO AN INTE. E TON,..ANY INTERSECTION, YOU MUST

GENERATE A NEW DIRECTION. (REFER.TO )STET'# 3)'7-
I

3. When your map indicates that.you are at a. censui tract boundary, your

walk is terminated.

1



RULES

1

4. To Begin a new walk, refet to Ittep # 2 - "HOW TO GENERATE.9epLOCK" -
and repeat'this process until you have completed the numb of
interviews which.you need for each tensus tract.'

a

Always start at the SW corner of every block you,generate.

2 Always o to every 10th dwelling. If You change direction, keep track
of how.many dwellings you have counted.

3 Never retrace your direction,

4 If, after generating 3 direction numbers, you still do not have a
direction which you can use, generate a new block.

4

5 , If no 'one is.home, make one call-Wk. If no one is home the sec&
time, do not go back to the same house agatn. Generate another walk.

6 If.you cannoi,determine where the SW corner of the block is, (for example,
0 curved stteet) face the houses on the block and always go right to the
first intersection.
411

vvi

IMPORTANT TO REMEMBER
k .411:"e

1 At apartMent houses, count mailboxes.

2 A cul de sac is not an intersection.

3 In generatin9 a new block, use the last two numbers.

4 1 In generating A new direction at each intersectidn, use last number only.
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SELECTION OF PROGRAM MODEL #2

Eighteen programs Which had been selected for inclusion in the
/

catalog were presented to staff and task force members as programs

which addressed needs similar to those of women in the MAEP area.

A brief descriptiou,of each program was provided to meMbers of the

task force and staff. A ,working meeting was held during which the

above,indivitluals reviewed all,of the materials for the programs.

The eighteen programs which were reviewed were:

1. Career Development Center
Alderson, West Virginia

/
2. Modular Life Planning/Career Development

Amherst, Massachusetts

3. Women's Workshop in Self Discovery
Baltimore, Maryland

4. Guided Inquiry .Group Career Counseling
Urbana, Illinois

5. Discovery Program for Women
St. Louis, Missouri

6. Deciding Program of theyomen's Institute
Paramas, New Jersey

7. Career Exploration for Women Workshop
Lawrence, Kansas

8. Women: Program in Continuing Education
Seattle, Washington

9. NOme/Community Based Career Education Modpr III
Providence, Rhode Island

10. Confidence Clinic/Pre Employment Center
Roseburg, Oregon

11. Continuing Education for:WC:men.
Bloomington,' Indiana'

12. Counseling and Resource Center for Women
Columbus, Ohio

136
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13. iockland County Guidance Center for Women
Nyack, New York

14. Project EVE
Cleveland, Ohio

015. Upward Bound Program
Minneapolis, Minnesota

16. Wonderful World ofyorking Women
Des Moines, Iowa

17. New Envirodments for Women
Lexington, Massachusetts

18.. WOmen's Program
Portland, Oregon

On the basis of the vote of the Memberaof\ihi:tisk force and

project staff, it was decided that the Career Exploration for Women

Workshop in Lawrence, Kansas would be the best program to implement.

This program,was selected because the materials were so clear and

well defined. Also the focus of the materials was on obtaining a

realistic picture of what it means to work with particular emphasis

on the sUpports and barriers which,can be provided by the working

mwoman's family. In addition, the prograM could reach a large

number of women at a reasonable.cost.

-Detailed Description of the Career Exploration Workshop for Women

Program brochures indicate &lat 'this: is a workshop designed'for

any woman who is undecided about What-.to doNwith her life; wantsre

information about work.possibilities, is,considering further training

or education, is dissatisfied with and/or considering a chante in4ie
.

present job, would like to.meet other women-who have similar conberns,

fa considering a major change in her life style, Or is concerned about

self-awareness and ,personal growth.

137
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The workshop was develoted by the Director of Student Servicep/in .

the Division.of Continuing Education at the University of Kansasiin

Oooperatiton with a counselor for that same agency. Each workshop is

run by one or two counselors trained in the areas of personal,

educational, or vocational counseling.

..The entire procedures for the workshop are contained in two well-

written manuals. These two are:

McCoy, Vivian and Cassell, Phyllis. Career Exploration
Workshop for Women: Leader's Manual. Lawrence, Kansas:
University of Kansas Division of Continuing E4ucation,1974.

McCoy, Vivian and Cassell, Phyllis. Career Exploration
Workshop for Women: Participant's Personal Portifolio;
Lawrence, Kansas: University of Kansas Division of
Continuing Education, 1974.

41110/11 'The cost of the Leader s Manual is $10.35.and the cost of the

Participant's portfolio is $3.62. The woikshop also makes use of two

films: Back 'to School, Back to Work: 'A Stimulus Film for Women and

Modern Women: the Uneasy Lite. The Hall Occupational Orientation

Inventory and Holland's Self Directed Search are both administered to

workshop participants. Recommended reference materials include the

Catalyst career and educational materials, the Occupational Odtlook

Handbook, and Occupational Exploration Briefs by Science Research

A0 ssociates. The only requirements of the facilities is that they-allow

for small group formation and the ttsting requires tables and chairs.



-

The workshop materials'and activities are divided into six
*

sessions, althalingh the "edsions can be expanded or-condensed as a
%

situation requires. In the past, sessions have been held both once

and twice a week and each session has lasted approximately three

hours. The.workshops provide a variety of experiences and activities

including films, human relation s exercises, role playing, vocational

testing, and related readings. The workshop is designed to encourage

a realistic evaluation of self, job, family, and available opportunities.

In the first session, participants analyze past and present role

expectations and identify the roadblocks to taking action toward career

choice, in particular, those which may stem from the negative reactions

of family and friends. The developers feel that when a woman with a

family returns to'school or goes to work, the family in effect goes

with her'. It is therefore important that the family confront the

'matter together. In tfie second session,, strategies for balancing home

and job responsibilities are analyzed.

In.the third and foutth session, vocational tests are administered

in order to provide the women with some data to augment their Stidective

-
eValuations. Materials useful in studying the job market and researching

:occupations.ate alsopresented. Session five enables the women to researdh

three occupations, determining.their qualifications, deficits, and,possible

-

alternative areae42,PrOcedures tor returning to school and conducting an

effectiVe-job finnt ate Also discna\sed.

In .the final session, participants roleLplay school and jlbanterviews

and are helped to prepare a job proposal. Thewbrkshop encourages women

to prepare job proposals in lieu of the traditional resume, which is

-142-



essentially_a history and provides little information,oft What the .

woman can do for the employer. The proposal is a statement about

What an individual wants to do in the future, and shoWs the

prospective employer an individuala value in terms of making the

6 organization more effective. Time, lines for completing goals

arrived at in the workshop are also made in the final session.

0
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IMPLEMENTATION OF PROGRAM MODEL #2
41

Four classes were scheduled at different times and locations and

they were publiCized widely in the community. A total of 124 Woren

4k-
registerbd for the class. As a result of the success of Ote *Os, it

is now being otfered as an on going MAU program.

Tasks involved in implementation included finding locatloria for the

.classes, publicizing the classes, ordering materials, recruiting staff,

reporting' to the task force. This chapter deScribes the implementation

procedures and adaptations made in the program selected. Also a supple-
,

mentary workshop was planned and offere/ for those interested in part-
. 7

time work. !

Class Locations and Times

The first task was to arrange for the number and location of the

classes. The task force decided to offer' the classes jointly with other .

organizations providing services for women. In this way women cpuld°

become more aware of what prograMs are available to them and services

_

Awciuld not be duplicated.. It was decided thaf-four classes Would be

offered, each at different times anctlocations to maximize the cOnvenience

for particip1ints. Theclasses were scheduled for eight weeks, although

°the manual outlined only six class sessions. This was done to allow

time for administration of the pre-and post-test instruments and to allow

sufficient time to cover the materials.
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The classes weri scheduled to begin the'end of September at the,

following locations and times.

Location

kOutreach f r Women'

South YWCA'

Metropolitan.YWCA
lie a

Women's Alliance

Time

Thurs., 9:30-12:00 noon

Wed., 12:30-2:30 p.m.

Thurs., 7:30-10:00 p.m.

Sat., 9:30-12:00 noon

One class yes held at Outreach for Women. This organization

opened an office in July to provide information on educational,

'vocational, and social services in the area. Outreach for Women is

funded with:a small grant and operated by volunteers. It is housed in

a building adjoining the YMCA and has four rOOms, including one large

room suitable for classes. Outreach is easily accessible with ample

..,4parkip&and is looatecl. in,phe northern section of the MAEP drawing area.

ip
Outreach has a cireer library and the staff is, planning a job bank and

a job development_program. The class was scheduled on.a weekdayrilornings_

as 38% of the women in the survey preferred a weekday morning. Outreach

provided the space for the lass and assistance in recruiting class

participants, while Project Careers supplied the instructor, materials,

and publicity for the class.

.TWo classes were offered jointly through MAE? and the YWCA. These

Classes were offered as an MAEP special class and MAEP covered the cost

of the instructos time. In this way MAEP staff was inVolved at an

early stage so they would be aware of the programIllnd could assess its.

progress. Due to the favorable response to the class two sessions were

0 subsequently scheduled as MAEP dlasses: 1
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The local YWCA Offers A variety of classes at five locations,and

offers an important source of recreation and support for many women.

The classes include crafEs, cooking, child development, exercise,

awarenessiand.discussion groups. The Ptoject.Careers workshops are the
e'

,

only career oriented classes offered through the YWCA. The sOuthern

and,downtown San Jose locations were selected as sites-for the classes.

'The clasa at the South YWCA ,was scheduled'in the afternoon as child care

is available during these hours. The classes at the South YWCA are held

in a church and a large recreation room is available for the workshop.

The Metropolitan YWCA claia.was scheduled in the evening to accommodate
'" OP,

working wnmen.. The YWCA is a new building with easy Access, ample parking,

and attractive facilities. 0

, -

The fourthIclass was scheduled at Women's Alliance (WOMA). WOMA4

is a new organization of women which intends to function.as a clearing-
,

house for the various women'a activities in the area and to provide

serviees to women: WOMA'is particularly concerned with meeting the needs

-of-lai-income andminority women who::are concentrated in east San Jose.

WOMA opened an.Office in,June'in a duplex in the east side of San Jose
, .

and has begun, to-offerraervices-such as a job information center and a

clothes.bank., The staff plans on expanding their program into other areas

sual a assistance"in 'career planning and job listings. WOMAls

supported through the,efforts of volunteers and-proceeds from fund

raising évedtsp- Thp'class-at-WOMA was planned for"Saturday morning to

oi,aCcoMmOdate
in

women Who work ancl, to fit in with the center's schedule.

-

Ihi*,cless hoped to attract loi-income ahd,minority women.
b

Staff at the agendies inVolved were cooperative and excited about

the class and believed it is a worthwhilacombination of resources.

-147-
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They were particulatlyq3leased to see the manual that would be used so

they knew what would be done in the class. The xaordinator for Project

Careers met wlth staff at each agency to explain the project a(nd to'

explore how the workshops related to other agency activities. This was

followed with a lettA summarizing the project, describing the detaila

and content of the class, and outlining the responsibilities of the

agency and Project Careers.

publicity

A Mijor effort went into publicizing the class. The class announce-

ment on the next page was prepared to attract interest in the class. The

University of Kansas program used flyers to publiciie their classes and

some of the content from their flyer was included. The announcement

included a brief lising of class activities,.the time and location Of

classes, and a coupOn to fill out.'end mail in to register in the class.

,The announcements were distributed in several ways.. A notice was

inclu'ded in the MAEP class schedule stating that classes in career

development for women would be offered in the fall. One hundred-and

seven women responded to this notice by calling.the number listed or

mailing in the coupon. They were mailed a'class announcement. Also the

participants in the survey of career development needs of women:received a

class announcement and a one page sumNary ok the survey results. The

announcements were also distributed to Outreach, ;tie YWCA, WOMA, and

five of the MAEP offices. Announcement:4 were left at the main library,

Econamic and Social Opportunities, a training center for law-income

individuals, San Jose State Women's Center, San Jose State Re-entry 2

Program, and a counseling center fqr career alternatives. Announcements

'were also dittributed at a local women's fair where there were

144
-148-
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CAREER "EXPLORATION
WORKSHOP

FOR WOMEN
This workshoP is for the wciman of any age arid eXperience who.

is undecided about what to do with her life . . . wants more informatiOn about
work liossibilitiei . . . is considering further training or education . . .

is dissatisfiecVwith andior is considering a change in her present job . . . would like
to meet otherd.vOmen Who have similar concerns . . . is considering a major change in

her lifeTstyle . . is concerned about self-awareness and personal growth.

As rticipant, you will

eXplore your own occupational interests
* gain a realistic knowledge of the job market
*- set your own personal goals
* experience sharing with other women

Wise career cho can be attainable, and it is the purpose 'of this eight weekclass
to provide the setting .and resources to explore this choice.

.

This workshop 411 be offered at the following
times an? locatits:

Thursday
9:30 - 12:00 a.M.
Sept. 25 - Nov. 13

Wednesday
.12:30 - 2:30 p.m.
Sept. 24 - Nov. 12
(childcare available)

Thursday
7:30 - 10:00 p.m.
Sept. 25 - Nov. 13

Saturday
9:30 - 12:00 a.m.

'Sept. 27 - Nov. 15,

Outreach for Women
1717 The Alameda
San Jose 292-8706

South YWCA
Almaden Hills Methodist Church
1200 Blossom Road

iSan Jose 295-4011

Metropolitan YWCA
375 89'llth Third
San Jose 295-4011

Women's Alliance
1569.E. Spta Clara
San Jose 251-5522

The class will be offered at no charge.
To register, fill out the form and

return to: Project Careers Attn. Peggy Rankin
1224 Del Mar Avenue
San Jose, CA 95128 998-6374

Name

'Address

City & State Zip

Choice of Time:

Wed. 12:30 - 2:30 ' Thur. 7:30 . 10:00 .
Thur. 9:30 - 12:00 Sat. 9:30 - 12:00

'041-ViMPVirgiit"WWVAMIVAMP
-149-

1 LI.S



representatives of-local women's organizations. A total of 700 announce-

ments were distributed.._

In addition the-WCAIncluded a brief class description in their fall

class schedule and Outreach and WOMA included an announcement in-their

newsletter to their membership. Also a press release was prepared and

sent to odal newspapers through ehe MAEP Public relations representative

and a notice of,the clqass appeared in both the morning and evening paper.

The assmPtion behind the publiCity effort was that only a stall

precentage. of women at any one'time would be at a stage of_their life

to enroll in a workshop on career development and it was important to

reach.a large number of people. Of course much more could have been done

to publicize the program, but this plan seemed to reach a large audience

at,a reasonable:cóst. The only actual eXpenses were the preparation and

and printing..Of'the Announcements (about 00), some mailing expenses,

and the coordinator's time.

Another consideration was that the program was competing\with a

-,----------large-number-Of--classes-'being-offered-to-"adults-in"-the-are-a;MAEP

-e.

offers, i Wide range of classes, as does several local junior colleges,

two university eXtension programs, and local community centers.

Materials

,The coordinator was also responsible for ordering the materials to

be used for pe class which are outlined in the leader's manual- This

included arranging for the rental of the two films and ordering copies

of the interest test for each participant, one copy of the Occupational

Outlook Handbook for each instructor, and one set each of the Catalyst

Career and Educational Materials and Science Research Associates

Occupational Exploration Briefs. The coordinator also gathered together
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other materials which seemed useful for the Class:including information

on local educational, vocational, and social services.

Staff

Three of the classes had two instructors and one class had only one
_

instructor. A total of live in tructors were hired. A pool of applicants

tfor the instructors was alrea available from the recruiting done.for

the Headowfair pr graM. In addition WOMA staff identified women Who

would be qualified-feah the clags and could relate Well to low-income

and minority.women. Three of the instructors had masters degrees in

counseling and experience in teaching and counseling. The othir two

had college degrees,and experience with affirmative action or,related

work. The instrudiOrS.metbefOre. the class to.learn about the project,

the evaluation tiskie,And:adMinisiratiVe details. They also metfogether,

-
three times during the clais-to preview the films, discuss the interest tests,

and share experiences.

EstiMate of Staff Time
,

BroWTs an estimate of-the-staff time to implement the career

exploration workshops and a description of other expenses.

Staff- Time Spent

Coordinator 40 hours
40 hours
20 hours
20 hours

Duties

Recruif staff
Arrange locations
Publicity
Obtaining materials

(A total of 120 hours or three weeks over a two month period.)

Instructional Time

50 hours for each group of 18 students

24 hours of class meeting time
26 hours of individual student counseling, program planning,

and preparation
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Supply Cost Per Student,
.

includes manual and testsi-

source matriali, etc.
,

.per -eeudent',coStiii based on 124 participants.

e turnout for. the

I.

älgsses:was larger than anti. m advance

sistration. Threi of the classes had between 26 rnd 29 enrolled, which

laige but manageable group. The class at the Sauth YWCA had 45-

pLT1 enrolled,/ the cless met in a large recreation room so there

was sufficient Sparce. However, the size of the class made it difficult

to provide participants with the individual attention which was given

smaller.groups. The Saturday morning class was held n a house

coOert4d to an office. The space was small and somewhat crowded.

Having it,in a house gave the advantage of'a relaxed, confortable

atmosphere.
4

-As is typical for adult education, not all the women.registered

continued with the class. Some women came only once or twice, leaving

a core group who attended most of the sessions.. Attendance at any

or session toward t end of the eight weeks was about half of those

originallyrgtstd. The Saturday. morning class attendance fell.to

about one-third at times, probably due o the time and the small space
. ,

in which the clasSwas held.

Below is 4Wlocation, instructorland registration schedule:

No. Attending at
'Location Instructors , Least One Class

Outreach for Women G. Montgomery 26

.South YWCA. V. Golub 43
aG. Montgomery

Metropolitan YWCA S. Denny 29
V. Golub
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n's Alliance

C.

C. Arroyo
Z. Quintero

26

The classes were held in different sections of the city. The South

YWCA class did draw primarily from South San Jose. The other classes
. .

drew from a wide area and the class held on the east side of San Jose

did not.attract many people from this neighborhood. The weekdiy morning

class attracted the oldest group of women and the weekday evening class

and Saturday morning class attracted many working women.

Class Activities

The liasic curriculum used was the following:

.McCoy, V.& Cassell, P., Career Exploration for Women., Lawrence,

Kansas: The University of Kansas, 1974.

There was a 104-page,participant's manual for each class member and

a leader's manual with suppleMentary material. The manual was organized

into six class sessions. In implementing the program, eight class -

sessions were scheduled. Aal the classes basicalWfollowed the manual.

However, there were variations reflecting class interests and the

strengths of the instructor. As there was not sufficient time to do all

the activities in the manual, the instructors selected those which

seemed most appropriate for their class. The counselors were available

before and,after class and-by appointment to discuss individual concerns.

"Following is a week by week description of the class activities and

reactions of the instructors.

Session 1. Most of the first session was spent in administering

%
the pretests, registration procedures, and.the

introductory exercise. ,The introductory exercise

e/was very effective in getting people to meet the other

people in the class and to identify their concerns
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and:purposes for being in the class. Three of the

classes spent the 1as1 15 to 20 minutes in pairs oft

the stem completion exercise. The Saturday morning

class did not receive workshop manuals and this group

had a discussion based on a list of job facts at the

end of fhe class.

Session 2. The second sessiou,',.-wks spent in viewing the film Back

to School, Back to Work. The film lias intended as a

stimUlus for.discussion and did generate spirited comments

on many issues'and cohsiderations related to school and

work and tht implications for a family. _However, the

instructors felt that the film focused too'much on the

negative aspedts. Also, the film featured middlt class

white women who had the choice of returning to schooP

--or work. Many of the women in the classes, particularly

the,evening andmeekend groups, were working or seeking

wcirk from economic,need and the film was not appropriate

for them. The film was most effective in the afternoon

class which had audience most 1j.ke the women pictured

in the film. Several women in the classes expressed

the view that they were in the class because of career

k interest and were anxious to get into that. The

instructors'felt that the same objective could have been

met in another activity and there was a-skzable drop in

attendance between this session and fhe next one.

A brief introduction was also given on sources of

occupational information and haw to it. A
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collection of r erence material wa ought to each

class.

Session 3. Three of the groups did the life-line and role-

stripping-exerciee and assigned. the Home- anaFJOb-

Managementjnventory and LiIe klanning Chart as home-

, I.
,work. The women became very involved in the rOle

stripping exercise. During*this exercise the counselors

, - .

rotated among the emall grOups to.essist those who had'

-a
difficulty getting started or were stuck. Ws exercise

took at least an.hour iti4all three claeses and many

groups had-intenselmeaningful discussions about their

values and whaf was important to them. The Saturday

morning class had a group which was considerably smaller

than the wec* before and rather than conduct a structured

activity, the instructore led a discussisn in which class-

-members expinined their particular situation and the kind

of bAlp they would like. !Thus class Members had individual

attention with their particular problems, and this seemed

to be a valuable use of time.wiih a man group.

The film, Modern Women: The-Uneasy Life, was available,

but the dostructors chose not to use' it. They felt,that .

411ft4*,

the film's age interfered with its effectiveness and

t.
that other activities would be more appropriate.

Session 4. 'This session.was spent on the Hall.OccunatiOnal Orientation
,

Inventory, which was an effective transition between the

sell-exploiation emphasis of the earlier sessions and

the latenstress on career information: The instructor
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began with an explanation of the Maslow heirarcy as an.

introduction to the inventory. They emphasized ihat the

inveniory gives only one viewpoint and that.class meTbers

should look at the results and then decide how it relates

to their particular situation. In three of the classes

the par'tlpants completed the inventory during the

class session and had same time for discussiO*. In the

Saturday.morning class some of the time was spent on

individual concerns and class members started the inventory

and took it home to complete it.

Session 5. The fifth week was spent on Holland's Self Directed Search.

Of,Holland's six types were introduced using the exercise in

which people image a party with six groups of people

representing the various types. The women were asked

'to write down the group...they would enjoy being with the

most then the secomd and third group they would choose.

The exercise WAS repeated with the group they Woulck*el

.'the mos comfortable with. This exercise helped tite

class understandtithe six .categories used to interpret

the test results.

The-classes completed an&scored the Molland's Self'Directed

Search and had tiline to discuss the results. The

limitations of a were again stressed and. people

were urged to look at the test as just another piece of

information and as a source obideas to consider. The

sppcific job titles listed in the Occupations Finder

were especially useful in terms of ideas.
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Session 6. This session was spent on goal setting, decision making,

.%

and researching specific occupations. Class members

completed the Goal-Setting exer se and worked on an

jobs. Classoccupational information sheet on three

members-were also encouraged to talk with a person

actually doing a-job they were interested in tg obtain

more detailed information and .to establish contacts. A

variety of occupational reference materials were available

for use in class, including the Occupational Outlook

Handbook Science Research Associateslbceupational

Exploration Briefs, and the Catalyst career and education

materials. All of these materials were used heavily. Also

&enable were catalogues of local universities, junior

colleges, and adult education classes. Much of the

class time was spent intnforMal Sharing among class

members and disCussion with instructorS.

Session 7. The classes did noe-preiare a job proposal as recommended

in the manuallbut did prepare a job resume, which seemed

more useful for the participants. Almost this entire

class session was spent on resumes. The instructors

explained the importance of a powerful resume, ihe

difference between a historical and functional resume,

and techniques to use in preparing a resume. The class

was given samples of three different resumes and a

cover letter and discussed these examples. As an
,

assignment, class members were asked to prepare their

awn resume and bring it to the lait class.
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Sestilon 8. The-first 30 to 45 minutes was spent on post testing

and on rev1ewing resumes for those who completed one.

The remainder of the time was-spent on interviewing-and- .

role playing interviews. In the two YWCA classes, the

instructor gave a presentation on interviews and then

a few people did.a practice interview in front of the

class and received feedback. In the Outreach 4ass,

the instructor emphasized the anxiety Of an interview

.-and had.people be aware of how they act under stress.

The group then paired,off and one person gave 1-le other

negative feedback while the listener kept a straight

'face. The pairs then did practice interviews together.
0

In the WOMA class the instructora invited a personnel

worker for the county to come in and talk about their

hiring procedures and to do some 'practice interviews.

This was an excited session forrall the groups and was

a good closing.activity.

Summary: The class sessions followed the outline of the manual..

However, the instructors selected among the activities

and spent mdre time on the Activities selected than'
4

the tiMe estimated in th* malival. The instrucfors

recommended not using the films and'spending less time

on self-exploration. Also an activity mfght be introduced

on skill identification. Overag, the Manual provided

an.excellent,basis for a Course which an instruceOr can

use and modify according to the needs of the gKoup.

-_The actiVities are clearly presented, there is a loOcal
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progression to the sessions, and the background

information is useful. Such a manual can be very

valuable to anyone considering a similar,program and

can be considered a modeL for transferability of

programs.

Supplementary Component on IS-hared Jobs

One of the Najor needs which was revealed fn the survey and was

expressed by ttke women in the career explore n workshops was for psart-

time job opportunities. There was little information available on

developing pait7time jobs and so New Ways to Work, a non-profit vocational

counseling agency, was commissioned to develop a manual for counselors

on job-sharing as one way of providing part-time employment Opportunities.

New Ways to Work also conducted a workshop for individuals interestedt,,

in job sharing and another workshop for counselors who wanted to introduce

the C.oncept of job sharing to clients and employers. The manual they

developel, A Guide to Developing a Job Sharing Project, is a separate

document accompaning this final report.

ArkimOortant.finding of the Suivey of Career Development Needs of

Women was related to the number df hours per week women wanted to work.

Over half of the women surveyed wanted to work, but less.than 40 hours a

week. The fallowing Table 25 is from the report.

TABLE/25: EMPLOYMENT PREFERENCE

All women surveyed were asked: "If,you had a choice, haw milch time
per week would you like to work?"

//

Total 0- 1-10 11-20 21-39' .40 40+ Decline To
# Hours Hours Hours Hours Hours Hours Answer

320 157 12% 26% 18% ° 227 3% 3%
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When given a choice, 157 of all womenwould not like to work. If
we include the cateifry of women who wish to work 1-10 hours per
week (which indicates a limited desire to work) we find that 277
or approximately 1/4 of all women in the MAEP area have little or
no interest in working. The largest single category of women
wishedjto work 11-20 hours per week or approximately 2-4 hour's per
day. It is interesting- to note that 227 of all women surveyed
desire to work.40 hours per week, and 27% of all women are actually
employed full-time.' (p. 31)

The preference fotrworking part-time was reinforced by participants*

in the workshops, many of whom waneed to work, but did not want to

work full-time at this point in their life. The jobs which were .

available on a part-time basis were generally law paying and did not provide

much opportunity for the women,to use their. skills,andoebilities.

The program descriptivs provided by projects. acroSs ,ebt? cotintyy.".

,
.
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intend9d for counselors andOjob 4evelopers and can be used as the basis

for a workshop or for individual study. The complete manual is included

as a separate document accompaning this final report.

Two workshops were given based on the panual. One workshop was

aimed at individuals Who were interested in shared jobs. The,workshop

began with a two-hour iIitroductory session to explain.the concept' of

job sharing. There were,two additional two-hour sessions for those who

wanted to learn more, and these sessions focused on identifying job

possiblit/es, preparing a joint resume, and practicing job interviews.

A notice about the Workshop was sent to the women who took the career

exploration workshop for women and was also distributed in the commuriity.

A second workshop was given for counselors, job developers, and

other professionals who wanted to learn more about job sharing and how

they could use it'in their woiAc. The workshop was given in two sessions,

each lasting three hours. The manual was used as the basis for these

workshops.

Increased employment options have advantages for both emiployers

and employees. The manual developed as part of this project is one means

of providing information for those interested in furthering job

flexibility and in increasing job opportunities for the many women who

desire part-time work.

I
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EVALUATION OF PROGRAM MODEL 1/2

The questions which decision makers wanted to be-eble to answer for model 1/2 ;

are the same as those for model #1: That is:

1. Is the program implemented as it was intended?

2. Is significant growth experienced by those persons who receive the
intervention program?

3. Is that amount of growth significantly greater han that made over the
same time period by a similar group of.person who do not receive the

program?

4. How do the program staff and consumers react to (feel about) the program?

Four different kinds of data were collected for the evaluation of Program Model 1/2:

Descriptive data on the participants and the implementation process to answer

question #1; data from tilt criterion measures specified in the program objectives

to ansiver question #2; reactions of the participants and staff to th; program to

answer question 1/4; and data on.participant actions and behavior following the
y

workshop which also responds to question #2. 'Each tSrpe of data will be treated in

a separate section; question 1/1 above will be answered in Section I,-questions #2
0

and #3 will be discussed in Section II, and question #4 will be discussed in Section

III. Section IV will contain the behavioral data.

Section I: Descriptive Data

As discussed in the chapter on the Implementation of Program Model #2, the

prog"ram was implemented in four different settings which met at four different

times. To monitor the conliptency of implementation across(these sites, a process

Evaluation Checklist was developed. (A copy of.t e Checklist can be found in the

materials kit for this program.) This Checklist was a matrix of program activities

and participants. Leaders used checkmarks.to indicate which participants parti-

cipated in which aCtivities. A small section from one of tile checklists is
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presented in TahIe A below. The activities listed in Table A were covered in two

of theeight workshop sessions. From Table A iou can see that the film Modern

Woman: The Meal'!" Life was omitted becausilt was judged to_be inappropriate by

the workshooleader: This film was eliminated in three of the four workshop.

settings. JWith:this exception, the activities which were implemented in all eight

sessions werethe same 'for the'South YWCA, Outreach for Women, and.Downtown yWCA

settings. The leaders of the workshop at WOMA, however, did not follow the

prescribed segUence of activities for one session. ,Rather than conduct the last

seven activities listed in Table A, they conducted individual counseling sessions.

The leaders at the WON& setting.also objected to the tedious task of completing

the Process E4aluation Checklist, but indicated that the remainder of the workshop

Tab4 A: Sample of Process Evaluation Checklist

as Completed by Leader

A Check ov4IC
ackLazi 114 -04.

40+ ait.
4.challi

- ; n+L. bra,

'Activitieg

pa.rticioants

-9
3

Q`

on

Stem completion exercite

Film & discussion Back to
.school; Back to work:
ctimallic film fnr Unnan)

Film & discussion (Modern
Momen Tha Uneasy Itfel

Life-line exercise

r)3

LN.2.
r)f

1 NI 1

111,11rIeWrIMIIFIFfirii714
II 1 V A ak

ilin /%/1 /14 oPikA
A A /i/v

Jvi /V $/ibAil.t-r .11 t:

N/J IA 4

fantasize Alone exercise
On a clear day: Envisioning
Ynur Future overeice A

Role Resumption/Assump-
_====lig A
Home & Job-Management .

Ingentara.Assianed---1)
Ofe Planning Chart
211cigned_
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sessions were completed in the prescribed fashion. Thus, the implementation was

consistent in three of the four settings. At the fourth setting it varied in one

of the eight sessions.

Characteristics of the participants'at the four locations were assessed.

Although the four populations were observed to be fairly similar, the groups did

vary alonsome dimensions. A total of 124 women enrolled in the program.

Approximately 70% Of the participants at the South Y, Downtown Y, and Outreach

locations attended the eight session workshop four or more times. However, at

the WOMA location, only 46% of the women attended four times or more. There were

only four ethnic minority group women in the entire sample: one Mexican American,

one Puerto Rican, one Filipino, and one Japanese. They were distributed.across

the groups.

The mean age for 1 participantS was approximatley 36 years. There was a

signficant difference in mean age among the four grbups (p < .05). While the

'mean ages of the South Y and WOMA were 37 and 36 respectively,..the Outreach group

was older with a mean age of 41 and the Downtown Y group was younger with a mean

age of 32. Table B displays information.on the marital status, family income

level, and housing patterns for the four groups of women. While these differenceS

are not signficant, patterns can be seen. .

From-Table B,it can be seen that in terms of marital status, participants-

.

at South Y and Outreach were alike while those-at Downtown Y and WOMA are alike;

the latter two settings had many more single, divorced, and separated women.

Income patterns were fairly, similar for South Y, Outreach, and Downtown Y, but

WOMA had a much greater perdentage.oi participants in ehe lower income brackets.

Similarly, in terms oPhousing, the' WOMA participants most often rented and were

the only grouillwhere women lived with relatives. Thus a pattern of the WOMA women

as being more likely to besingle, divorced, or separated, with income below

$15,000,and a renter emerged.
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Table B: Marital Status, Income, Housing

South Y Outreach Downtown WOMA

Marital

Married

Single

Separated

Divorced

95%

0

0

5%

90%

0

0

10%

56%

12%

8%,

24%

38%
-

25%,

0

37%

Status

Family

Less than
%6000,

$6,000 to
$15,000

More than

3%

38%

59%

11%

17%

72%

4%

44%

52%

50%

38%

12%

Income

Housint

Own

Rent

Live with
Relatives

88%

12%

0

.9

.

94%

6%

0

78%

22%

0

31%

50%

19%

Data indicated that 100% of the women had been employed at some time;

however, the percentages of currently employed women were: South Y, 24%;

Outreach, 5%; Downtown Y, 64%; and WOMA, 75%. For those women who were not

currently employed, the mean number of years,they had been out of the labor market

was South Y, 7; Outreach, 7; Downtown Y, 6; and WOMA, 3. While the South Y and

Outreach women were least likely to be currently, employed, they were most likely

to be currently engaged in volunteer work and to have spent a greater number of

years as a volunteer. At the time of the workshops, 47% of South Y women, 53% of

Outreach women, and 29% of Downtown Y and WOMAjomen were engaged in volunteer

work. The mean number of years that each of these groul*.Ofwomen had volunteered

was: South Y and Outreach, 12; Downtown Y, 5; and WOMA, 4 .:,..These differences

were significant (p < .01). The South Y and Outreach women also had higher

family income and were more likely to own their homes.

In summary, the signficant differences among the four groups were in age

and mean number of years of volunteer service. However,

-166-

"ii

descriptive data



indicate that the South Y and Outreach groups were generally similar to each

other and different from the similar Downtown Y and WOMA grOups.

Section II: Data on the Program Objectives

The primary-goals of the career exploration workshop forgWomen were increased

self-understanding and the confidence to,plan a career. The specific objectives of

the program were attitudinal in nature. The program objectives AIR evaluated
-

were:

1. Participants will exhibit growth in self-understanding, 'planfulness,
'knowledge of the career decisionrmaking process, family support, and

,Reonfidence to implement career plans as measured by the Career Process
%Scale developed atthe University Of Kansas.

. Participants Will exhibit more realistic appreciation of the world of
work as measured by an increase in score on the Attitude Scale of the
Career Maturity Inventotw published by CTB/McGraw-Hill.

3. Participants will express a less stereotyped view of women's roles in
relation to men as measured by the Attitudes Toward Women's Roles
s ale developed at San Diego State Univers.ity.

Quest on #2, presented in the introduction to this chapter, was answered

using data from a pre-post administration of three instruments: Career

Process Scale, the Career Maturity Inventory, and the Attitudes Women's

Roles scale. However, identification of a control group for this prograd proved

particularly difficult. Workshop dates, places, and times were 'given in the

widescale recruitment campaign and asking individuals who signed up for the

workshop to wait and take it at a later time was rejected by the project task

force. It was felt to be unresponsive to the needs of the enrolling wonien. Thus

an experimental and control group design was not used in the evaluation of

Program Model #2. However, since four separate lochtions were used in the imple-

mentation, each with a different staff, the design became a four level, one-way

analysis of variance model, with each location identified as a level of

treatment (program). If significant differences in'program outcomes were

associated with location, it would be possible to look at participant charac-

teristics and implementation data to determine what variable(s) led to the
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obser4ed differences. If, on the other hand, no soignficant differences resulted

from the treatment at the different locations, we would have what amounted to four
,

replications of the treatment (program). Replication of results is the most

powerful indicator of "real," versus.statistical, effects. Therefore, interest

centered.on pre-post changes in the three measures within and across the four

treatment groups. The changes related to question #2. Because of the task force's

decision, no attempt was made to answer question #3 for this program model.

The data related isb the three program objectives will be presented by

objective.

Objective 1: Participants will exhibit growth in self-understanding, planfulness,
knowledge of the career decision-making process, family support, and
confidence to implement career plans aS-measured by the Career
Process Scale developed at the University of:Kansas.

The Career Process Scale consists of 25 statements of attitude or behavior to

which the participant responds "never," "seldom," "occasionally," "Often," or

"always."' Fot example, "I know how to conduct an effective job hunt" ana "I see

myself capable of succeeding in a,career."' (Copies of the teSts are contained in

the materials kit for this program.) Five points were awarded for the most positive

response and one for the most negative, with grange of 25 to 125 pdints possible.

A high score was, more desirable and a pre-post increase in scores was predicted.

There were 62 pairs of pre-post,scores. The pretest mean was 91.96 (s.d.* =

11.6); the posttest mean wa.: 100.54 (s.d., = 10.9); and the mean increase was 8.56.

A correlated t test was performed which showed the change to be highly significant

(t = 6.55, 61 df, p < .001). However, there were no significant differences among

the groups. All groups made significant pre-post increases:

Objective 2: Participants will exhibit more realistic appreciation of the
world of work as measured by an increase in score on the Attitude
Scale of the Gar4r Maturity Inventory publisAd by CTB/McGraw-
Hill.

The Attitude Scale of the Career Maturity.Inventory consists of 25 statements

*"s.d." means standard deviation; "df" means degree's of freedom; "p"- means
probability.

A 1-
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which may be answered either true or false. For example, "Once you choose a job,

you'can't choose another one." Correct responses received I point, incorrect

responses received no points. Thus the possible range in scores iszero to 25.

.A pretest-pqsttest increase in scores was predtcted. Again a tWo-tailed 1.-test

for correlated means was used. The pretest mean was 20.52 (s.d. = 3.6); and

the mean increase was 3.17,.a highly significant change (t = 4.51, 64 df, p < .001).

One-way variance indicated no significant'differences among groups;

Objective 3: Participents will express a less,stereotyped view of women's

role in relation to men as measured by the Attitudes ToWard
Women's Roles scale developed at San Diego State University.

The Attitudes Toward Women's Roles scale consists of 35 statements to which the

women responded "very strongly disagree," "strongly disagree," "disagree,"

"agree," "strongly agree," or "very, strongly agree." For example, "Women Can

think as logically as men." One point was awarded the least stereotypic response

and six the most stereotypic responsk. The possible range in scores is 35 (low

stereotypic) to 210 (high stereotypic) . A pre-post decrease in the numerical

score was predicted, indicating a willingness to accept more varied roles'for

women. The pretest mean was.85.15 (s.d.= 19.9), the posttest mean was 76.53

(s.d. = 22.7), and the mean change was.8.62. This represents a significant

(t = 5.27, 64 df, p < .001). Difference in change scores among the groups again

was not significant.

The consiStent finding that all groups made the same gains as indicated

by pre-post scores validated the replications model described earlier. The

program was eqUally effective in all four locations and changes did not relate

to group membership.

For one of the criterion instruments, the Career Process Scale, age was

negatively correlated with gains (r = .304, p < .01). That is, younger women

made greater gains than older women. Age did not significantly correlate with

scores on the other instruments. Additional data analyses reyealed that attendance
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did not.significantly correlate with gains on any measure, nor did family income

level. Thus the program was equally effective for the various types of women

`who participated.

v Another pre-post measure not specifically lated to the prdgramobjectives

was used to determine effects of the program. It was the degree of certainty

women had about their career goaIS Women could indicate that they had "decidea"

(I point), "narrowed down to a.4few" .(2 points), or were "Undecided"(3 Points) on

their career plans. A decrease in score was predicted since it was anticipated

that women would become more certain about their career plans after paracipating

in the workshoo. The pretest mean on this measure was 2.5 ,(s.d. = .59) and the

posttest mean was 1.6 (s.d. = .49), The mean. 'difference was .87 (t = 9.33, 61 df)

and this result represented a significant change (p < .001, tigoTtailed test).

,Thus, the.program helpeewomen become more specitic and certain about their career

goals. These gains, did,not Correlate significantly with age, income, or attendance.

They were equally appa nt across'these variables.

A test for correlation among the pretest scores on the four measures revealed

that the pretest scores on the Career Maturity Inventory Attitude Scale correlated'

at the p < .05 level with pretest scores On the Attitudes Toward Women's Roles., but

no other measures were significantly intercorrelAted. This indicated that, prior

k.
-to the program, the 1%.,: instruments were perhaps eliciting:responses frOm

different aspects of the womenrs attitudes. However, intercorrelations of the

posttest scores on-,the four measures (Career Maturity Inventory Attitude Scale,,

Attitudes Toward Women's. Roles scale, Career Process Scale,.and the Certainty of

Career Goals measure) revealed that the Attitudes Toward Women's Roles aCale and

the.Career Maturity Inventory Attitude Scale did not correlate with Certainty of

Career Goals, but all other measures are significantly intercorrelated with each

other 4,t the.p,< .05 level. -This increase in the intetjrelations of posttest

scores over the pretest scores indicate& that the attitudes of the women had
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undergone changes based on a common and positive experience, so that there was

- ,

more consistency in responses. 'oyer all the measures.

Section IItf:Pariicipant. and Leader Reactions to the Workshop'

This section!relates to question #4 presented at the beginning of the chapter.'

.Both participants and ledders were asked tO rate the various aspects of the program.

Data were collected on.their reacti,ons to the activities, .the tests, the films

(three of the four groups only saw one of Ole two recommended films), and the

reading materials. the participants' responses tlere very positive to all but

the fili,s. Ninety-two percent rated the activities as good to excelleni;

81% rated the tests',gopd to excellent; ad9L4o rated the reading materials.

The film, howeverwad,rated by only 39% of the participants as good to excellent.

se

the leaders' reactions paralleled these ely closely. Their asSessment of the .

activities, tests, and exera reading were'all good to excellent. The sequence
4

and design of the workshop acti*ities were4felt to be particularly effective in

that they began focusing on the participants' past, moved to the present, andv

ended with directions for the future. The leaders also commented that the acti:

vities which enabled participants to Pcarry away" something were best. While

the.extra reading was felt to be good, it was also pointed out that itlhad. a

middle class orientation and that for some women additional material should be

included. The filns were rated by the leaders as fair ta poor.
4

Their comments

were that the films were insensitive in that they treated returning to school

or work merely as a desire and for many women it is a necessity.

Leaders did feel that the materials were geared toWard middle Class women,

-but that the format wa d for self and career exploration and that it cou10

easily beppodified to POrate mateiials andaCtivii,ties for other types-#'

women. Suggestions,Which the leaders haa for improving the workshop in6luded:

g

substituting a different film, incorporating local resource material and sOeakers,

increasing each session to two and a half hours, holding enrollment to a maaximum
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of 20, and expanding the section on techniques for job hunting'and interviewing.

'At the conclusion of the workshop, partictoants were also asked: :'After

taking the workshop, are you more confident about yourself?" Eighty-seven

percent oi the participants answered yes. 'Eighty-'1iine percent reported that

after taking the workshop they were more confident*of'their abilities to make
,

career-plans. Ninety-seven percent of the participants said they would.recommend

the workshop to their friends who were interested in career planning. The written

comments which the participants made about the-workahop were also overwhelmingly

Apositive.

Section IV: Data on Participants' Actions

and Behavior Following. the Workshop

The changes described above are important to the program's success;

however, the real proof of change is An the subsequent behavior of

workshop participants. The decision makers for whom the evaluation

was conducted were particularly interested in this aspect of the program impact.

For this phone follow-up of ail participants two.months after the con-

clusion of-the Workshop was planned.-

The instrument which was used to collect the follow-up iAformation on workshop

participants is contained in the materials kit for Program Model #2. The instru-
.

merit was designed so that every, action participants indicated they had taken had

to be accompanied by a specific statement of what had been done. For example,

-

if participants indicated they had done,career reiated reAing, they were asked

for the specific names of the books or materials read. If they were unable.to

provide the specifics, they were not given credit for performing the activity.

The goals of the workshop were to Increase women's self understanding and

.941dence, but it was Uncertain what the results of the workshop would be;in
4"rop

4yerms of actual behaviors. The follow-up data clearly indicated that.the women

zatticipants ij able to take action and begin working on their career goals.
It 4r
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All women who attended the workshop were contacted by phone. For purposes

of analysis, the women respondents were classified into two groups: those who

attended four or more ofithe eight workshop sessions, and those who attended

three or fewer. sessions. A summary of the data is presented in Table C.

The percentage of high and low attenders, who indicated that they had

sequently performed each activity,is presented.

Table C: Percentage of Women Performing Activities

Percent of Women Percent of Women

Who Attende4-. Who Attended

L. 4 or More Sessions 3 or Fewer Sesgons

1. Career related reading. 48% 16%

. 2. Dpcussed career matters with other. 79% 53%

3. 8ifught family support for career
58% 32%

plans.

4. Made family change to assist.return
31% 11%

to school or work.

5. Inquired about career related
53% 26%

training/education.

Inquired about career related 16%
volunteer work.

7. Assumed career related volunteer 18% 5 6%

0

duties.

8. Sought employment in career of
choice.

9. Began employment in career related
wbrk.

10. Began employment in work unrelated
to primary career e-hpice.

11. Made decision not to pursue a
career outside the home. .

12. Applied for financial aid to return
to school.

13. Returned to school.

0

32% 26%

There were no differences between the two groups on two of the follow-up Acti-

vities: Inquiring about career related volunteer wOrk (item #6) and Applying

for financial aid to return'to school (item #12). On item #11, Making a decision

not to pursue a career outside the home; a greater percentage of low attenders

answered yes. This decision may have contributed to their not continuing with
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the class, br attending more sessions. It should be noted that a number of the

women who indicated ihat they h ecided not to pursue a career outside the

home also 4ndicated that his decision was for theil a positive result of the class.
O.

They had considered their desires and options as part'of.the elass, made their

decision, and were comfortable with*it, Therefore, for item #11 on Table C, a

"yes" response is not inherently good or bad.

On all other items, the high attenders showed more positive action than

the less frequent attqpders. The differences in percentages for items #9, #10,

,and #13 are not great. Hoviever, the mere fact that approximately 31% of the

frequent attenders, and 22% of the infrequent attenders began some form of

employment, while 32% of the former and 26% of the latter repirned to school

since the compleeion of the workshop is quite remarkable. This seems to be a

clear indication that the workshop helped these women make behavioral.changes in

their lives. The difference in percentages between the frequent and infrequent

attenders provides a partial control group comparison. However, no actual control

group data are available to indicate what percentages would serve as an acceptable

standard. Further research which makes use of a control group could provide

additional evidence.as to the worth of the workshop.

Summary

Evaluation data for Program Model #2 indicated that it Was definiAly a

success. Although there were few significant differences among the four groups

of women who took part in the workshop,.they were Of somewhat different ages,

income levels, and family situations. Yet the workshop materials and activites

were equally effective with all four groups. In terms of the three criterion

theasures specified in the objectives, highly significant differences between pre-

and posttest scores (p < .001) in the predicted direction were achieved on all

three measures. The women also became significantly more certain,about their

00
career goals. Not only did participants and staff feel extremely positive about
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MATERIALS KIT

The career exploration workshop was based on the following manual:

fr

Career Exploration Workshop
For Women 4.

a

Prepared by

Vivian McCoy
Director of Student Services
Division of Continuing Education
The University of Kansas

Phyllis Cassell
Student Services Counselor
Division of Continuing Education
The University of Kansas

Division of Continuing Education

The University of Kansas
Lawrence, Kansas

A brief description of this prIgram_40 included in Section IV.,

Chapter 2. The complete manual.is available through the Division
of Continuing Education at the University of Kansas.
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Included in this chaver are the materials used to monitor And

evaluate the workshdp. These materials are:

1. Leader Training Information

2. Process EvaluatIon Checklist

3. Pre-Workshop Questionnaire

4. Attitudes toward Women's Roles Questionnaire

5. Reactions td the Workshop Form

6. Leader's Reaction Form

7. Phone Follow-up Questionnaire for Career Workshop

Also USed in the evaluation,"_hut not included here is the Attitude^

Scale of the Career MaturitY'Invehtory (CMI) published by CTB/McGraw

The guide'developed by New Ways to Work on developing a job sharing

projects is printed as a separate document. This manual includes

information,on the rationale and background of job sharing, how to

assist individuals who want to sha0 re a job, and ways of helping employers

implement job sharing. The 'kuide has been designed as an instructional

manual suitable for a workshop.
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EVALUATION OF PROGRAM MODEL #2
-

LEADER TRAINING INFORMATION

Iview of Evaluation Activities

'A. 1st session: 1. 8,CMI Attitude Scale ,

2. Attitudes Toward Women'_s Roles Scale

B. 1st r 8th sessions: 1. Process Evaluation Checkligt
2. Individual Counseling Request For s
3. 'General Nature of Individual Counseling Concerns List

C. 2nd session: 1. Preworkshop Questionnaire .

Career Questionnaire in Manual (Tear out of the Manuals
and.turn in to leader.)

D. 8th session: 1. C I Attitude Scale .

2. Atjtitudes Toward Women's Roles Scale
3. OreerQuestionnaire in Manual
4. Participants' evaluation of and reactions to workshops

(Tear out of Manual.)

E. Immediately after 8th workshop session:
1.' Leader reactions to workshop
2. Leader analysis of individual problems if appropriat

-

F. One to two months after workshop
1. Follow-up participants by phone using Follow-u Form

(to be developed)

II. Using the Process Evaluation Checklist

A. Write an "A" if the participant is absent.

B. Put a V or toply if the participant actually engaged in the activity. Leave

it blank if the person vas present but.not involved in the activity or did

not completeA. This invo udgme

know an erve.eac t individually but the woqshops have been

kept small for iiis purpose.

eaders' part and_they must

C. Comment on a separa sheet if:

1. an activity is pped (omitted): Give reasons.

2. my particularly negitive or unusual reactions occur.

III. Retording of Individual Counseling Requests

A. Leaders make the -announcement that they are available for individual
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counseling sessions for unique problems on an as-needed basis.
A

B. We cannot make these sessions uniform for: all clients'and we also do not

want t6 invade their privacy by documenting the individual concerns Of

particularclients.

C. For each individual counseling session which is held, fill out one of

the !individual Counseling.Record forms. Indicate the participant's number,.

* your name, the date and length of session. Also indicate if any'special

serLices'or assistance are provided to the individual as-a result of the

session (e.g., referred to outside resource, given transportation, child

,care, etc.).

D. On a separate'list, indicate the general nature of the problerli We want

to know the types of personal problems which occur but don't want to

4011

violote
the client-counselor relationship. Use tally marks rather than

listing the same probtlem each time it is brought-Up.

IV. rost Workshop Staff Reactions

A. At the conclusion of the workshop AIR will ask you to complete a brief form

on which You can provide your candid reactions to various aspects of the

program including the manuals, films, tests, facilities, etc.

B. At that time we would also like you to indicate if you feeJ,certain types

of participants experienced special problems. This will enable us to

relate the nature of problems brought up'in the individual counseling

sessioe to the client characteristics.

r,
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INDIVIDUAL COUNSELING RECORD
.

Leader

Participant #

Date of Sesst,on

Length of Session

Special Services Provided:

min.

Leader

INDIVIDUAL COUNSELING RECORD

Participant #

Date of Session

Length of Session

Special Services Provided:

min.

Leader

INDIVIDUAL COUNSELING RECORD

Participant #

,Date'of Session

Length of Session

Special Services Provided:

min.

Leader

INDIVIDUAL COUNSELING RECORD

Participant #

Date of Session

Length of Session

Special Services Provided:

min.

Leader

INDIVIDUAL COUNSELING RECORD

Participant #

Date of Setsion

-- Length-of-Session

Special Services Provided:

min.

INDIVIDUP4 COUNSELING RECORD

Leader

Participant #

Date of Session

0 Length of Session min.

Special Services Provided:
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L
Process Evaluation Checklitt

Write thirparticipants names or numbers in the spaces provided. For each
activity listed in the left hand column, put a check-mark in the box under
the person's name if she participated:" If you did not usg an activity
please briefly explain why. Also if a particular activity went badly, could
you indicate which activity it was and suggest why,you think it did. At
the end of each session please draw a red line under the activity which was
performed last.

kNa- - rarticloants
aciu-air,37.4 44-
444.4-NYT.i.

?Li- a,v;A " ro-k.i. low
lc-

tctivities
,

,

.

.

.

4

_

0

.

. _

.

--,

.
I

i .

-
Stem completion exercise
And discuss .n
Film & disc -- n (Back to
school; Babk to work: A
ctimuluc iAlm fnr Wnman)

.

,

1

i

Film & discussion (Modern
Wninew_ The Uneasy life) 1 i

1 /

Life-line exercise
Bele Stripping_exercise
Fintasize Alone exercise 1

On a clear day: Envtsioning
Ynur Future exercign

RoIelResumption/Assump-
_Ii2n_LKIELLIO

.
.

Home & Job-Management
Toventnry.Assigned

Life Planning Chart

--gusignacir -,

Follow-up Questionnaire
for Home 131 Job Management
Tnventnrv

.

_

Discussion of a Life Plan- ,

_aim...Elul
HOOI Administered
Group Interpretation of

IAX II
Complete & 3

of the Interpre e
. .-

.

Personal Orientation Chart
Assigned °

\

Introduction to Holland
SDS ,

tiscussion of Personal
Orientatnon Chart .

, 4

SD$ Administered & Scored
Discussion of SDS Findings
Materials for Besea-rching
Occupations Presented 4-
Examined .

A

Occupatjonis researched
(indicate number in box)

_



Force Field Analysis
exvcae

Reality Testing of a
Career Decision exercise

Goal Setting exercise
Going back to school
discussion

Conducting a Job Hunt
aiscussion

Job Proposal assigned
Discussion and-Revision
of Job Proposal

Roleplay, Brainstorm, &
time line-about enter-
ing School

Roleplay, Brainstorm, &
time line about begin-
ning Work

Personal Timeline com-
_pletPd
Roleplay school inter-
view

Roleplay job interview

p

-4
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PRE7WORKSHOP QUESTIONNAIRE' ,

0

Please fill out this qUestionnaire as candidly and'Completely as ycetan. The
responsesmill be handled in confidence and the results reported anonymously as'
group data.

.,..
-

Leader:

. Age:

.Marital stat6s:

iMarried

unmarried

EMployment
Are you employed how?

:

, Are you.employed fulltiMe?

Check.

I:
separated

divorced

What iSyour job?
I ,.

COunting previOus emplOyme
Years:

. -

If you are not employed now, have you ever been employed?

' hpw.long ago?. years months'

,What.was Your job ttien?
!

widowed

No

part-time?-

A

how-long have"you been totally employed?
Ms ths:'

Yes

tP

Volunteer activities:
Are you now engaged ln volunteer activities? Yes

What _are Ihese activities? r
A Al
Hoqvlong have yoU over your lifetime done volunteer work?. Years Months

_--

Forthal Wucation:
,.

Circle the highest year of school complqed: Elementary/High,School t011ege
. 1 .2 3 4 5 6 7 8 9 10 lt 12 1 2-3 4- 5 6

Are "ou ift schob0Wowe Yes f I No
.

No

°

In what scliool are you now enraled:

Are you seeking: A degreel I A certificatj
J

To upgrade 'skills n Other

If a degree, which degree?

If a certificate,'which certIT14te?'

°

:If to upgrade skills, which tkills?
;

If other,- expla)n. a
.
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Career counselingVcareer
In the past hree year3 hav.0

I I professional career,.
n career education

career advising
n career advising- .i..-AitendS?

--Do you' have ch:144ren? `ies I _VITTNo
If you hatie ahildren, hOw
What are theitages.

eck the apprdpriatve Mluaress
had any

unsieling?,

fkousing:
Do yolt,:, Or,*your

=Family ioome: ,

I n-3,01 ch ca;tegory
, less than .$6,000

$6,000.- $15,000
over 415,000

own -4Tousetri renq 1=-=1 live with rela

is our immediqe family's

, II
, Are you, a -member of \a'" El No

If yes , which

annual. income?

C ,

Whi ch Ortipy -of the fol tieteMents; best descri bes you with regard to your. Choice
drib acCupati on. at hls.ti-Oe?"' Check one.
n I have dicicOct.dfy ak-ite'ktipati on; it is

f; <

L4Ive nerronedtdoice nk:occ9pational possi bi 1 i ti es to a few; they 'are
.4 . .

-
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4.

,

Leader.Z

MAAllUUn IUWAKU.WUMLN'S KULES

. .)
. .. lb.Dictions : Listed below' are'35 coniiionleas about women's

$

.c.7y

CIA.::1's.
CT

. _

cr,

'

____..

CU

CU .

0)
0)

,, I,,
-t,

.1,

1'0
enr-

- -
cr,c

,,

. r o 1 es in relationship 'to men. You'may feel strongly about
some ideas _and -less strongly *out others. There- are -no' ,
.right or wrong answers, only perSonal. opinions.- Respond
to eves item by putting a cheN mark in the appropriate box;

....
.

. -...'i.

r

1.. Men and women should share both the responsibilities i ,and,iprivileges_ of lify equally. .,.. 41-'

2.: Women.should be, th.e.Ppower behind the man" and not
the one "out i front." , ,

...

3. Truly feminine-women let the man believe he is" bc:,s
even when...VI-is is' not truer: 41/-

.

; 4. Women should express 'their opinions honestly, even' if
..; this i's in dis'agreement with a man:

1 .

.
.

_

I 5.. It'sis aOprdOriate- to divVie work into "man's. work°
and "woman's work." .!",,:

. .. .

.

.6. M,en .and women shOuld be paid equal wages if they. are -.4
. doinn the saMe worki. N1.14ib' ,

,.. .

l''Of' -1'°*7, 'Men:should rii th. jnatydegision in fanancial .

Mattersiand men s.-hOtild-rnake the fin'al decisions
concgrni nn the home.

. , !4
, 8... Women can think as logically as me .

....., . ..

.9. Actinghelpl ess does nOt make a, w,.', an .appear more .

femVie. .
. . , ,,,

.

10. Women should act naive (for- ple, pretend not to
ungerstand) In order to make a man look more
knowledgeable. -. ,

. .

..

11. The best wa§ for a woman to get.. her way with a Man is
t to use feml-pine- lvi l'es" an ricks . ..

_.

.

-.

.

,

12.- al a buSiness sefti ng; -the woman who acts seductively
As lgii behaving appropriately. 4,- . . .

.

_db.

* Tbis instrutherit was deVeloped ky Dr. Peggy Hawley at San. Diego State
gaye'permission'1or its use.

^
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13. The besttuarantee of a good marriage is for the wife
to be submissive to her husbanC

S

.

.

14. The most important characteristic for.a Ale i5
,

iphysical attractiveness.

,15. A woman should wOrk only if she can do so without
interfering with her domestic duties.

16:Being a*full-time homemaker is not necessarily the best
way for-a woman to show her love for her family.

.

,

17! It is.possible for some women to combine home and career
and do both successfully.

18. Women demand equal advantages with males in the world of
. Work, yet insist on special privileges at the same time.

19. Women whp work outside-the home tend to be\more inter-
esting peopfle than those who do not.

1

.

20: It is only natural for women to be interested in p pje
and men to be interested in ideas.

'.

21., It is a myth that a "woman's place is in the oMe."
, .

. , .

*)

.12: Modern,women are.too competitive. .

,

23. Womenashould follow any Nocation they wish, even if this
violates tradition. . , .

.

.

,

24. Highlwpaid jobs should go to men with families to
suppoi!q. ',-,..'

.

,.r

,.

-2e.1

r
ife sho nOt compete With her hushand in his Own ii ,

2' ,,,_
26Women can work in any- Ocatiory,

6,
ithout,appearing masci0-

line.

.

. ;6

7. Men are willing tq worIc for W woma-n/as long as: s,he is

competent.
'_,.

- ,
. 4

4,.
.
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28: It is not possible to maintaih a roman,tie,relatioriship ",

when a woman beats the man "at hi's oi0,-game."
.. ,

,-,,,Ar , -

29. There is no genitit (inborn) differente between the sexes
in intellectual ability.

,

.

30. Beauty is more important to femininity than intelligence.
s,(

.

4

-

1. Married women should te able to have both male and female
friends.. -

.

32. A .college education is equally important for males and
females. ., ....

*,33. It i§ just as important for women to be intellectually
capable As it is for men.

.

:
, , / .

34. Males are genetically (naturally) capable in someadreas
"art women in others.

.

-

155. It would be appropriatkfor a woman tO be President of
. ,ttie United States if she were qualified. . \ /
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Reeions io the WorkshOp
4

Leader ,

.

poor fair A
i

good excellent

4.
.

Le How would yom rate the
activjfles which. were
used.in the workshop?

.

Which actiNgties do
you think were best? '

.

.

,

.?

,

.

g

.

,

,

.

?. How would you rate the
tests which were used
in the Workshop?

Adhich test dfd you fin
most helpful?

. ,. .

.

-
,
,

,.

,

3.,' How Would you rate the
film which was used
-in the workshop?

.',#

..

,

.

c.
, 0=57

.

.

.

.

.

..4.
4. How would you rate the ,

extra reading materials
in. the-manual?

-WO extr$, reading
,

materialsAd ou thj4k
were best?

*'

*

...

kft

r-

e

.

,

,
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-190-
.

,

.

.
-

.

,

. .
,

.

i.

,

t

.

,

..
.

.

4

..,

.

.

. .

.

,



AigAiidt
. w that you have completed the workshop, list the specific skills and

fiformation that you have that you didn't have,before.

oo

1.

3.

6. 'After taking the workshop , are you more confideig about yourself?

yes no

7. After taktng the. workshop , areirou more confident Of your

make- care&-plans? yes -no

What was the,most enjoyable part of the workshop?

AN

4east enjoyable Part of the workshOPh-. ,

*4-

ability to
.-v

t helpful part of Oe morksOp?

What.WaS the least helliftgrt.of the workShop?-

1

12. List Allow any ways you think the workshop could.have been improved.



ft

13. Did you experience a peCted reactions (good or bad) to the workshop

and the actfVities?, yes , no

If so, lat were they?
/

14. Would you-recOMmend this workshop to your friends who are interested in

career planning?. yes no

15. Rtease write any comments yob'would like to make about the-materials,

activities, tests, or film,used in the workshop, or about the workshop

in general.



a

NAME

LEAPERS' REACTION FORM

1. How would you rate the manual activities
which were used in the workshop? 0

poo r. fair good excellent
7

Which activities do you think are best?

.Any commentson the activities?

-1;

Ould'you rate the tests which

,
ere used in the workshop?f,

What test do you feel is most helpful?.

Any comments on the tests?

p00,0 fair* , good excellent

3. How would /ou rate the film that
was used in the workshop?

Any comments on, the film?

..

poor fair.'04. goOd

u

excellent

4. How would you rate the'extra reading
di materials in the manuals?

,0
44,

Ivor fair : good ,excellent

Which'extra reading ma rials do yOu think are best? ,L.4)of

187 -193-

. .
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Any comments on the extra reading materials?

..nlow would you rate the facilities
for yourworkshop(s)?

Any comments about the facilities?

poor faire good excellent'

6. What tn you feel are the strengths of the workshop as developed at the University
of Kaiisas?

,

7. What do yo, feel are oe weaknesses?

8. Which-:4Spects of the workshop did you find, most needed changing and Or°

a=

18 8

immaillial -194-

. .



-3- .

9.
list below any ways you think the workshop could have been improved.

-

10,,
.4sed ofi the- P6blems discussed in the individual counseling session, do you
q,ei.017ta1n types of women experienced special problems?'

If yes, please explain:

4

11.
geoerals,fOr what typeOf woman do You feel the workshop is most effective?

...

yes no

12.
P1ea9e add any -,-.

other commenk yow would likto make.

I.

4,1
. ,40w4iti.; -195-
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Participant #

Leader

Date

PHONE FOLLOWUP 'WE5TIONNAIRE FOR CAREER WORKSHOP

In the period since the en of the workshop,have you:
s

4 /
1. Done any career, related reading?

k
' r,

If yes, .whathaVe you: read?...,....i
. ... :....,

, ,...,,i
..o'

s no

Discussed capper mattters with others?

If yes, with'whoM did you have th6e discussions?

yes no

3. Sought family support for your career plans?

If yes, what have you done?

p.

yes no

. -Made family changes to assist your return to school or
work? yes

If yes, What are..they?

no

°

In bouttareer-related training/education? yes

If yes, whom did you aSk and whiit did you aSk them?
,

431,S 4 04,

Pgrson(s) asked:4--

Topic(s) discussed:

6..61Dinduired about career-related volunt6'er work?

If yes,.whom-did you ask and what did xeltu ask them?

Person(s) asked:

TepiC(srdisctissed.:
c 190 .
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7. Assumed career-related volunteerduties?

If es, what dutiesIklid you assume and wherd,

Where:

yes n15

Sought employment-in career of yourchoice?

If gs, where and for what position?

Pnntact(cl

jhat position(s):

np

9. Begun employment in caker-related work.?

If yes,'where and in positiA
.

Contact(s) miad:

What position(s):-

no

4-

. lb

10. Begun employmentjn mirk _unrelated tO4your prima

career choice?

4
If yes, where and in what.position?

Where:

yes no

Position:

11. Made the decision not to pursue a career outside the home? yes no

If yes-,ehy?'

a

_t1

12. Applied for financial aid to return tb school'?

If.yes, from whom have you applied?

yes

.1r

13. Returned toischool?

,If yes, where and at what level?

Where-

' What level:

yes

s.

I -197-
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